N ISSN 1813-1123 BECTHHK 7KY Ne3(120)/2026 x o

SRSTI14.35.01 DOl 10. 53355/ZHU 2026 120 3 003

STUDENT RESILIENCE - PSYCHOLOGICAL RESOURCE FOR LEADERSHIP
DEVELOPMENT: ANALYTICAL REVIEW OF SCIENTIFIC LITERATURE
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Abstract. This article examines student resilience as a psychological resource for leadership development in
contemporary higher education. The significance of the research is to accentuate that students should be developed
not only professionally but also be resilient, independent, responsible, flexible, and adaptive to take part in the
university’s academic and social activities. In this case, resilience is considered not only the ability to cope with stress
but also an internal resource allowing students to solve problems, work with uncertain things, and turn negative
experiences into positive ones. The aim of the paper is the theoretical justification of the significance of students’
resilience for being a leader based on a literature review. The study is performed as an analytical review. Theoretical
analysis, comparative analysis, systematization and scientific generalization are used in the article. The literature
review embraces three main areas: approaches to the concept of students’ resilience, studies related to the students’
leadership development and potential; intersections in semantics of resilience and leadership development. The
results of the review show that student resilience not only adaptive but also developmental value. It is connected with
self-efficacy, self-regulation, communicative flexibility, emotional stability, decision-making, and responsibility in
complicated situations. All these characteristics are necessary for leadership development as well. It means that the
issue of leadership development of students should be considered not independently from the issue of their
psychological resilience, as leadership presupposes responsibility, proactivity, the ability to overcome difficulties,
and constructive communication with other people. In summary, the concept of resilience is an important
psychological resource for the students’ leadership development. Directions for further research can include
empirical studying of the relationship between students’ resilience and their potential and creation of psychological
and pedagogical conditions for the development of students’ resilience in universities.

Keywords: higher education, student resilience, psychological resources, leadership development,
leadership potential.

Introduction

Modern higher education is developing in a context of rapid social, technological, and
professional change. Today, universities can no longer simply impart knowledge. They are
expected to develop individuals capable of independent thinking, decision-making, adapting to
uncertainty, and taking responsibility for their own development. In this context, students'
psychological resources are particularly important. Resilience plays a key role among these, as it
helps young people maintain inner stability, overcome difficulties, and continue productive work
even in challenging circumstances.

The urgency of this problem is reinforced by international and national educational
priorities. The UNESCO report “Reimagining Our Futures Together: A New Social Contract for
Education” emphasizes that education must help people live and act in a world where uncertainty
is growing, social risks are intensifying, and a new level of cooperation is required [1]. OECD
documents related to the Learning Compass 2030 emphasize the ability of learners to act
consciously, accept responsibility, interact with others, and participate in societal change [2].
These ideas are closely related to the issue of leadership development, because leadership in the
modern educational environment is understood not only as managing others but also as the ability
to take initiative, self-regulate, collaborate, and exert constructive influence.

Similar guidelines are reflected in documents of the Republic of Kazakhstan. The Concept
for the Development of Higher Education and Science in the Republic of Kazakhstan for 2023-
2029 outlines the need to improve the quality of human capital, develop flexible skills, academic
independence, and prepare graduates for changing labor market conditions [3]. State mandatory

34


mailto:asanbekbakbergen@mail.ru
mailto:a.yessimbekova@zu.edu.kz
https://orcid.org/0009-0007-5133-3912
https://orcid.org/0000-0001-6915-1577

o O o ISSN 1813-1123 XKY XABAPLBICHI Ne3(120)/2026 N

standards for higher and postgraduate education also focus educational programs on learning
outcomes, competencies, and independent continuing education [4]. Therefore, developing
students’ resilience, responsibility, initiative, and the ability to make informed choices is no longer
an additional task, but rather part of the overall logic of modern higher education.

In Kazakhstani psychological and pedagogical literature, the issue of resilience is to be
considered as an important area of research into personal sustainability. A. Shukeyeva explores
resilience through its connection with socio-psychological stability, emotional self-regulation, vitality,
and the individual’s ability to overcome difficult situations by relying on internal and external
resources [5]. This position is important for this article because it allows us to consider student
resilience not only as a response to stress but also as a resource for further personal development.

The issue of resilience is especially significant for students. Student age is associated with
the transition to independent living, professional self-determination, building social connections,
and searching for a personal development trajectory. During this period, students face academic
pressures, competition, uncertainty about their future profession, and the need to balance
academic, personal, and social roles. If their internal resources are underdeveloped, these
difficulties can reduce their academic motivation, self-confidence, and willingness to take
initiative. Therefore, resilience should be viewed not only as the ability to withstand stress but also
as a prerequisite for active personal growth.

Contemporary research confirms that student resilience is an important area of scientific
analysis. A review by M. Brewer et al. notes that resilience research in higher education
encompasses a variety of approaches, but nevertheless remains fraught with conceptual and
methodological difficulties [6]. R. Price demonstrates that there are two main approaches to
resilience development in higher education: the first focuses on supporting student well-being,
while the second focuses on integrating resilience into the educational process and future
professional training [7]. This is particularly important for this article, as leadership development
also cannot be fostered outside of the educational environment. It requires specialized conditions,
interaction practice, reflection, and experience in overcoming difficult situations.

In recent years, quantitative data has emerged demonstrating the scale of the problem. A
systematic review and meta-analysis by J.H. Chua et al. found that a significant proportion of
higher education students have low levels of resilience, making them more vulnerable to academic
and personal difficulties [8]. A meta-analysis by W.H.D. Ang et al. demonstrated that resilience
development programs can positively impact student resilience, reduce stress, and support
psychological well-being [9]. These data suggest that resilience should be viewed not as an innate
quality, but as a developable psychological resource.

The issue of student leadership development also occupies a prominent place in
contemporary research. In a changing labor market, employers increasingly associate the success
of future professionals not only with professional knowledge but also with skills such as flexibility,
social influence, communication, adaptability, and leadership. The World Economic Forum’s “The
Future of Jobs Report 2025 cites resilience, flexibility, and agility, as well as leadership and social
influence, among the skills in demand [10]. This demonstrates that resilience and leadership are
not isolated qualities in today’s professional world. On the contrary, they complement each other.
A leader cannot be effective if they are unable to maintain stability in situations of pressure,
conflict, or uncertainty.

Empirical research also confirms the importance of leadership development in the
university environment. K. Guthrie, V. Chunoo, and T. Teig view leadership education as a space
where students can develop the ability to overcome personal and professional challenges [11].
M. Uaikhanova and co-authors demonstrate that the development of students’ leadership skills is
linked to organizational, communicative, and personal characteristics [12]. However, the scientific
literature has not yet adequately explored the relationship between resilience and student
leadership development. Resilience is most often studied in the context of stress, well-being, and
academic adaptation, while leadership is studied in the context of leadership qualities,
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communication skills, and organizational abilities. However, it is precisely this interrelationship
that enables a deeper understanding of how students' readiness for an active, responsible, and
socially significant position develops.

The relevance of the article is determined by the need for an analytical understanding of
student resilience as a psychological resource for leadership development. This approach allows
us to integrate two research areas: the psychology of resilience and student leadership. The article
aims to uncover the essence of student resilience and substantiate its importance as a psychological
resource for leadership development in higher education based on an analysis of contemporary
scientific literature.

Materials and methods

This article is written as an analytical review of the scientific literature. This format was
chosen due to the purpose of the study: not to conduct an experimental test, but to theoretically
elucidate student resilience as a psychological resource for leadership development. Therefore, the
primary focus was on analyzing scientific approaches, concepts, research directions, and the
semantic connections between resilience, leadership development, and individual psychological
resources. The methodological basis of the review was developed with modern requirements for
transparent descriptions of the search, selection, and analysis of scientific sources in mind.
PRISMA 2020 guidelines were used as a guide, emphasizing the importance of a clear presentation
of the search procedure, inclusion and exclusion criteria, and the logic behind publication selection
[13]. However, this article is not intended to be a full-fledged systematic review, as its purpose is
not to quantitatively synthesize all studies on the topic, but to analytically understand the main
scientific approaches.

The PRISMA-ScR approach, which is used to describe literature reviews and helps identify
key concepts, source types, theoretical foundations, and gaps in the field of study [14], was also
considered in constructing the review's logic. However, elements of this approach were used
sparingly in this article. They were used not for a strict mapping of the entire publication pool, but
rather for a more consistent identification of thematic areas related to student resilience and
leadership development. When selecting literature, the JBI recommendation to pre-define the
review’s purpose, research question, search sources, and data extraction principles was taken into
account [15]. This allowed the review to be structured as a coherent analysis of scientific
publications, rather than as an arbitrary description of individual sources.

The review primarily included publications from the past seven years. This time period
was chosen because of the significant increase in scientific interest in student resilience,
psychological well-being, adaptability, soft skills, and leadership development in higher education
in recent years. Certain methodological sources from earlier periods were included in the reference
list, as they are important for justifying the type of review study itself. Thus, the work of Z. Munn
et al. was used to distinguish between a systematic review and a scoping review, as well as to
clarify in which cases a review is appropriate for identifying gaps, clarifying concepts, and
defining the boundaries of the research field [16]. The literature search was conducted using
keywords and their combinations.

The inclusion criteria for sources were: relevance to the article’s topic; publication in a peer-
reviewed scientific journal; theoretical, review, or empirical significance; connection to issues of
student youth, resilience, leadership development, psychological resources, or higher education;
availability of bibliographic data, abstract, or full text. Regulatory and strategic documents were also
considered if they helped justify the relevance of the study at the international or national level.

Exclusion criteria were: lack of connection to the issue of student resilience or leadership
development; journalistic nature of the text; lack of scientific apparatus; duplicate publications;
consideration of resilience solely in a clinical or medical context without connection to education,
personal development, or the student environment. The overall analytical review procedure is
illustrated in Figure 1.
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Stage 1

Analysis of approaches to defining
student resilience

| Stage 2

Analysis of studies on students’ leadership
development and leadership potential

A / :
‘ Stage 3
Identification of semantic intersections
between resilience and leadership
‘g development

Outcome

Substantiation of resilience as a
psychological resource for students’
leadership development

Figurel — Stages of the Analytical Review of Scientific Literature

The first stage identified key approaches to defining student resilience. The second stage
examined research exploring leadership development and leadership potential in students. The
third stage identified the conceptual intersections between resilience and leadership development.
This approach allowed us to consider resilience not only as the ability to overcome challenges but
also as a resource for active personal growth, initiative, responsibility, and a student's readiness
for leadership behavior.

The analysis utilized the following methods: theoretical analysis, comparative analysis,
content analysis, systematization, and scientific generalization. Theoretical analysis allowed for
the uncovering of key concepts. Comparative analysis was used to identify differences in the
interpretation of resilience and leadership development. Content analysis was used to identify
recurring semantic categories across publications. Systematization enabled the grouping of sources
by key thematic areas: student resilience in higher education; psychological resources of the
individual; student leadership development; leadership potential; the relationship between
resilience and self-regulation, adaptability, self-efficacy, and responsible behavior. The chosen
methodology allowed for the determination of the article’s primary scientific focus, which is that
student resilience is often considered in the context of stress, adaptation, and psychological well-
being, while its significance for leadership development is explored less systematically. Therefore,
this article analyzes resilience as a psychological resource for student leadership development.

Results and discussion

An analysis of the scientific literature revealed three main areas of research exploring the
issue of student resilience as a psychological resource for leadership development. The first area
is related to the understanding of resilience as a student’s ability to remain stable in challenging
situations. The second area highlights resilience as a prerequisite for personal and academic
development in higher education. The third area explores its connection with leadership
development, initiative, responsibility, and a student’s readiness for active participation in the
educational and social environment.

1. Approaches to Understanding Student Resilience

In contemporary literature, student resilience is viewed not only as the ability to withstand
stress. It is increasingly understood as a complex psychological resource that helps students adapt,
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recover from setbacks, maintain academic motivation, and function in uncertain environments.
This approach is particularly important for higher education, where students face not only
academic tasks but also career choices, social responsibilities, and the need to make independent
decisions. In a review by M.L. Brewer and co-authors, student resilience is considered a
multidimensional phenomenon associated with academic adaptation, psychological well-being,
and educational support. An important finding of this study is the conclusion that resilience cannot
be reduced to individual resilience alone. It is formed through the interaction of a student’s
personal qualities and the conditions of the educational environment. This point is relevant to our
article because leadership development also does not arise solely through a student's personal
activity. It requires pedagogical support, practice of interaction, experience in overcoming
difficulties and the opportunity to show initiative.

R.A. Price takes a similar position, analyzing resilience in higher education through its
connection to well-being and educational design. The author demonstrates that resilience
development should not be a one-time psychological intervention, but rather a part of the
educational culture. This conclusion allows us to consider resilience as a quality that can be
developed through learning, project work, group interaction, and reflection. This is especially
important for leadership development. If a university creates an environment where students learn
to cope with uncertainty and reflect on their own experiences, then such an environment
simultaneously supports the development of leadership skills.

A systematic review and meta-analysis by J.H. Chua and co-authors demonstrates that higher
education students are at a high risk of low resilience. This suggests that not all students possess the
internal readiness to overcome academic and personal challenges. This finding reinforces the relevance
of the topic under consideration. If resilience is underdeveloped, students have a harder time showing
initiative, taking responsibility, participating in teamwork, and maintaining confidence in challenging
situations. Consequently, low resilience can limit not only academic success but also student leadership
development. A study by W. H. D. Ang and co-authors demonstrated that specialized resilience
development programs can positively impact students' psychological stability and reduce stress [8].
This is important for our article, as it confirms the developable nature of resilience. If resilience can be
developed through targeted programs, training, educational practices, and support, it can be considered
a resource for student leadership development.

The first result of this review is the following: student resilience in contemporary literature
is understood as a dynamic psychological resource. It includes stability, recovery ability,
adaptability, self-regulation, and a willingness to continue in challenging situations. This
understanding allows us to move from a narrow interpretation of resilience as protection from
stress to a broader understanding as a prerequisite for personal growth and leadership development.
The key approaches to understanding student resilience are shown in Table 1.

Table 1 — Approaches to understanding student resilience in scientific literature

Approach Contents of the approach Importance for students
Adaptive Resilience is seen as the ability | Helps students adapt to the educational
approach to adapt to new and challenging  environment, workload, and

conditions. requirements of the university
Resource- Resilience is understood as an Supports confidence, self-regulation,
based internal psychological resource  and the willingness to overcome
approach of an individual challenges
Developmental = Resilience is revealed as a Allows for the inclusion of resilience
approach quality that can be developed development in personal and
through the educational leadership development programs
environment.
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Approach  Contents of the approach Importance for students
Psychological = Resilience is associated with Creates conditions for the student's
and support, mentoring, reflection, active position and personal
pedagogical and educational practices development
approach

2. Student Leadership Development as a Subject of Scientific Analysis

The second area of analysis concerns student leadership development. In contemporary
research, leadership is increasingly viewed not as an innate quality of individuals, but as a
developable ability. It manifests itself in initiative, responsibility, communication, the ability to
work with others, make decisions, and influence positive change in the educational environment.
This approach is consistent with international educational benchmarks. A UNESCO report
emphasizes that education should prepare individuals for life in a complex and interdependent
world. This means that today’s students must not only acquire knowledge but also learn to
collaborate, participate in solving common problems, and take responsibility for the future. In this
sense, leadership development is linked not only to management but also to the social maturity of
the individual. The OECD’s Learning Compass 2030 concept links the future of education to the
development of student agency, responsibility, and the ability to influence their own lives and the
world around them. These ideas allow us to consider leadership development as part of the broader
issue of student agency. A student leader is able to act consciously, make choices, interact with
other people, and maintain an active position in a changing situation. National documents of the
Republic of Kazakhstan also confirm the significance of this issue. The Concept for the
Development of Higher Education and Science for 202-2029 emphasizes the quality of human
capital, the development of competencies, and the preparation of graduates for changing
conditions. State mandatory standards for higher and postgraduate education focus educational
programs on learning outcomes, independence, and a competency-based approach. These
provisions demonstrate that student leadership development should not be viewed as an
extracurricular activity, but as part of the overall preparation of a modern graduate. The study by
K.L. Guthrie, V. S. Chunoo, and T. Teig is particularly relevant to the topic under consideration,
as the authors directly link leadership education to the development of resilience. They
demonstrate that the preparation of future leaders must include the ability to cope with difficulties,
maintain resilience, and use difficult experiences as a foundation for development. This approach
aligns with the logic of our article: leadership cannot be considered separately from the internal
resilience of an individual. A study by M. Uaikhanova, A. Zeinulina, M. Pshembayev, and
A. Anesova explores the development of students' leadership skills through a specially organized
educational program. The authors demonstrate that leadership skills can be developed in a higher
education setting if the work is conducted systematically and includes knowledge about leadership,
practical tasks, and change assessment. This is important for our study because resilience can also
be included in the content of leadership development as one of its psychological foundations.
Kazakhstani studies also show that students' leadership skills can be developed during the
educational process. R.M. Aitzhanova and M.A. Zhumabay link the development of leadership
skills with the development of responsibility, management skills, self-development, readiness to
make decisions, and organize their own projects [17]. This approach is close to the idea of student
agency, since leadership here is understood not as a formal status, but as a student's readiness for
independent action, responsible choice, and active participation.

The second finding of the review is that student leadership development in contemporary
scientific literature is understood as the process of developing active, responsible, and socially
mature individuals. It is associated with the development of initiative, communication skills,
independence, decision-making, and the ability to act under uncertainty. These characteristics
directly intersect with the concept of resilience.
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3. Resilience as a Psychological Resource for Student Leadership Developmen

The third stage of the analysis revealed the semantic intersections between resilience and
leadership development. These intersections manifest themselves in several psychological
characteristics: resilience to difficulties, self-regulation, adaptability, responsibility, initiative,
communicative flexibility, and decision-making ability. If resilience is viewed solely as the ability to
withstand stress, its connection to leadership may seem indirect. However, if resilience is understood
more broadly, as the ability to maintain activity, recover from difficulties, and use challenging
experiences for growth, it becomes an important foundation for leadership development. Students who
possess resilience more easily accept uncertainty, react more calmly to setbacks, recover more quickly
from academic and social challenges, and interact with others with greater confidence. These qualities
have a direct impact on leadership behavior. In this regard, the World Economic Forum data is
particularly revealing. The Future of Jobs Report 2025 highlights resilience, flexibility, and agility, as
well as leadership and social influence, among the key skills of the future. This confirms that resilience,
flexibility, and leadership are viewed as interrelated qualities in today's environment. For higher
education, this means developing not only professional knowledge but also the psychological resources
that help students function in an unstable environment. A comparison of the works of Brewer and Price
suggests that developing resilience requires not only individual student motivation but also support
from the educational environment. Price emphasizes that resilience can be integrated into the
educational process if learning is designed with students' well-being, autonomy, and professional
development in mind. This principle is important for leadership development. Leadership skills are
difficult to develop through lectures alone. They are developed through experience, challenges,
interaction, feedback, and reflection.

The results of Chua et al. demonstrate that the problem of low student resilience is widespread.
In turn, the data of Ang et al. confirm that resilience can be developed through specially organized
programs. Taken together, these studies suggest that resilience development can be a practical focus
for universities. It can be integrated into personal growth programs, mentoring, leadership training,
project-based activities, volunteer initiatives, and psychological support for students.

In discussing the results of the review, it is important to note that resilience and leadership
development should not be viewed as two isolated areas. There is a meaningful connection between
them. Resilience helps students maintain internal stability, while leadership development channels this
stability into socially significant activities. In other words, resilience creates an internal foundation for
leadership behavior, and leadership development gives students the opportunity to realize this
foundation in their interactions with others. However, it is not correct to assume that resilience
automatically makes a student a leader. Such a connection would be overly simplistic. Resilience is
not the only, but rather one of the most important psychological resources for leadership development.
It must be combined with motivation, values, communication skills, responsibility, experience in
collaborative activities, and a supportive educational environment. Therefore, a comprehensive
approach, in which resilience is considered as part of a broader system of a student's personal and
professional development, is most productive.

For students majoring in pedagogical studies, the issue of leadership development is of
particular importance, as future professional activity requires not only subject-specific training but
also the ability to interact, organize, take responsibility, and exert pedagogical influence.
N. Ualieva, A. Murzalinova, A. Zhunusova, A. Kuzenbaeva, and A. Zhanpeisova examine the
development of leadership qualities in future teachers through motivational, substantive,
operational, and performance components [18]. This allows us to clarify that resilience in
pedagogical education can be considered as a psychological foundation for the development of a
stable, proactive, and responsible leadership position in future specialists.

The analysis also revealed a certain research gap. The literature has extensively studied
student resilience, academic stress, psychological well-being, and adaptation to learning.
Leadership skills, leadership education, and leadership potential are also considered separately.
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However, the connection between resilience and student leadership development has not yet been
sufficiently systematically explored. Most often, it is found indirectly: through stress tolerance,
self-efficacy, psychological capital, adaptability, or willingness to overcome difficulties. This
suggests the need for further theoretical and empirical study of resilience as a psychological
resource for leadership development.

The results of the analytical review confirm that student resilience has not only adaptive
but also developmental value. It helps students not only overcome difficulties but also maintain a
proactive stance, show initiative, make decisions, and participate in group activities. In the context
of modern higher education, this allows resilience to be considered an important psychological
foundation for student leadership development.

The main intersections between student resilience and leadership development and the
corresponding educational practices are summarized in Tables 2 and 3.

Table 2 — Semantic intersections of resilience and leadership development of students

Components of Manifestation in leadership Possible educational
resilience development outcome
Resilience to difficulties ~ Ability to remain active in Willingness to take
difficult situations responsibility and not give
up on goals
Self-regulation Control of emotions, behavior Conscious leadership
and decisions behavior
Adaptability Flexible response to changes Ability to act in uncertain
conditions
Self-efficacy Belief in one’s own strength Confidence in decision
making
Communicative Ability to interact with different  Effective teamwork
flexibility people
Reflection Reflecting on mistakes and Personal growth and
personal experience leadership development

Table 3 — Opportunities for developing students’ resilience in the educational environment
of the university

Direction of work Content Connection to leadership
development
Personal growth Development of resilience, Develop readiness for
trainings confidence, self-regulation leadership behavior
Project activities Teamwork, problem solving, Develops initiative and
decision makin responsibility
Volunteer initiatives Social activity and helping others = Strengthens social leadership
Mentoring Support from teachers and senior ~ Develops confidence and
students subjective position
Reflective tasks Analysis of difficulties, mistakes = Helps you understand your
and personal experience own leadership trajectory
Conclusion

An analytical review of scientific literature revealed that student resilience is a significant
psychological resource for personal, academic, and leadership development. In today's higher
education environment, students face a variety of challenges: academic workload, uncertainty
about their professional future, the need for social adaptation, responsibility for their own choices,
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and participation in group activities. Therefore, the ability to maintain resilience, recover from
difficulties, and continue active development is particularly important. An analysis of the research
revealed that resilience should not be understood solely as protection from stress. It has a broader
meaning. Resilience includes adaptability, self-regulation, self-confidence, a willingness to
overcome difficulties, the ability to accept uncertainty, and use difficult experiences as a
foundation for growth. In this sense, it serves not only as a psychological defense mechanism but
also as an internal resource for students’ personal development.

The review revealed that student leadership development is also viewed by modern
scholarship as a complex and multi-layered process. It involves not only the development of
management skills but also the development of initiative, responsibility, communication,
collaboration, decision-making, and social influence. This approach allows leadership to be
viewed not as a quality of individual students, but as a developable personality trait that can be
shaped in the university educational environment.

The main conclusion of the article is that there is a meaningful psychological connection
between resilience and leadership development. Resilience helps students maintain a proactive
stance in difficult situations, persist in pursuing goals in the face of setbacks, respond
constructively to difficulties, and take responsibility for their actions. These qualities are essential
for developing leadership. Therefore, resilience can be considered one of the psychological
foundations of student leadership development.

However, the review revealed that this relationship has not been sufficiently systematically
explored in the scientific literature. Resilience is most often studied in the context of stress,
adaptation, academic success, and psychological well-being. Leadership development, in turn, is
often analyzed through leadership qualities, communication skills, organizational abilities, and
social activity. However, the issue of resilience as a resource for student leadership development
requires a more holistic theoretical and empirical understanding.

The practical significance of this analysis lies in the fact that resilience development can
be integrated into a university’s educational, psychological, and pedagogical work. This can be
accomplished through personal growth training, student leadership programs, project-based
activities, volunteer initiatives, mentoring, reflective assignments, and psychological support for
students. Resilience must develop not separately from the educational process, but within the
student's real-life experience: through overcoming difficulties, group interaction, decision-making,
and reflection on one’s own development.

Thus, student resilience can be defined as a psychological resource that ensures internal stability,
adaptability, and a willingness to act proactively in uncertain situations. In the context of leadership
development, it fosters initiative, responsibility, independence, and the ability to constructively influence
the environment. Further research opportunities include empirically examining the relationship between
students' resilience and their leadership potential, as well as developing psychological and pedagogical
conditions for developing resilience as a foundation for student leadership.
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Anyoamna. Byn maxanada cmyodenmmepoiy pesuienmminiei Kazipei 3amangvl dcoapuvl OLLim bOepyodeli
KOUWOACUBLILIKIMbL 0aMbIMYObIH NHCUXOIOSUSLIIBIK PECypCbl peminoe Kapacmulpuinadsl. Byn maxvipeinmoiy o3exminici
Kasipei 3amManzvl yHusepcumemmix opma cmyoenmmepoen meK Kaciou 6inim anyovl eaHa emec, COHbIMEH Kamap
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Me3IMOINIKmI, Mayenciz0ikmi, dicayankepuwiinikmi, 6etimoenyoi HcaHe AKAOeMUSTbIK HCIHe dAeyMemmiK omipee
bencendi Kampicyea 0aublHObIKMbL 0aMbIMY bl MAlan ememindicinen mysiHoauovl. Ocbl Mypavioa pe3uleHmminiK
mek cmpeccke momen bepy Kabiiemi peminde 2ana emec, COHbIMEH Kamap cmyodenmmepeze 6eacenoinikmi caxmayea,
KUbIHObIKMAPOAaH KAINbIHA Kenyee, Oenciciz0ikke momen Oepyze Jicone 00an api ocCy YWiiH KublH madicipubenepoi
nauodanany2a Komekmecemin iwki pecypc peminoe Kapacmuipbliadvl. byn maxananeiy maxcamol - Ka3ipei evlablmu
20ebuemmepoi manoay Hezizinoe cmyOeHmmepoiy Kewbacubliblk KaOiiemin 0amMblmy YliH pe3uNeHmmiliKmiy
MAaHbI30bLILIZbIH MEOPUSILIK MYPEbIOAH He2iz0ey. 3epmmey anaiumuKaniblk Wory peminoe Jcypeizinyoe. Kymvicma
KONOaHbLI2AH 20icmepze MeopUsIblK, Manody, CalblCmbIpMAaibl MAnday, sHeylieney HeaHe blAbIMU HCATNBLIAY Kipeol.
Odeduemmepee wiony yul Hezizei bazvlm 60UbIHWA HCYPi3indi. cmyoenmmepoiy mo3imMOinicin myciny maciioepi;
cmyoeHmmepoezi KoubACUbLILIKIMbL 0AMbIMYy MeH KOuwbaCWbLIblK dleyemin 3epmmeiumin 3epmmeynep, MHcaHe
pe3unueHmminik neH Koulbaculbliblkmsl 0AMbIMY aApAacblHOAebl CeMaHmMuKkanvly Kusiavicyaap. [llony 6apwiceinoa
cmyoeHmmepOiH pe3unuenmminici mex OeuiMOenyuiiiK KaHa emec, COHbIMeH Kamap 0amyubliblK, KYHObLIbIZbL 0 bap
exeHi anvikmanovl. On 63iH-63i pemmeymeH, ©3iH-031 KAMMAMAcsl3 emymeH, IMOYUOHATObIK MYPAKMbLIbIKNEH,
AHCAYaANKePULNIKNEH, KOMMYHUKAMUBIMIK UKEMOLIIKNEH JCaHe Kypoeai Jcaz0auaiapoa wewim Kaoulioay Kabilemimen
batinanvicmol. byn cunammamanap comviMen Kamap KoubaculbliblKmsl OaMbimyObll MaHbI30bl AILIUAPIMMADb
6oabin mabwviiadvl. Cmyoenmmepoiy KOULOACULLILIK OAMYblH OAAPObIH NCUXOIOSUSIBIK MO3IMOLNIiciHeH 0oneK
Kapacmolpy2a O0IMAUMbIHbL KOpcemineeH, cebebi Kewbacuvlivlk 0Oeicendi 60xy, Hcayankepuiiiikmi any,
KUBIHOBIKMAPObl JIceHy JicoHe bAcKanapmeH CblHOapvl e3apa apekemmecy Kabiremin manan emeoi. Pesunenmminix
cmydenmmepoiy KOWOACUbLIbIK, KaOLiemin 0amblmy Yulin Manybl30bl NCUXONIOSUSILIK Pecype Oen canay2a 601adbl
O0ezeH KOpbImMbIHObL Jcacanovl. 3epmmeyoiy 00aH api MYMKIHOIKmepiHe cmyOoeHmmepoiy pe3uieHmminici MeH
0napobly  KOwbAacwblIblK 21eyemi apacblHOagbl OAUIAHLICMbL  IMAUPUKATLIK Mypoe 3epmmey, COHOAl-aK
VHUBepcumemmiy 0i1im Oepy opmacvblHOa MYPAKMBLILIKMbL OAMbIMY YULH NCUXOLOSUANIBIK HCIHE Neda2o2UKANbIK
Jrcaz0aiinaposl a3ipaey Kipeoi.

Kinm co30ep: scozapbi 6inim, cmyoenmmiy pe3uieHmminiei, NCUXoI02UsiblK pecypcmap, KeuoacuiblibiKmol
damvlmy, KoOubacuubLIblK dneyeni.
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Aunnomayus. Cmamosi ROCESUWEHA AHATUMUYECKOMY PACCMOMPEHUIO PEe3ULEHMHOCMU CMYOeHmMO08 KAaK
ACUXONI02UHECKO20 PeCypCa TUOePCKO20 PA3GUMUSL 8 YCIIOGUSIX COBPEMEHHO20 bICULE20 00Pa306anus. AKMYaibHOCb
meMbl Onpedesiemcs mem, Ymo YHUGEPCUMemcKas cpeda ce200Hs. mpebyem on 00yuaiouuxcst He moJibKO 0CE0EHUs
NPOPECCUOHANbHBIX  3HAHUL, HO U PA36UMUL  YCHIOUYMUBOCTU, CAMOCMOSIMENbHOCMU, OMEENCIMEEHHOCN,
adanmueHOCmu U 20MOGHOCMU K AKMUGHOMY VUACIMUIO 8 COYUANbHOU U 00pa308amenvbHol dicusHu. B cmamove
PE3ULEHMHOCTb PACCMAMPUBAEMCSL He MOLbKO KAK CNOCOOHOCMb NPOMUBOCMOSIMb CMPECCY, HO U KAK GHYMPEHHUL
pecypc IuuHOCmU, 00eCne u8alowull CoXpanenue aKmueHoCmu, 60CCMAHOGIEHUe NOCTe MPYOHOCHmell, NPUHImue
HeOnpeoeieHHOCMU U UCHONIb308AHUE CNOJNCHO20 ONbIMA 0751 OalbHeluwe2o pocma. Llenbs cmambu 3axnovaemcs 8
Mmeopemu4eckom 0OOCHOBAHUY 3HAYEHUS. PE3UNCHMHOCIMU CIYOEHMO8 OISl UX JIUOEPCKO20 PA36UMUs HA OCHOBE
AHANU3A COBPEMENHOU HaYyHOU aumepamypbl. Hcciedoganue @binoineHo 6 hopmame ananumuyeckozo obzopa. B
Kauecmee Memooo8 UCNOb308AHbl MEOPEMUYECKUT AHANU3, CPAGHUMENbHO-COROCIMABUMENbHBIL AHANU3, KOHMEHN-
AHANU3, CUCMEMAMU3AYUSL U HAYUHOEe 0000weHIe. AHanu3 aumepamypsl nposoouics ¢ mpu smana. Ha nepsom smane
ObLIU 8blOETICHbI OCHOBHBIE NOOX00bl K NOHUMANHUIO pe3ulenmuocmu cnmyoenmos. Ha emopom smane paccmompenvi
uccnedosanusl, packpwleaowue audepcKoe pazeumue U JUOePCKUll NomeHyual cmyodenyeckoi monoodedcu. Ha
mpemveMm 3mane GuisGICHbl CMbLCIOGbIe NePeCeyenus Meicoy Pe3ULeHMHOCMbI0 U JUOePCKUM pasgumuem. B
pesyibmame 0030pa YCMAHOGIEHO, YMO PE3UICHMHOCHb CMYOeHMO8 UMeen He MONbKO a0anmayuoHHoe, HO U
pazsusaiowee  s3navenue. Ona ceszama ¢ camopezyiayuel, CAMOIPOEKMUBHOCMbIO,  IMOYUOHATLHOU
VCMOUYUBOCHIIO, OMEENMCMBEEHHOCBIO, KOMMYHUKAMUGHOU SUOKOCIbIO U CNOCODHOCHbIO NPUHUMAMb DEUleHUs. 8
CHLOJICHBIX CUMYayusx. Dmu Xapakmepucmuku O0OHOBDEMEHHO GbICIYNAION GUNCHLIMU VCIOGUIMU JUOEPCKO20
cmanoenenus. Tloxkazano, umo audepckoe pazeumue CHYOEHMO8 HeNb3sl PACCMAMPUEANb OMOEIbHO OMm UX
ACUXONI02UHECKOU YCMOUYUBOCTU, NOCKOLbLKY MUOEPCKAsL NO3UYUSL Mpebyem CROCOOHOCMU COXPAHSIMb AKMUGHOCb,
Opams 0mMeemcmeeHHOCMb, NPeodo1e8amsb MPYOHOCIU U KOHCIMPYKMUBHO 83AUMO0EUCMB08aAMb C OpYUMU TI00bMU.
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Coenan 6b1800 0 MOM, HMO PEULCHMHOCIb MONCEM PACCMAMPUBAMbCA KAK OOUH U3 3HAYUMBIX
ACUXOL02UUECKUX PEeCYPCO8 TUIEPCKO20 pazeumust cmydenmos. Ilepcnekmugoti OanbHetiuux uccied08anull 16Is1emcs
IMNUPUYECKOE UYUEHUE 83AUMOCEAZU MENHCOY YPOGHEM PE3ULEHMHOCIU CIYOeHMO8 U NOKA3AMENIMU UX TUOEPCKO2O
nOMeHyuania, a makdxuce papabomKa NCUXON020-NeOA20SUYECKUX VCIOGU  PA3GUMUSL  PE3UTICHMHOCIU 8
obpazosamenvHoll cpede 8y3d.

Kniouesvie cnosa: evicuiee 06pazosanue, pe3UICHMHOCMb CHYOEHMOS, HCUXONOSUYECKIUE DecypCyl,
JUdepcKoe pazeumue, TUOePCKUll NOMeHYUua.
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