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Abstract. The rapid emergence and development of generative artificial intelligence (Al), particularly large
language models such as ChatGPT, is reshaping higher education globally. However, the impact of generative Al
varies across countries and regions. This paper presents a study that adopts a thing ethnography approach, as used
in earlier studies of generative Al tools, to understand the challenges and opportunities Al tools present for higher
education in Central Asia. Focusing on the region's contextual specifics, this paper offers a spatial perspective on the
impact of generative Al on the higher education system in Central Asia. It draws on an interview with a generative Al
system to explore its own framing of the potential benefits and limitations of ChatGPT in educational contexts. This
approach offers distinctive insights into how Al systems themselves articulate their role in higher education, and how
such perceptions may inform future trajectories of Al use in the sector. In doing so, the paper raises important
questions about how Al technologies interact with existing educational systems, potentially reinforcing uneven
development between and within higher education systems in the Global North and Global South.
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Introduction

ChatGPT, a generative artificial intelligence (Al) language model, is nothing new to most
users today. Since its first release in November 2022, OpenAI’s ChatGPT has spurred increased
interest in its use across various areas, including higher education [1, 2]. The platform reached one
million users within five days of its launch and grew to 100 million users within three months,
representing an unprecedented pace of adoption in the technology sector [2]. According to OpenAl
data, in 2026, ChatGPT had 900 million weekly active users. The rapid development of generative
Al models, such as ChatGPT, has drawn increased scholarly attention to the impact of these
technologies on teaching and learning in higher education systems, particularly in Global North
countries. Various studies have examined the potential challenges and opportunities that
generative Al technologies pose for the development of Higher Education. Initial studies
considered the role of Al in completing assignment tasks, the potential risks of plagiarism [3] and
the possible benefits of generative Al [4]. More recent works engage with the experiences of
students using generative Al tools for their educational purposes [1].

However, most of the research on generative Al and its impact on learning and teaching in
higher education has emerged from countries in the Global North. While influential for our
understanding of generative Al tools and their impact, these findings are limited to specific
geographical contexts, leaving gaps in understanding how these technologies are adopted, interpreted,
and embedded in transitional higher education systems, particularly in regions like Central Asia.

This paper aims to bridge this gap by exploring the implications of generative Al for teaching
and learning in Central Asian higher education. The region presents a distinctive context shaped by
Soviet educational legacies, ongoing institutional and technological transformation, multilingual
environments (including Russian, national languages, and English), and uneven digital infrastructure.

Rather than treating Al as a neutral technological tool, this paper conceptualises generative
Al as a sociotechnical actor embedded within global knowledge hierarchies. It asks: What
perspectives does ChatGPT offer on the potential impact of generative Al on opportunities,
inequalities, and knowledge production in Central Asian higher education systems? Drawing on a
qualitative, semi-structured interview with ChatGPT, the paper argues that while generative Al
expands access to educational resources, it might also risk reinforcing linguistic hierarchies,
epistemic dependence, and institutional inequalities.
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Materials and methods

Following Michel-Villarreal et al. [5] and Jarrahi [6] | applied a qualitative approach,
particularly thing ethnography, to explore Al perspectives on the specifics of its use and the impact
on teaching and learning in Central Asia. Giaccardi argues that a thing perspective gained through
thing ethnography can offer unique insights into the complex relationship between objects and
humans, presenting “new ways of framing and solving problems collaboratively with things, which
have different skills and purposes than humans” (p. 2). Whilst challenging the anthropocentric
assumption about the world, thing ethnography opens up new possibilities to understanding people
and practices [7]. Thing ethnography requires anthropological engagement with things, ‘working
together with’ them rather than ‘on them’, reframing things as subjects rather than objects of the
research [5]. This ontological reworking is especially relevant with the rise of Al language models,
which, since their recent introduction, have become a crucial part of human experiences as co-
constructors and co-designers of new relationships, meanings and values.

A growing body of scholarship highlights the importance of studying Al systems not merely
as technical constructs, but as agentic systems with distinct behavioural patterns that emerge within
use contexts beyond their training phases [6]. Moreover, the rise of chatbots such as ChatGPT creates
new possibilities for direct interaction with Al systems through text-based exchange [8], enabling
ethnographers to engage with, interrogate, and critically examine ‘things’ perspective in situ.

While there is a growing interest in chatbots such as ChatGPT and their potential in conducting
qualitative research as interviewers [4, 8, 9], there is very limited engagement with Al as a potential
participant in qualitative research methods. Existing studies suggest that Al language models can
function as interviewers with a reasonable degree of viability, offering efficiencies in data collection
and processing, as well as a degree of consistency in responses [8]. However, their use as research
participants remains underexplored. This paper builds on emerging work [4-6] to address this gap by
adopting thing ethnography and treating Al as a research subject. Specifically, it demonstrates how
generative Al models can be engaged as participants through written, conversational exchange,
leveraging their capacity to produce contextually situated textual responses.

In line with the practice of thing ethnography, | adopted semi-structured interviews to
interrogate ChatGPT’s perspective on the potential challenges and opportunities posed by Al
models for higher education systems in Central Asia. Semi-structured interviews facilitate the
collection of rich, nuanced data and are widely used in studies that seek to understand participants'
perspectives, interpretations, and meaning-making processes, while allowing flexibility to explore
emergent themes and meanings. This approach is particularly suited to interpretivist and
constructivist methodologies, where the aim is to understand how meanings are produced,
articulated, and negotiated through interaction. In this research, I interviewed ChatGPT as a large
language model (LLM). The interaction took place on 5 May 2026 using ChatGPT powered by
GPT-5.5 Instant, released by OpenAl as the default ChatGPT model that day. The following
themes were designed to guide the interview.

1. Discussion of barriers and challenges of using Al in learning and teaching in Higher
Education.

2. Perception of differences in the adoption of Al language models and their impact on
Higher Education in Central Asia.

3. Perception of differences in the opportunities offered by Al language models between
Global North and Central Asia.

The interview with ChatGPT was uploaded from the ChatGPT response window,
transferred to a Word document and transcribed. Drawing on feminist geographers' approach,
thematic analysis was chosen as the primary method of data analysis because of its flexibility and
theoretical freedom [10]. During the data analysis, | followed the key steps of thematic analysis
outlined by Brawn and Clark (10), first engaging in deep transcript familiarisation, followed by
the development of initial/‘candidate’ codes based on a more systematic analysis of the transcripts
that produced initial codes. These codes were then organised into meaningful groups such as
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“language barriers”, “infrastructural barriers”, “uneven access to LLM” and others. This stage was
followed by theme development (“barriers”, “opportunities”, “strategies’) and a review process.
In the final stage, some codes and themes were restructured and/or redefined to ensure the data
were captured cohesively and the overall research questions were addressed (10). NVivo 14
software was used for the sorting, coding, and tagging processes.

Reflections on conducting an interview with Al

Any ethnographic research requires a certain degree of reflexivity, allowing for the
awareness of the role of subjectivity in the research process [11]. Qualitative research is not simply
a process of objective data collection; rather, it is an inherently subjective and co-constructed
process of knowledge production. Reflexivity becomes particularly crucial when engaging with
Al language models, which, while autonomous to a certain degree, “do not act outside of their
relations with humans (notably, the researcher in this case).” Jarrahi [6] argues that, similar to the
way ethnographers acknowledge their influence on fieldwork, Al researchers must recognise how
their positionality, personal contexts, perceptions, and distinctive interaction styles shape the
observations and responses generated through their questions and prompts.

It is also important to note that LLMs such as ChatGPT are engineered to be ‘a helpful
assistant’ and are biased toward continuing the conversation, prompting it to offer suggestions such as
“Would you like me to...”, “I can also...”, or “Let me know if...”. They often sustain conversations by
offering follow-up questions, suggestions, or alternative perspectives that prompt users to continue
engaging. This Al feature was also evident during an interview with ChatGPT in this research. It often
suggested that | follow up the interview questions with another one, which ChatGPT thought
appropriate and most useful in the given context. Sometimes, such suggestions aligned with my
interview script, previewing the following question. However, at other times, it attempted to steer the
conversation in a different direction. While the suggestions were logical and aligned with the broader
aim of the interview, they touched on issues that were not the primary focus of my research.

This built-in feature of generative Al often changes the dynamics of the interview,
reversing the interviewer/interviewee roles and actively influencing how the conversation unfolds.
Rather than responding passively to questions, ChatGPT frequently directed the flow of discussion
by proposing follow-up prompts, alternative lines of inquiry, and additional themes for
exploration. For example, after answering my first question about the opportunities for Al use in
Higher Education, ChatGPT suggested a few other questions that could be further developed.

“If you'd like, your next question could probe the risks or limitations, or ask me to reflect
on how these opportunities differ compared to the Global North” (ChatGPT, 5" of May, 2026).

At times, these suggestions extended beyond simple encouragement, adopting a more
directive and assertive tone. In actively shaping the interview, ChatGPT would emphasise
particular themes or responses through stylistic and linguistic cues, such as boldfacing text or using
evaluative language, including words like “strong” or “very important.” Such interventions
demonstrate how generative Al can subtly influence the perceived significance and direction of
qualitative inquiry.

“If you want to continue your interview, a very strong next question would be something
like: whether localisation risks reinforcing “token inclusion” of local knowledge without changing
underlying power structures in Al systems” (ChatGPT, 5" of May, 2026).

Hence, | argue here that reflexivity and positionality are an important part of research
involving direct engagement with Al language models. When interviewing Al through structured
prompts and analytical frameworks, qualitative researchers should be aware of the possible
influence such systems exert on the research process and findings. Rather than functioning as
neutral or passive respondents, generative Al models actively co-produce the interaction,
influencing both the direction and interpretation of qualitative data. Recognising this co-
constitutive relationship is therefore essential for maintaining methodological transparency and
critically reflecting on how knowledge is produced within human/Al research encounters.
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Results and discussion

Challenges

Consistent with the findings of Michel-Villarreal et al. [5], this research shows ChatGPT's
awareness of its shortcomings in performing research-related tasks, particularly regarding the
accuracy and reliability of its results. ChatGPT admitted that it can “sometimes generate incorrect,
misleading, or overly confident responses” (ChatGPT, May 5, 2026), which, as argued by
ChatGPT, in turn may affect the research and learning quality and lead to mistrust “in digital tools
more broadly.” It also mentioned academic integrity and deskilling of students as possible
challenges of Al use in higher education in Central Asia.

“Because I can generate essays, summaries, explanations, and even problem solutions,
students may rely on me instead of developing independent writing or analytical skills and treat
me as an “answer machine” rather than a learning support tool” (ChatGPT, 5" of May, 2026).

However, unlike in the conversation with Michel-Villarreal et al. [5], ChatGPT has not
mentioned plagiarism as part of the broader issue of academic integrity. It has also omitted personalised
learning and communication/collaboration problems as possible challenges for Al use in Central Asia.
This could be explained by AI’s understanding of regional differences in education and teaching, or
by differences in conversational style, prompts used, etc., during the interview.

Given the particular focus of this research on Central Asia, added to the aforementioned
challenges, Al model reflected on challenges that are more specific to the region. According to
ChatGPT, the outreach of the Al tools and its accessibility to a broader cohort of students could
lead to a potential and, as argued by ChatGPT, “unintentional” digital divide between urban/rural,
economically and technically advanced/disadvantaged users in Central Asia.

“Even though I am widely accessible online, my use depends on stable internet connectivity,
reliable devices (often smartphones rather than laptops), and sometimes paid subscriptions for
advanced features. In parts of Central Asia, these conditions are uneven. This means | can
unintentionally reproduce or widen inequalities, where more urban or economically advantaged
students benefit more from me than rural or less-resourced peers” (ChatGPT, 5™ of May, 2026).

English language ‘supremacy’ and Western models of academic conduct were identified
as more specific barriers that institutions and students in Central Asia might encounter when
working with Al. ChatGPT admits that since it “performs best in English”, it may push students
“toward English-mediated academic thinking” whilst marginalising “local epistemologies and
ways of expressing knowledge” (ChatGPT, May 5, 2026). Local languages might be less supported
by Al tools, as well as local and contextually sensitive knowledge.

This concern resonates with broader debates on algorithmic bias. Gichoya et al. [12] found
that Al bias in healthcare operates across multiple stages of algorithmic development, reflecting
broader structural inequalities. Since many Al datasets are predominantly generated from limited
geographical and socio-cultural contexts, they often reproduce partial or generalised forms of
knowledge. ChatGPT similarly recognised this limitation, noting that it may “generalise too much,
miss local institutional realities and rely on Global North frameworks when interpreting Central
Asian contexts” (ChatGPT, May 5, 2026).

Barriers

Added to these challenges, ChatGPT also reflected on potential barriers to Al adoption in
higher education across Central Asia. These included technological inequalities in access to Al
tools, language barriers associated with the dominance of English-language models, the absence
of rigorous institutional policies governing Al use, and low levels of Al literacy among both
students and staff. While some of these barriers have been identified in earlier research [5], others
remain underexplored, especially in the context of Central Asia. For instance, ChatGPT suggested
that the adoption of Al may encounter resistance within Soviet-style educational traditions and
pedagogical practices, which are often characterised by hierarchical structures and more
conventional approaches to teaching and learning.
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“Many Central Asian higher education systems still retain elements of teacher-centred
instruction, memorisation and reproduction-based assessment, hierarchical classroom relations.

My design, however, encourages dialogue, iterative questioning, exploratory learning. This
mismatch can lead to uneven pedagogical integration, where | am used in ways that do not fully align
with either traditional or “Al-enhanced”’ learning models” (ChatGPT, 5" of May, 2026).

ChatGPT has also pointed to the uneven access to Al models between urban and rural
students, as well as between better-funded universities and peripheral institutions. Since the
adoption of Al technologies requires more advanced technological infrastructure and robust
connectivity [5], therefore, resource-rich universities can benefit more from the use of Al. This
could lead to varying degrees of Al adoption and use in Central Asia, benefiting some while
disadvantaging others.

Interestingly, ChatGPT, in this research, has not addressed the issue of ethical use and privacy
concerns. Michel-Villarreal et al. [5] found that a wide range of issues, including data privacy,
algorithmic bias, and the authenticity of student work, could affect Al adoption in higher education.

Opportunities

Despite the challenges that can arise from using Al in higher education, growing evidence
shows that generative Al tools can offer opportunities for both teaching and learning [5, 12—-14]. Some
studies show that generative Al models such as ChatGPT can assist researchers and teachers in
brainstorming ideas [14], facilitating personalised learning [13, 14], enhancing teaching practices [13],
and improving the writing and communication of knowledge and information [5, 15].

The findings of this paper are broadly consistent with those of previous studies [5, 13, 14].
In addition, ChatGPT highlighted its role in supporting a multilingual environment, which is
characteristic of Central Asia. Central Asia is highly multiethnic and multilingual, featuring many
languages along with the titular languages such as Kazakh, Kyrgyz, Tajik, Turkmen and Uzbek
[16]. ChatGPT argues that it “can support multilingual learning environments,” assisting with
“translation, paraphrasing, and explanation across these languages, helping students engage with
global academic content even if their English proficiency is still developing. At the same time, |
can help lecturers adapt materials into more accessible linguistic forms” (ChatGPT, 5th of May,
2026). Similar findings were found in Chan & Hu (1) work, who argue that text-to-text Al
generators can provide valuable writing support for students, particularly for those who are non-
native English speakers.

Within the particular context of Central Asia, where access to the latest technological and
research breakthroughs are somehow limited in the titular languages, ChatGPT sees the role of
generative Al as a bridging infrastructure, which through access to “global knowledge system”
can “expose users to perspectives, terminology, and debates that may not be fully represented in
local curricula. This can support the internationalisation of higher education in the region”
(ChatGPT, 5™ of May, 2026).

Ways forward

This paper, along with other emerging work on Al use in higher education, shows growing
interest in generative Al, spurred by the rapid rise and popularisation of ChatGPT. Some studies
raise concerns over the use of generative Al, especially for academic integrity [3, 17], while others
see it as a transformative resource with the potential to revolutionise the way education is delivered
and experienced [15, 18, 19]. While there is still much to unpack about the impact of generative
Al on teaching and learning, one thing is certain: generative Al have come to stay. As such,
embracing its possibilities while ensuring its responsible and ethical use in teaching, learning and
research becomes critically important. According to ChatGPT, institutions of Higher Education in
Central Asia should neither ban generative Al nor blindly accept it. From the generative Al
perspective, it is important to create an environment where Al “becomes a managed part of the
learning process rather than an uncontrolled external force” (ChatGPT, 5th of May, 2026).
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‘Managing’ generative Al in education includes developing and adopting clear Al policies,
guidelines, and best practices to ensure the responsible and ethical use of Al [4, 5, 17, 19]. Redesigning
the assessment is another way to manage Al models in Higher Education. ChatGPT admits that
“detection tools are unreliable, including ChatGPT” (ChatGPT, 5th of May, 2026). Thus, instead of
focusing on detection, it is worth developing new and innovative ways of assessment which encourage
student engagement through in-class assessments or supervised tasks along with tasks that require
“local context, personal reflection, or data interpretation that cannot be easily outsourced”
(ChatGPT, 5th of May, 2026). Increasing Al literacy among students and staff is another way to engage
responsibly and ethically with Al. Zhai [19] argues that Al systems, due to their complexity, require
significant resources and expertise to develop and maintain, making them challenging for staff and
educators. This can be a challenge for universities and educators who may not have the necessary
resources or expertise to implement and use Al effectively. Educating staff and students includes,
among other things, increasing awareness of Al limitations and critical engagement with generative
Al outputs. ChatGPT argues that it is essential that students and staff learn how “to question Al outputs,
compare Al responses with academic resources and identify bias, simplification, or missing context”
(ChatGPT, 5th of May, 2026).

Considering the contextual specificities of Central Asia, ChatGPT further emphasised the
importance of contextually tailored approaches, including the “promotion of multilingual and locally
grounded Al practices” (ChatGPT, May 5, 2026). Such measures involve supporting the use of local
and Russian languages, as well as developing historically and contextually sensitive assessment tasks
that engage with local knowledge systems and regional realities. Additionally, in the Central Asian
region, integrating Al systems requires addressing infrastructural gaps and inequality. According to
ChatGPT, Al adoption should include “ensuring campus access to AI-enabled resources, providing
institutional accounts or shared infrastructure where feasible, and avoiding assessment designs that
assume constant high-level connectivity” (ChatGPT, May 5, 2026). Regional cooperation and
knowledge sharing are encouraged, argues ChatGPT, since many challenges are shared across
Central Asian countries. These include “development of regional guidelines or frameworks on Al in
higher education, shared training programs for faculty development, and collaboration between
universities on curriculum adaptation” (ChatGPT, May 5, 2026).

Conclusion

According to OpenAl, approximately 2.5 billion prompts are submitted daily, while 43%
of U.S. knowledge workers report using Al for work-related tasks. These figures are likely to
increase further as the capabilities and possibilities of generative Al continue to expand.
Considering the growing interest and demand for generative Al in Higher Education across
Central Asia, this paper aimed to explore the possibilities and limitations of Al use and adoption
in higher education in the region from the perspective of LLM. Engaging in a thing ethnography,
it explored ChatGPT’s responses on the use of Al and its integration in higher education.
ChatGPT’s perspectives are generally consistent with some earlier works on Al in higher
education with exceptions for some regionally tailored insights. In its responses, ChatGPT
framed generative Al as creating opportunities for teaching and learning in Central Asian higher
education, while also highlighting the limitations and risks associated with its use. In particular,
the responses highlighted the potential implications of English-language dominance and the
epistemological influence of the Global North, within which many Al models are developed and
trained. As ChatGPT itself mentioned, Al-generated responses may “default to globally
dominant frameworks” (ChatGPT, May 5, 2026), potentially privileging dominant forms of
knowledge over locally and culturally specific educational practices. Further empirical research
IS necessary to explore how the opportunities, limitations, and challenges identified in
ChatGPT’s responses are experienced and negotiated in practice across diverse Central Asian
higher education settings. Studies involving students, academic staff, and professionals from
various universities and institutional contexts could help determine whether the opportunities
and restrictions outlined by ChatGPT are reflected in real-world situations, and how these may
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differ across countries, institutions, disciplines, and modes of education, including face-to-face,
distance, and online learning. The analysis of ChatGPT’s responses also indicates that the
opportunities and challenges associated with Al are highly context-dependent, emphasizing the
significance of local institutional realities and regional knowledge systems in discussions about
Al in higher education. This paper thus contributes to understanding how a generative Al system
captures and portrays the regional particularities of Al in Central Asian higher education, while
offering insights that can guide future research, educational practices, and policy deve lopment.

This paper is not without its limitations. First, as argued by Montenegro-Rueda et al., a thing
ethnography is also subject to limitations inherent to ethnographic research. Similar to Montenegro-
Rueda et al., this research has interviewed only ChatGPT, without engaging with other available
chatbots. It has also interviewed ChatGPT only once, overlooking the dynamic and evolving nature
of generative Al. According to Jarrahi, Al systems may change over time and, as a result, produce
different outputs and behaviours at different times. Thus, this paper the findings presented in this
paper should be understood as context- and time-specific rather than fixed or universally
reproducible. Another limitation of this paper lies in a singular scenario used for the interview.
Jarrahi argues that by engaging the Al in different roles for the same questions, researchers might
observe how the system adapts its outputs across various contexts.

Future research could address these limitations by adopting a thing ethnography approach
across a broader range of generative Al systems. It could also incorporate repeated and longitudinal
interactions with chatbots in order to better capture the evolving nature of Al-generated responses
and behavioural patterns over time. In addition, future studies might experiment with different
interview scenarios by prompting Al systems to respond from particular positionalities, such as
those of a student, educator, or policy expert. Such an approach could provide further insight into
how Al systems generate context-dependent outputs and adapt their responses according to
assigned roles and interactional settings.
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KApKbIHObL Natioa 00J1ybl MeH 0amybl OYKiN anemoei sco2apsl Oinim bepy aicyliecin o3eepmyde. Anatioa eenepamuemi JKH-
Ol LIKNAILL DIPKENKT emec Jicone apMypai aumaxmapoa apmypii kepineoi. byn maxanada cenepamuemi KU Kyparoapoin
3epmmezen andviysel eybexmepoe Kordanviizan thing ethnography moacini nezisinoe Opmanvix Asusioazer scozapvl binim
bepy acyiteci ywin KU ycoinamui MymMKiHOIKmMep MeH KUbIHObIKMapobl myciyee 6azbimmansan 3epmmey YColHbl1aobl.
Atimakmuiy KonHmeKxcmix epexuienikmepine Hazap ayoapa omuipsin, makaia cenepamuemi JKHU-0iy Opmanvix A3usoasvl
arcogapwl Oinim bepy dicyliecine acepin Keyicmikmik mypevloan Kapacmuipaosl. 3epmmey eenepamusmi KU orcyiieciven
arcypeisineen  cyxoamxa cyiienin, ChatGPT-miy 6inim 0bepy xommexcminoezi aneyemmi apmblKUbLILIKMAPbL MeH
wexmeynepin JKU-0iy o3i Kanaii cunammavimoinbin manoaiiosl. byn macin KU scyiienepiniy scozapul 6inimoesi 63 poin
Kaaau myciHOIpemiHi Jcone MYHOAU mycinikmepoiy bonawaxma Oinim bepy canacvinoagel JKU Konoany 6asvimmapuina
Kanaii acep emyi MyMKiH exendici mypaivl epekute mycinikmep oepedi. Ocvunativa, maxana KU mexnonocusiapbinbiy
KOA0aHbicmagsl Oinim 6epy JicylienepiMen e3apa apeKemmecyine Kamvlcnbl MaHbl30bl CYpaKkmapobl Kemepin, oiapobly
Fanamoviy Conmycmix nen Fanamovix Oymycmixmezi stcogapul 6inim bepy KHcytienepi apacvbiHOAebl JHcane iuinoeei meyciz
oamyovl Kyueumyi MyMKiH eKeHiH Kopcemeo.

Kinm ce3oep: ecenepamuemi KU, ChatGPT, oscosapvr 6inim, Opmanwix A3us, KublHObIKmap, Kedepeinep,
MYMKIHOIKmED.
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TEHEPATHUBHBIN I/ICKYCC:I‘BEHHI)II‘/JI HUHTEJUIEKT B BBICIHIEM OBPA30BAHUUN
HEHTPAJIbBHOU A3UU: BBIBO/IbI HA OCHOBE CHATGPT

S. Kamenova

Menvbyprckuii ynueepcumem, Ascmpanus, e. Menvoypu
“e-mail: saltanat.kamenova@gmail.com

Annomayus. Cmpemumenvoe nosigieHue U pasgumue 2eHepamusHo20 uckyccmeennozo unmeniekma (MH), 6
yacmHocmu 60abuUx A3bIK0sbIx mooenet, maxux xax ChatGPT, mpancgopmupyem cucmemy evicuiezo obpazosanust 60
6cem mupe. Oonaxo enusinue 2enepamuenozo MU pacnpedensiemcsi HEPAGHOMEPHO U BAPLUPYEMCS 8 3ABUCUMOCIIU OM
cmpan U pecuoHos. B danHoll cmambe npedcmagieno Uucciedosamie, UCnob3youee nooxo0 «ImHospagust eewyetiy,
NPUMEHABUUTICS. 8 NPEObIOYIYUX UCCTIEO08AHUSIX UHCIPYMEHmMOo8 cenepamusHozo MU, nanpaenennvix na uccredosanue
6b130608 U 603MOICHOCMell, Komopble MU npedcmasnsiem 0is evicute2o obpazosanus 8 Llenmpanvrotl Azuu. Qokycupysce
HA PecUOHAIbHOU CheyughuKe, OaHHas. cCmambs npeddzaen npOCMpancmeeHHbll 6321510 Ha GlustHue 2enepamuenozo MU na
cucmenmy gvicuie2o obpazosanust Llenmpanvnotl Azuu. Hecredosanue 0cHOBAHO HA UHMEPEbIO ¢ CUCIMEMOTL 2EHEPAMUBHO20
HU u paccmampusaem mo, Kak cama cucmema Onuchléaenm nomenyuaibhvle npeumywecmea u ozparudenus ChatGPT 6
obpasosamenvrom Kkowmekcme. Taxoti no0Xo0 NO360jsiem NOLYUUMb VHUKATbHbIE npedcmagienuss o mom, kax HMH-
cucmeMbvl camu apmuKyIupyion Ce010 Poiib 6 GblCUleM 0OPA308aHUU U KAKUM 00pa3om nodoOHble NPeOCmaGieHuUsi MO2ym
enusimb Ha 6yOywylo mpaexmoputo ucnonvsoeanusi MU 6 obpazosamenviom cexmope. Tem camviv OaHHas cmamosi
HOOHUMAEm BAICHbIE BONPOCHL O MOM, Kak mexono2uu MU e3aumodeticmeyiom ¢ cyuwecmeyiomumu 00pazosamensHblMu
cucmemamit, NOMEHYUALHO YCUNUBASL HEPABHOMEPHOCTb PA3GUMUSL MEXNCOY U GHYMPU CUCTEM 6bICULe20 00pa308aHUs
Iobanvrozo Cesepa u Inobanvroeo FOza.

Knrouesnie cnosa: 2enepamusrvni UM, ChatGPT, svicuiee obpazosanue, Llenmpanvhas Azus, évi306bi, bapbepul,
B03MOINCHOCU.
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