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DEVELOPING SOCIAL HEALTH IN FUTURE TEACHERS AS
A PEDAGOGICAL PROBLEM

)

,}

D)

= £
# | Sh. Karipbaeva® 1©®

7R
*QL;@‘

K\A

N. Zhairgazina® ,T. Slambekova? ' | B. Oralbekova® ¢
LAlikhan Bokeikhan University, Republic of Kazakhstan, Semey
2L.N. Gumilyov Eurasian National University, Republic of Kazakhstan, Astana
“e-mail: nurgul_0174@mail.ru, tolkyn_1969@mail.ru, seytmukhambetovna@mail.ru,
shinar_semei@mail.ru

Abstract. The article examines the development of social health among future teachers as an important problem
of contemporary higher pedagogical education. The study is relevant because digitalization, increasingly complex social
interaction, emotional pressure, and professional risks have changed the requirements placed on teachers. The research
aims to clarify the concept of future teachers’ social health, determine its structural components, and substantiate the
pedagogical conditions required for its development in the university educational process. The study employs theoretical
analysis, comparison, synthesis, and systematization of psychological, pedagogical, and interdisciplinary literature. Social
health is defined as an integrative personal and professional quality manifested in the ability to build constructive
relationships, adhere to humanistic values, regulate behavior, and responsibly perform social and professional roles. Its
structure comprises four interrelated components: value-motivational, cognitive, communicative-activity, and reflective-
regulatory. The study identifies four pedagogical conditions for developing this quality: a psychologically safe educational
environment, participation in socially significant activities, use of interactive teaching methods, and organized reflection
and self-regulation. These conditions should be integrated into everyday university practice as elements of a unified
educational process. The scientific significance of the study lies in refining the pedagogical meaning of future teachers’
social health and substantiating its four-component structure. Its practical significance consists in proposing a system of
conditions that can be incorporated into teacher education programmes, teaching practice, mentoring, volunteer projects,
interactive courses, and student support activities. The proposed framework may assist university instructors and
programme developers in strengthening future teachers’ communicative culture, social responsibility, reflection, self-
regulation, and readiness for professional interaction.

Keywords: social health, future teachers, professional training, pedagogical conditions, communicative
culture, higher pedagogical education.

Introduction

Contemporary society is marked by profound social, cultural, and technological
transformations that directly affect education and the professional training of future teachers.
Changes in learning environments, the rapid expansion of information flows, the digitalization of
communication, increased emotional pressure, new forms of social interaction, and the growth of
social risks have significantly altered the requirements placed on future educators. In this context,
the social health of students enrolled in teacher education programmes becomes especially
important. It contributes to their professional socialization, enhances their ability to withstand
negative environmental influences, and prepares them for constructive interaction with pupils,
colleagues, parents, and the wider social community.

The relevance of this study is determined by the fundamentally social nature of the teaching
profession. Effective pedagogical practice requires not only subject knowledge and methodological
competence, but also personal qualities that ensure responsible behavior, social adaptability,
communicative stability, self-regulation, and adherence to humanistic values. A teacher acts not simply
as a transmitter of knowledge, but as a participant in educational interaction and as a carrier of social
norms, behavioral patterns, and value orientations. Accordingly, the degree to which these aspects of
social health are developed directly influences the quality of professional communication, the nature
of pedagogical relationships, and the effectiveness of future teaching practice.

Contemporary interpretations of social health are based on an expanded understanding of
health as a dynamic combination of physical, psychological, and social well-being [1]. This position
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is reflected in the international documents of the World Health Organization and UNESCO, which
emphasize the importance of a safe educational environment, supportive social relations, inclusion,
and individual well-being [2, 3]. The OECD framework and TALIS research further show that
teachers’ professional well-being is associated with social support, the quality of professional relations,
working conditions, and opportunities for professional development [4-6]. International studies also
demonstrate that teachers’ social and emotional competence, empathy, self-regulation, and ability to
establish constructive relationships influence both classroom climate and student outcomes [7, 8].

Kazakhstani studies examine related aspects of this problem through the psychological
readiness of future teachers, civic and volunteer activity, health-preserving competence, and students’
value-based attitudes toward health [10-17]. These studies confirm the importance of integrating
value, cognitive, communicative, practical, and reflective dimensions into teacher education.
However, social health is generally addressed through adjacent concepts and has not yet been
sufficiently defined as an independent pedagogical category. Its structural components and the
conditions for its purposeful development during university-based teacher preparation also require
further theoretical systematization. This research gap determines the direction of the present study.

The analysis of theory and practice in teacher education reveals several unresolved
contradictions. First, there is a discrepancy between society’s increasing need for socially mature,
emotionally stable, and professionally responsible teachers and the insufficient theoretical
elaboration of the ways in which future teachers’ social health can be developed. Second, although
the importance of forming students’ capacity for constructive social interaction is widely
recognized, this aspect is still not adequately reflected in the content of professional training. Third,
higher education requires scientifically grounded pedagogical conditions that support the
development of students’ social health; however, the essential characteristics and structural
components of this phenomenon remain insufficiently systematized in pedagogical research.

These contradictions define the central research problem, which lies in clarifying the
theoretical foundations of future teachers’ social health, identifying its structural components, and
substantiating the pedagogical conditions necessary for its effective development in the university
educational environment.

The aim of the article is to examine the social health of future teachers as a significant
pedagogical issue, clarify its conceptual meaning and structural components, and identify the
conditions that facilitate its development in higher teacher education.

In accordance with this aim, the study addressed four main objectives:

« toanalyze psychological and pedagogical approaches to understanding the social health
of the individual,

+ to clarify the meaning of the concept of “future teachers’ social health” in the context
of professional training;

+ to identify and characterize the structural components of future teachers’ social health;

« to identify and theoretically substantiate the pedagogical conditions that promote the
development of future teachers’ social health within the university educational environment.

This study examines the professional preparation of future teachers in higher education,
with particular attention to the essence and structure of their social health, as well as the
pedagogical conditions that contribute to its development.

The theoretical significance of the study lies in clarifying the pedagogical meaning of
future teachers’ social health, distinguishing it from the related concepts of adaptation,
professional well-being, social competence, and health-preserving competence, and presenting it
as a system of four interrelated components. The practical significance lies in the possibility of
using the identified pedagogical conditions in teacher education programmes, teaching practice,
student mentoring, volunteer projects, interactive courses, and reflective training. The proposed
direction for addressing the research problem is the systematic integration of a psychologically
safe educational environment, socially significant activities, interactive teaching methods, and
reflection and self-regulation into the university preparation of future teachers. Communicative
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training and pedagogical support are regarded as mechanisms that facilitate the implementation of
these pedagogical conditions rather than as separate conditions.

Materials and methods

The study was conducted as a theoretical analytical literature review and did not involve
empirical data collection, an experimental intervention, or the recruitment of research participants.
Its purpose was to synthesize existing theoretical positions, clarify the concept and structure of
future teachers’ social health, and identify the pedagogical conditions supporting its development
in higher teacher education.

The methodological framework combined systemic, axiological, learner-centered, and
competence-based approaches. The systemic approach was used to examine social health as a
coherent formation consisting of interrelated components. The axiological approach made it
possible to identify its value foundations, including humanistic orientation, social responsibility,
respect for others, and commitment to professional ethics. The learner-centered approach
emphasized the individual experience, needs, and personal development of pedagogy students.
The competence-based approach enabled social health to be considered as an outcome of
professional training manifested in students’ knowledge, values, communicative skills, behavioral
strategies, reflection, and self-regulation.

The source corpus consisted of 17 publications included in the final reference list: nine
international or institutional sources [1-9] and eight studies by Kazakhstani researchers [10-17]. The
main publication period was 2019-2025. Earlier works were retained when they provided foundational
definitions or conceptual models relevant to the research problem, particularly the multidimensional
definition of health, the prosocial classroom model, and the concept of professional capital [1-9]. The
materials included peer-reviewed pedagogical and interdisciplinary studies, as well as documents
published by the World Health Organization, UNESCO, and the OECD [2-6].

Sources were selected using the following English and Russian search terms and their
combinations: “social health”, “counanpHoe 370poBBe”, “teacher well-being”, “future teachers”,
“Oynymue memaroru,” ‘“social competence”, ‘“communication”, ‘“self-regulation”, “health-
preserving competence”, and “3mopoBbecOeperarorasi komrnereHTHOCTH . The search covered
international research and institutional documents, as well as publications in Kazakhstani
pedagogical journals represented in the final reference list.

The inclusion criteria were: direct relevance to social health, teacher well-being, teacher
education, social competence, communication, self-regulation, or health-preserving competence; an
educational or pedagogical context; availability of a complete text; and the presence of theoretical
conclusions applicable to the preparation of future teachers. Studies devoted exclusively to clinical or
medical aspects of health, research unrelated to education or the teaching profession, duplicate
publications, and works that did not contribute to the conceptual analysis were excluded. The final
corpus was formed according to thematic relevance rather than statistical representativeness.

Several complementary methods were applied. Theoretical analysis was used to identify the
definitions and essential characteristics of social health presented in the selected sources. Comparative
analysis was employed to examine differences and similarities between international and Kazakhstani
approaches. Content analysis was used to identify recurring categories, including values, social
responsibility, communication, adaptation, professional well-being, reflection, and self-regulation.
Synthesis and generalization enabled these categories to be combined into an authorial definition of
future teachers’ social health. Structural-functional analysis was used to distinguish the value-
motivational, cognitive, communicative-activity, and reflective-regulatory components. Classification
and systematization were applied to group the pedagogical conditions according to their purpose and
expected contribution to students’ personal and professional development.

The analysis was conducted in four stages. First, sources were selected according to the
stated inclusion and exclusion criteria. Second, each publication was examined in terms of its
interpretation of health, social well-being, professional development, and pedagogical
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implications. Third, the identified concepts and categories were compared and grouped, which
made it possible to formulate an integrative definition and distinguish the four structural
components of social health. Fourth, the findings were synthesized to identify and theoretically
substantiate the pedagogical conditions required for its development in higher education.

Since the study was theoretical, no questionnaires, diagnostic instruments, experimental
groups, or statistical procedures were used. The conclusions represent a conceptual synthesis of
the selected literature and provide a theoretical basis for subsequent empirical verification of the
proposed structure and pedagogical conditions.

Results and discussion

Contemporary research does not reduce health to the mere absence of disease. In
interdisciplinary scholarship, it is increasingly understood as a dynamic condition that includes
physical, mental, and social well-being, as well as the capacity to preserve internal balance, adapt
to changing environments, and engage constructively in social life [1]. This broader interpretation
is especially important in education, where the health of students and teachers cannot be limited
to medical indicators and should be viewed as a socio-pedagogical category. The approaches
proposed by the World Health Organization and UNESCO also emphasize that well-being is
formed through interpersonal relations and within a safe, supportive educational environment in
which learning, socialization, and personal development are closely connected [2, 3].

From this standpoint, pedagogical research interprets social health as a personal quality
reflected in a person’s capacity for constructive interaction with society, acceptance of social
norms and values, responsible performance of social roles, and resistance to negative social
influences. In contemporary studies, this concept is no longer limited to adaptation or successful
socialization. It is also associated with value maturity, a stable moral position, social activity,
communicative culture, and willingness to cooperate [4-8]. Social health can therefore be defined
as an integrative formation that combines personal, behavioral, and worldview characteristics.

The relationship between social health and teachers’ professional health is especially
important for pedagogical research. Teaching requires sustained communication, emotional
involvement, normative responsibility, and regular interaction with various participants in the
educational process. For this reason, emotional stability, self-regulation, empathy, readiness for
cooperation, conflict prevention, and the ability to maintain productive relationships should be
considered not as additional personal qualities, but as necessary conditions for effective
professional activity [4-9]. This problem is also widely discussed in international studies of
teacher well-being, where social well-being is analyzed together with cognitive, emotional, and
professional dimensions and is linked to teacher retention, instructional quality, and school climate
[4-6]. The concept of the prosocial classroom similarly demonstrates that teachers’ social and
emotional competence influences classroom interaction, supports learners’ emotional safety, and
affects the effectiveness of the educational process as a whole [7, 8].

Accordingly, teacher education at the university level should not be limited to the
acquisition of subject-specific and methodological knowledge. It should also foster personal and
professional qualities that ensure social stability and support a humanistic orientation in
pedagogical practice. Previous research emphasizes the importance of developing reflection,
communicative culture, social responsibility, stress resilience, collaborative skills, and a value-
based attitude toward health among future teachers [9]. University training represents a formative
stage in which professional identity, patterns of social behavior, responses to difficulties, and
readiness for constructive interaction within the educational environment are gradually shaped.

In Kazakhstan, recent studies have addressed this problem mainly in relation to health-
preserving competence, the psychological readiness of future teachers, value orientations toward
health, volunteer activity, and preparation for health-preserving pedagogical practice [10-17].
These works emphasize that teacher education should integrate cognitive, axiological, and
activity-based components, be supported by appropriate pedagogical conditions, include project-
based, practice-oriented, and reflective methods, and develop students’ personal responsibility for
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their own health and for the quality of social interaction [10, 12, 16]. At the same time, the literature
shows that the social health of future teachers is usually examined indirectly, through adjacent
concepts. Its essence, internal structure, and the pedagogical conditions for its purposeful
formation as an independent category remain insufficiently studied [11-17].

The reviewed literature makes it possible to distinguish several key approaches to the
interpretation of social health, which are presented in Table 1.

Table 1 — Scholarly approaches to the conceptualization of social health

Approach Content of the approach Significance for the training
of future teachers

Sociological Social health is understood as an Forms readiness for professional
individual’s ability for successful interaction, social responsibility,
socialization, acceptance of social and involvement in the educational
norms, and performance of social community.
roles.

Psychological- It is considered as a set of personal Contributes to the development of

pedagogical qualities that ensure constructive empathy, reflection, communicative
communication, resilience, competence, and stress resistance.
adaptation, and self-regulation.

Axiological Emphasizes the role of values, norms, Provides the value-based

attitudes, moral guidelines, and the foundation of pedagogical activity
humanistic position of the individual. and socially approved behavior.
Competency-  Links social health with a complex of Makes it possible to regard it as an
based social, communicative, and outcome of purposeful pedagogical
professional competencies. training at the university.
Note: compiled by the authors based on sources [1-17]

Based on the reviewed literature, the social health of future teachers can be understood as
a combination of personal and professional qualities. It is reflected in their ability to develop
constructive relationships with others, resist negative social influences, adhere to humanistic
values, regulate their behaviour, and demonstrate readiness for teaching practice. Thus, social
health encompasses the adaptive, value-based, communicative, and professional components of
teacher education and represents an important outcome of higher pedagogical education.

In the professional preparation of future teachers, social health should not be viewed as an
isolated personal trait. Rather, it may be understood as an integrative quality that reflects a person’s
capacity for constructive interaction with the social environment, acceptance of socially meaningful
values, responsible behaviour, self-regulation, and stable performance of professional functions within
pedagogical relations. Its significance is especially evident in teacher education, since pedagogical
activity is inseparable from communication, cooperation, educational influence, and ethical decision-
making. For this reason, social health can be regarded as a necessary condition for professional growth,
successful adaptation to the educational environment, and readiness for future teaching practice.

For the purposes of this study, the social health of future teachers is understood as an integrative
personal and professional quality manifested in their capacity for constructive social interaction,
conscious adherence to humanistic values, responsible performance of social and professional roles,
resistance to negative social influences, and self-regulation in pedagogical activity.

The social health of a future teacher is characterized by several interrelated features. It is
expressed not only in the individual’s inclusion in a system of positive social relations, but also in the
readiness to build such relations on the basis of respect, cooperation, and responsibility. A socially
healthy person acknowledges the value of others, follows the norms of joint activity and ethical
communication, and is able to maintain stability in situations of interpersonal and professional tension.
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For future teachers, this means not merely adapting successfully to the student and professional
environment, but also being prepared to organize pedagogical interaction on humane principles.

Another important feature of social health is connected with the individual’s value and meaning
orientations. Future teachers require not only developed social skills, but also an inner readiness to act
in accordance with humanistic principles, professional duty, pedagogical ethics, and social
responsibility. At this stage of personal development, socially approved behaviour is based on internal
motivation, while professional activity is understood as work of clear social significance.

A further characteristic of social health is the ability to maintain self-regulation and stability in
changing social and educational contexts. Teaching involves a high degree of emotional involvement,
constant interaction with various participants in the educational process, and the need to respond to
conflicts and non-standard situations. For this reason, the social health of future teachers includes the
capacity to regulate emotional responses, evaluate communicative situations adequately, prevent
destructive forms of behaviour, and preserve inner stability in difficult circumstances.

The substantive complexity of this phenomenon requires that it be considered as a coherent
system of mutually connected components. Within this study, future teachers’ social health is
presented through four key components: value-motivational, cognitive, communicative-activity,
and reflective-regulatory (Figure 1).

s ~

| Social health of future teachers J—‘

;—L «- value-motivational component | |
,—L «- cognitive component | |
,—L - communicative-activity component | |
,—L «- reflective-regulatory component | |

Figure 1 — Structure of future teachers’ social health

The value-motivational component forms the internal foundation of an individual’s social
health. It includes socially oriented attitudes, humanistic values, professional motives, a positive
orientation toward teaching, readiness for interaction, and adherence to accepted norms of social
behavior. Within professional training, this component gives pedagogical activity personal
significance and directs future teachers toward cooperation, empathy, respect for each learner, and
responsible fulfilment of their social role. It also determines the general trajectory of personal and
professional development, since socially mature behavior can be stable only when pedagogical
values are meaningfully internalized.

The cognitive component refers to the body of knowledge that supports effective social and
professional functioning. It includes an understanding of the norms of social interaction, principles of
pedagogical ethics, strategies of constructive communication, foundations of health-preserving
behavior, methods of preventing and resolving conflicts, and the specific nature of interpersonal
relations in educational settings. This knowledge enables future teachers to interpret social and
professional situations in a reasoned manner, foresee the possible consequences of their actions, choose
appropriate forms of behavior, and act in accordance with ethical and professional standards.

The communicative-activity component reflects the practical manifestation of social health. It
is expressed in a future teacher’s ability to communicate effectively, cooperate with others, engage in
collective work, build productive relationships, prevent and resolve conflicts, and show initiative in
socially significant activities. This component demonstrates the extent to which acquired values and
knowledge are embodied in real behavior. In teacher education, it is especially important, since
qualities such as tolerance, empathy, openness to dialogue, teamwork, and the ability to create a
supportive psychological climate are revealed most fully in practical interaction.

71



» ~ ISSN 1813-1123 BECTHHK 7KY Ne3(120)/2026 N s

S NAS B . e —_

The reflective-regulatory component ensures the stability and further development of social
health. It includes self-control, critical self-assessment, evaluation of one’s own actions, correction of
behavior, emotional regulation, and the ability to maintain composure in stressful or conflict situations.
Owing to this component, future teachers are able to recognize their strengths and limitations in social
interaction and purposefully improve their professional behavior. Reflection makes it possible to
correlate one’s actions with pedagogical norms and values, while self-regulation helps maintain
constructive forms of interaction even under significant emotional pressure.

The components identified above should be understood not as isolated elements, but as parts
of a single, internally connected system. The value-motivational component determines the
individual’s inner orientation and supports socially significant forms of behavior, whereas the
cognitive component provides knowledge of the norms, principles, and methods on which such
behavior is based. The communicative-activity component ensures the practical realization of these
values and knowledge in interaction with others. The reflective-regulatory component, in turn,
preserves the stability of the system by enabling individuals to monitor and adjust their behavior,
evaluate their experience, and improve their strategies of interaction. Thus, although each component
performs a specific function, it is fully manifested only in close connection with the other components.

Accordingly, the social health of a future teacher can be interpreted as a holistic system
that combines value orientations, relevant knowledge, practical skills, and mechanisms of self-
regulation. In this sense, it represents both an important result of university professional training
and a necessary basis for effective pedagogical interaction. As shown in Figure 1, its development
requires a comprehensive pedagogical approach aimed at strengthening motivational and value-
based orientations, expanding social and professional knowledge, enriching communicative
experience, and developing reflective skills. The unity of these areas contributes to the future
teacher’s integral personal development and readiness for effective professional activity.

The development of social health among future teachers in higher education requires a
purposefully organized pedagogical process rather than reliance on its spontaneous formation. Its
effectiveness is determined by conditions that support students’ value orientations, socially
significant personal qualities, communicative culture, self-regulation, and readiness for
constructive interaction in professional contexts. Since social health unites personal and
professional dimensions of development, its formation is possible only through the systematic
integration of the curricular, organizational, and educational resources of the university.

One of the principal conditions is the creation of a health-preserving and psychologically
safe educational environment. For future teachers, the university is not merely a place of
knowledge acquisition, but also a space of social formation, where models of communication,
professional behavior, and attitudes toward oneself and others are developed. A favorable
psychological climate, respectful interaction between teachers and students, minimization of
conflict, recognition of personal dignity, and an atmosphere of trust and cooperation create the
basis for social stability and inner security. Under such conditions, students are more able to realize
their potential, show initiative, master the norms of professional communication, and develop a
positive attitude toward the teaching profession.

Another significant condition is the involvement of students in socially meaningful activities,
volunteer initiatives, and pedagogical practice. Social health cannot be formed on the basis of
theoretical knowledge alone; it develops in activities that require interaction, responsibility,
participation, and personal engagement. Participation in volunteer projects, teaching practice, student
associations, social campaigns, and community initiatives contributes to the development of civic
consciousness, responsibility, empathy, teamwork, and orientation toward the common good. Through
such experience, students assume different social roles, learn to cooperate with others, and gradually
strengthen constructive patterns of behavior that are essential for their future profession.

The development of communicative culture and constructive interaction skills serves as an
important mechanism for implementing the identified pedagogical conditions. Since teaching is
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inherently communicative, the quality of future professional relations depends to a large extent on
students’ ability to listen attentively, express reasoned positions, take account of alternative
viewpoints, prevent and resolve conflicts, participate in dialogue, and maintain a cooperative
atmosphere. For this reason, communicative culture should be developed through systematic work
on speech ethics, tolerance, empathy, partnership-based interaction, and respect for all participants
in the educational process. This condition is especially important because communicative
competence allows social health to be manifested directly in pedagogical practice.

Pedagogical support for students’ personal and professional development is an important
mechanism that facilitates the implementation of the identified pedagogical conditions. The social
health of future teachers develops more effectively when their training is accompanied by
consistent guidance from instructors, mentors, and academic advisers. Such support helps students
comprehend professional values, develop positive self-esteem, strive for personal growth,
overcome communicative and emotional difficulties, and take responsibility for the results of their
own activity. This is especially significant at the stage of professional self-determination, when
students not only master the knowledge and skills required for future work, but also correlate
professional requirements with their abilities, life orientations, and personal values.

The development of reflection and self-regulation skills holds a particularly important place
among the pedagogical conditions under consideration. Social health is closely associated with an
individual’s ability to understand and evaluate their own actions, regulate emotional responses, and
adjust behavior when circumstances require it. These skills are especially relevant for future teachers,
whose professional activity involves significant emotional strain, the need to make prompt decisions
in complex situations, and the maintenance of constructive interpersonal relations. Reflection enables
students to analyze their communicative experience, recognize the causes of difficulties, assess the
effectiveness of their actions, and choose more productive behavioral strategies. Self-regulation, in
turn, helps maintain emotional balance, stability, self-control, and composure in stressful situations.

The four pedagogical conditions identified in the study should be considered as interrelated
elements of a unified pedagogical process. A psychologically safe educational environment
provides the basis for students’ personal development, while participation in socially meaningful
activities gives this development practical content. Interactive teaching methods promote active
communication and cooperation, whereas reflection and self-regulation ensure the stability and
further development of acquired social and professional qualities. Communicative training and
pedagogical support complement the implementation of these conditions without constituting
separate pedagogical conditions.

Table 2 presents the pedagogical conditions that contribute to the development of social
health among future teachers.

Table 2 — Pedagogical conditions for the development of social health among future teachers

Pedagogical condition
Creating a safe
educational environment

Involvement in socially
significant activities

Use of interactive
teaching methods

Development of
reflection and self-
regulation

Content
A supportive psychological
climate, respectful interaction,
and conflict prevention
Volunteering, teaching practice,
participation in projects and
student associations
Training sessions, case studies,
discussions, role-playing games,
and project-based work
Self-analysis, pedagogical
reflection, and techniques for
emotional resilience
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Expected result
Increased students’ sense
of social security and
adaptability
Development of social
responsibility and an active
civic position
Formation of
communicative and
behavioral skills
Increased stress resistance
and self-control abilities
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Thus, the social health of future teachers is most consistently fostered through the
coordinated implementation of four pedagogical conditions: a psychologically safe educational
environment, participation in socially significant activities, interactive forms of instruction, and
systematic reflection and self-regulation.

In this article, the social health of future teachers is understood not simply as a form of
personal adaptation, but as a holistic personal and professional quality. It includes value
orientations, knowledge of the norms regulating social interaction, communicative experience,
self-regulation skills, and a responsible attitude toward future professional duties. The scholarly
significance of this interpretation lies in expanding the traditional pedagogical understanding of
health: social health is viewed not only through health-preserving or adaptive functions, but also
as an indicator of the future teacher’s professional maturity.

The literature examined in this article shows that several main approaches to understanding
this phenomenon have developed in scholarly discourse. Research that considers health in a broad
sense emphasizes its complex and dynamic nature, linking it with physical, mental, and social well-
being [1-3]. This view is significant for pedagogical studies, as it makes it possible to interpret health
not only as a bodily condition, but also as a person’s ability to function effectively within social
relations. However, these works usually discuss the social aspect of health in general humanitarian
terms and do not sufficiently clarify its importance for the professional preparation of future teachers.

Research on teacher well-being and professional health places this problem more clearly within
the educational context [4-9]. These studies show that teaching effectiveness is closely linked to
emotional stability, the quality of social interaction, professional motivation, communicative
competence, and the ability to maintain a supportive educational environment. International research
on teacher well-being highlights social relationships, school climate, professional support, and
resilience as factors that influence the quality of education [4—6]. Studies of teachers’ social and
emotional competence also demonstrate that empathy, self-regulation, and constructive forms of
interaction affect not only teachers’ well-being, but also students’ learning outcomes [7, 8]. At the
same time, this field of research is still largely centred on practising teachers, while the development
of these qualities during university-based teacher preparation remains insufficiently examined.

Kazakhstani studies add to this discussion by addressing a number of issues closely
connected with the development of social health in future teachers. Research on psychological
readiness, volunteer activity, health-preserving competence, and value-based attitudes toward
health emphasizes the need for a comprehensive approach to the training of pedagogy students,
combining personal development, social engagement, professional responsibility, and a culture of
healthy living [10-15]. In this regard, Kazakhstani authors associate the quality of teacher
education not only with the acquisition of subject knowledge and teaching methods, but also with
the formation of stable value orientations, readiness for interaction, social responsibility, and
reflective capacity [11-17]. However, the analysis of these publications shows that the issue is
most often examined through related concepts, such as psychological readiness, health culture,
health-preserving competence, and civic engagement. Social health itself remains insufficiently
defined as an independent pedagogical category.

The position advanced in this article differs from these interpretations. The social health of
future teachers is not limited here to personal adaptation, a value-oriented attitude toward health,
or a separate competence within professional preparation. Instead, it is understood as an integrative
formation that brings together personal, social, and professional dimensions. This approach also
makes it possible to clarify the interdisciplinary nature of the concept, which lies at the intersection
of pedagogy, psychology, sociology, and the theory of professional education. Social health
includes processes of socialization, the acceptance of norms, and the fulfilment of social roles,
while also involving personal resilience, value orientations, communicative culture, and readiness
for professional activity. For this reason, the phenomenon cannot be fully explained within the
limits of a single academic tradition.
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Comparison with the literature reviewed above further confirms the need to regard social health
as both a personal and professional characteristic of the future teacher. While some studies interpret
student health mainly as a condition of well-being, this article adopts a broader view, considering it as
an indicator of the future teacher’s ability to engage in effective pedagogical interaction, act with
professional responsibility, maintain a humanistic orientation, and demonstrate stable behaviour in
socially complex situations. This interpretation is consistent with studies on teachers’ professional
well-being [4-9], while extending their conclusions by emphasizing the importance of developing
these qualities during university-based teacher education.

The development of social health should not be regarded as a secondary result of the
broader educational process. The literature reviewed shows that stronger outcomes are achieved
when students’ personal resilience, communicative culture, value orientations, and social
engagement become direct objects of purposeful pedagogical work [10-17]. This confirms the
relevance of the four pedagogical conditions identified in the article: a safe educational
environment, students’ participation in socially significant activities, interactive teaching methods,
and the systematic development of reflection and self-regulation. Thus, the social health of future
teachers should be understood as the result of a deliberately organized process within higher
pedagogical education, rather than as a personal quality that forms spontaneously.

The scientific contribution of the proposed approach can be identified in three key respects. It
clarifies the content of future teachers’ social health as an integrative personal and professional
formation, substantiates its interdisciplinary nature and connection with professional readiness, and
demonstrates the need for its purposeful development within the educational environment of a
pedagogical university. Taken together, these provisions make it possible to regard social health as
both an important indicator of the quality of future teacher preparation and a relevant direction for
further pedagogical research.

Conclusion

The findings define the social health of future teachers as an integrative personal and professional
quality reflected in pedagogy students’ capacity to build constructive relations with the social
environment, adhere to humanistic values, responsibly fulfil social and professional roles, resist adverse
external influences, and regulate their behaviour in situations associated with future teaching practice.

Future teachers’ social health is represented by four interrelated components: value-
motivational, cognitive, communicative-activity, and reflective-regulatory. Within this structure, value
orientations shape behavioural choices, knowledge provides the basis for informed social interaction,
practical skills enable its application in educational and professional contexts, while reflection and self-
regulation support personal stability and further professional and personal development.

The pedagogical conditions necessary for developing future teachers’ social health include
four interrelated areas: a health-preserving and psychologically safe university environment,
students’ involvement in socially significant activities, the use of interactive teaching technologies,
and the systematic development of reflection and self-regulation. Communicative training and
pedagogical support function as mechanisms supporting the implementation of these conditions.
Their effectiveness depends on their coordinated integration within a unified pedagogical system.

The analysis substantiates the need for systematic university-based work aimed at developing
future teachers’ social health as a meaningful outcome of professional training. Social health should
not be viewed as an auxiliary area of educational activity; rather, it constitutes an essential component
of the modern teacher’s professional readiness and shapes the quality of future interaction with
students, colleagues, and society. Therefore, the further improvement of teacher education requires the
purposeful inclusion of social health development in the content of higher pedagogical training.
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Anodamna. Byn maxanada 6onawiax my2animoepoiy aneyMemmiK OeHCAYNbIebIHbIY 0amybl Kazipel 3aMaHebl
arco2apel nedao2uKkanvlk, Oinim bepyoei Hezizei Macene peminoe Kapacmulpuliadbl. 3epmmeyoiy 63eKminici My2anim
MAMAHOBIEbIHLIY O32ePMeNli MAIANMAPbIMEH, COHbIY UIHOe YWUGPIAHObIPYMEH, leyMemmiK o03apa apexemmecyoin
KypOeneHyIMeH, 3MOYUOHANIObIK KbICBIMHbIH APMYbIMEH JiCoHe Kaciou mayekenodepoiy KeHeloiMeH OaillaHbiCmbl.
3epmmeyoin maxkcamvl - 601AUAK, MY2ATIMOEPOIH dNEYMEMMIK OCHCAYTbIZbIHbIH MEOPUSLIBIK MAZMYHbIH HAKIMbLLAY, OHbIH
KYPbLIbIMObIK, KOMINOHEHMMEPIH CUnammay dicake yHugepcumemmiy Oinim Oepy npoyecinoe OHbll OaMyblHA bIKNAL
ememiH nedazo2UKAIbIK HCA0aiapovl Heeizoey. 3epmmeyoily d0iCHAMATBIK He2i3i NCUXOIOSUSTLIK, Ne0A20SUKAIbIK HCIHE
NoHAPATLIK 3epmmeyaepoi manoay, Carbicmulpy, cunmesoey dicone dcylieneyoen mypaowvl. Ocvl wenbepoe aneymemmix
OEHCayIbIK Cny OeHmMmil KOHCIPYKMUGMI 271eyMemmiK KapblM-KaAmblHAC OPHANY, 2YMAHUCTIK KYHObLIIKMAPObL YCMAHy,

77


mailto:nurgul_0174@mail.ru
mailto:tolkyn_1969@mail.ru

— ~L_/ — _’ \\ \ v, / t_ }\\‘_ /,)‘ ——0

e I ISSN 1813-1123 BECTHHK 7KY Ne3(120)/2026 U
p.

JHceKe  MiHe3-KYTIbIKmbl  pemmey JcoHe Kaciou pendepli ocayankepuliniknen opuliHOAy KabilteminOe KepiHemin
UHMe2Pamuemi JiceKe JicaHe Kaciou cana peminOe myciHineoi. OHblH KYpoLiblMbl 03apad  OQUIAHbLICIIbL MEpm
KOMNOHEeHmMmeH MYpaobl: KYHOLLILIK-MOMUSAYUATLIK, KOSHUMUBMI, KOMMYHUKAMUEMi-0enceHoi dcane peguexcusmi-
pemmeywinix. Maxanada ocvl cananviy 0amMybina bIKNAA ememin mopm Hezizel nedazo2uKkanbik Hca20al aHbIKmMangan:
NCUXONO2USILIK, MYPEbIOAH KAYINCci3 Oiim bepy opmaceiH Kalbnmacmulpy, cnmyoeHmmepoi aleyMemmik Manbl30bl ic-
apexemKe mapmy, UHMepPakmuemi oKbiny 20iCmepin Nadaiany, COHOAU-axK peqhiieKcust MeH O3iH-03i pemmeyoi JCyueni
mypoe damvimy. Byn scazoaiinapovl oKwaynanean Hemece 3nu300mvlk, Oiiim bepy wapaiapsl peminoe KapacmvipyoblH
OPHbIHA, 0N1APObI KYHOETIKMI YHUBepcumenm masxcipubecine eHeizy Kaxcemminicine epexuie Ha3ap ayoapsiiaosl. 3epmmey
Homuicenepi aneyMemmix an-ayKammovl MYSATIMHIY KICIOU OAUbIHObIZLIHBIY aXCLIPAMAC 0Ol JHcaHe Ho2apbl Oilim
bepyoezi maxcammul OKbImMyOblH MAHbI30bI HAMUNCECT pemiHOe Kapacmulpy Kepekmicin kopcemeol.

Kinm co30ep: aneymemmik Oencaynvlk, Oonawiax myeanimoep, KaciOu OaublHObIK, Ne0a20SUKAIbIK
AHCA0AUNAP, KOMMYHUKAMUBMIK MIOEHUEM, HCO2APbl Ne0A202UKAIbIK OLLiM.
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Annomayusi. B cmamue paccmampusaemcs: pazeuniue COYUaibHO20 300P08bsi OVOYWUX Yuumenell Kax 8adcHas
npoonemMa 8 COBPEMEHHOM GbICUEM Neda2o02Uuueckom o0OpazoeaHuu. AKMyaibHOCMb UCCIeO08AHUsL CES3aHA  C
MEHSIOUUMUCST MPEOOSAHUSIMU NpOdeccuu yuumerisi, GKIIOYAsE YUDPOSU3AYUIO, PACTIYUYIO CLONCHOCHb COYUATBLHO20
63aUMOO0eLiCMBUsL, YCUNEHUE IMOYUOHATbHO20 OAGIEHUsL U PACUUPEHIe NPOPECCUOHATbHBIX PUCKOS. Lleny ucciedosanus —
VIMOUHUMb Meopemuieckoe COOepIHCanUe COYUATbHO20 300pP0Bbst OYOYWUX Yuumenel, Onucamv e2o0 CHpyKmypHble
KOMNOHEHMbl U 0O0CHOBAMb NEOA20SUYECKUE YCII0BUSL, CHOCODCBYIOUUE €20 PA3BUMUIO 8 DAMKAX YHUBEPCUMENCKO20
obpaszosamenvHo2o npoyecca. Memodonozuyeckas 0CHOBA UCCIEO08ANUSL COCTOUM 8 AHAU3E, CPAGHEHUU, CUHMe3e U
CUCEMAMU3AYUU NCUXOTOSUYECKUX, Ne0A20SUHECKUX U MENCOUCYUNTUHAPHBIX UCCTLe008aHUl. B amux pamkax coyuansroe
300P06be NOHUMAEMCSL KAK UHMEZPAMUBHOE TUYHOCTNHO-NPOMECCUOHATbHOE KAYECMBO0, GbIPANCAIOUeecst 8 CHOCOOHOCU
cmyoenma  cmpoumv  KOHCHPYKMUGHbIE COYUATbHbIE OMHOWIEHUS, CNe008AMb  2YMAHUCHUYECKUM — YEeHHOCTISIM,
Pe2yuposams UUHOe NOGeOeHUe U OMEEMCMEEHHO SbINONHAMb npopeccuonambhvle pomu. E2o cmpykmypa exmouaem
uembipe G3AUMOCEA3AHHBIX KOMNOHEHMA: YEHHOCHHO-MOMUBAYUOHHDBIL, KOSHUMUGHbIU, KOMMYHUKAMUBHO-AKMUGHbII U
perexcugno-pezyismopuvlil. B cmamuve onpedenenvl yemvipe OCHOBHbIX NEOA20SUMECKUX VCI08US, CNOCOOCMEYIOWUX
Pa3BUMUIo COYUAILHO20 300P08bst OYOYUUX Nedd20208: CO30aHUe NCUXON02UYeCKl De30NACHON 00pA308amenbHOU Cpeodbl,
s0glIeUeHUe CIYOEHMO8 8 COYUAILHO ZHAYUMYIO OEsIMeNbHOCHb, UCNONb306AHUE UHMEPAKMUBHBIX MEMO008 06YUeHUsl, d
maxoice cucmemamuyeckoe pazsumue peghaexcuu u camopecyiayuu. Ocoboe sHuMAanue yoensemcs HeodXo0umMocmu
UHmMeZpayuY IMUX YCI06ULl 8 NOBCEOHEGHYIO YHUBEPCUMEMCKYIO NPAKMUKY, d He PACCMOMPEHUIO UX KAK OMOETbHbIX UIU
INUZ0OUHECKUX 0OPA306amebHbIX Mep. Pesynbmambl ucciedosanus noxasuléarom, umo coyuaibHoe 300p0ogbe Ciedyem
pacemampueant Kak HeOmveMAeMyI0 COCMAGISIOWYI0 NPODECCUOHATLHOU 20MOBHOCTU NPEn00a8aAMmest U KaK GaNCHbILL
Pe3yIbmam yeneHanpasienHoll No020MosKU 8 GblCUleM 00paA308aHULL.

Kniouesvie cnosa: coyuanvhioe 300pogve, OyOywue neodazocu, npoPECCUOHANbHASL NO020MOBKA,
nedazo2uyeckue ycioeusl, KOMMYHUKAMUBHASL KYIbmypd, biCulee neda2o2uyeckoe oopazoseanue.
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