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Abstract. The article examines the issues of preparing future teachers for professional work with gifted
children in the context of inclusive education. The study is based on the regulatory framework of the Republic of
Kazakhstan, scientific works of domestic and foreign scholars, as well as practical materials of educational
organizations implementing inclusion programs. The methodological toolkit includes theoretical analysis,
comparative method, content analysis, pedagogical modeling, and generalization of pedagogical experience. The
research highlights three stages: analytical (study of normative documents and scientific sources), diagnostic
(determining the level of readiness of future teachers to work with gifted children), and design (development of
recommendations and a model for teacher training). Special attention is paid to the relationship between inclusive
education and the psychology of giftedness. It is emphasized that inclusion is not only a methodology but also a
philosophy that ensures equal access to quality education and fosters values of humanism and respect for diversity.
Giftedness in preschool age is considered as a special potential of the child, manifested in cognitive activity, curiosity,
developed imagination, and non-standard thinking. The results of the analysis of works by B.M. Teplov, A.l. Savenkov,
AA. Loseva, D.S. Renzulli, as well as definitions of inclusive education proposed by UNESCO, M.I. Skorokhod,
S.V. Chebrovskaya, T. Booth, and M. Ainscow, confirm the need for a comprehensive approach to teacher training.
It is concluded that effective preparation of future teachers for working with gifted children in inclusive settings
requires a combination of professional competencies, psychological and pedagogical knowledge, methodological
skills, and value orientations aimed at accepting diversity and supporting the individual development of each child.

Keywords: giftedness, inclusive education, teacher training, preschool age, psychology of giftedness,
pedagogical modeling.

Introduction

Inclusive education is not merely a placement arrangement; it is conceptualized as a
system-strengthening process to reach all learners and reduce exclusion by increasing
participation in learning, cultures, and communities. UNESCO emphasizes that inclusive
education spans curricula, pedagogy, and teaching and aims to identify and remove barriers to
education across diverse learner characteristics. These definitions imply that teacher preparation
must equip candidates to design learning environments and instruction that address variability
proactively rather than reactively.

Modern education strives to provide equal conditions for all learners — from preschool
children with special educational needs to talented primary school students. Within the framework
of the inclusive approach, future teachers must be prepared not only to interact with different
categories of children but also to create an atmosphere in which gifted students can develop their
abilities while maintaining a sense of unity with the collective.

The modern education system of the Republic of Kazakhstan is oriented toward ensuring
equal opportunities for all learners, including preschool children with special educational needs
and gifted primary school students. In the context of inclusive education, special importance is
attached to the preparation of future teachers who are capable of working with diverse groups of
children and creating an educational environment where each child can realize their potential while
preserving a sense of belonging to the community.

The need to develop inclusive practices is enshrined in a number of normative documents.
For example, the Concept of Inclusive Policy of the Republic of Kazakhstan for 2025-2030
defines strategic guidelines for creating conditions for equal access to quality education and social
integration of children with special educational needs [1]. An important role is also played by the
legal framework of special and inclusive education, which includes the Law on the Rights of the
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Child [2], the Law on the Status of the Teacher [3], as well as amendments to legislative acts on
inclusive education. These documents establish the principles of equality, accessibility, and
humanization of the educational process.

Giftedness is a matter of understanding human nature, and talent is connected to that nature;
its development requires upbringing and labor. Gifted children quickly master the school
curriculum and possess heightened intelligence and perceptiveness. It has been observed that the
abilities of gifted individuals reach a peak, at which point their consciousness becomes sharper,
more distinct, and their attentiveness increases even further.

Of course, a person is born with unique inclinations and natural qualities. Yet, we believe
that it is organized teaching and the process of upbringing that nurture and develop the child’s
innate abilities and natural traits.

In addition, the legal basis of inclusive education emphasizes the need to create optimal
conditions for creative development, self-education, and professional self-determination of all
children, including those who face learning difficulties or have limited developmental
opportunities [4]. Thus, normative acts form the foundation for the practical implementation of the
ideas of inclusion and set guidelines for the preparation of teachers capable of supporting both
children with special educational needs and gifted students.

Taken together, these provisions determine the relevance of studying the preparation of
future teachers for work in an inclusive educational environment, where the tasks of social
integration and the development of each child’s individual potential are harmoniously combined.

In the conditions of the inclusive approach, the modern education system sets before future
teachers the task not only of ensuring equal opportunities for all learners but also of creating
conditions for the development of gifted children’s potential. Preparing specialists to work with
this category of students requires a comprehensive approach that includes value-based, cognitive,
operational, and personal aspects.

First, an important direction is the formation of value-motivational readiness. Future
teachers must develop attitudes of respect for each child’s individuality, acceptance of diversity,
and a commitment to supporting talents. This provides the humanistic foundation of pedagogical
activity and contributes to the creation of an atmosphere of trust and cooperation.

Second, a necessary condition is the acquisition of cognitive competencies, which include
knowledge of the psychology of giftedness, methods of diagnosing and supporting gifted children.
A teacher must possess modern scientific knowledge about personality development and abilities
in order to competently organize the educational process.

Third, the development of operational and practical skills is essential. In practice, a teacher
must be able to apply differentiated teaching methods, use project-based technologies, and design
individual educational pathways that take into account the characteristics and needs of each child.

Finally, teacher preparation is impossible without personal development, which includes
the formation of empathy, tolerance, and readiness to cooperate with parents and colleagues. These
qualities ensure successful interaction in the educational environment and contribute to creating
conditions for the harmonious development of gifted children.

Thus, the preparation of future teachers for professional activity with gifted children in the
context of inclusive education represents a multifaceted process aimed at forming value
orientations, developing professional competencies, and cultivating personal qualities necessary
for effective work in the modern school.

Materials and methods

Materials and Methods of Research To study the issues of preparing future teachers to work
with gifted children in the context of inclusive education, a variety of sources and methodological
approaches were used.

In relation to the research topic, foreign scholars have extensively examined the issue of
preparing teachers to work with gifted and special needs children in the context of inclusive
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education. Their studies highlight the importance of early identification, support strategies, and
pedagogical preparation.

Content: The study highlights the necessity of identifying gifted children from the
preschool stage and emphasizes the importance of creating conditions for their development within
an inclusive environment.

Content: The study analyzes research conducted between 2011 and 2021, systematizing
pedagogical and didactic approaches to teaching gifted children. It emphasizes the importance of
teachers’ professional preparation and personal qualities.

Francesca Baccassino & Stefania Pinnelli (University of Salento, Italy). Work: Giftedness
and gifted education: A systematic literature review (2022) [5].

Fanny Mossberg, Johanna Lundqvist, Louise Sund (Méilardalen University, Sweden).
Work: An international scoping review focused on gifted and talented children: Early
identification and inclusive education (2024) [6].

Kirsi Tirri (University of Helsinki, Finland) & Valerie Margrain (Karlstad University,
Sweden). Work: Identifying and Supporting Giftedness and Talent in Schools (2023, Education
Sciences Journal). Content: The study synthesizes international research on identifying and
supporting giftedness and talent, analyzing both value-based and practical aspects in teacher
preparation [7].

Italian studies emphasize the professional and personal preparation of teachers.

Swedish studies focus on the early identification of gifted children and their development
within an inclusive environment. Finnish and Swedish works systematize strategies for supporting
giftedness in schools.

Highlighting these studies provides an opportunity to substantiate Kazakhstan’s inclusive
education policy and teacher preparation practices at the international level.

Normative and legal documents of the Republic of Kazakhstan: the Concept of Inclusive
Policy for 2025-2030, the Law on the Rights of the Child, the Law on the Status of the Teacher,
as well as amendments and additions to legislative acts regulating the sphere of inclusive
education. Scientific works and publications in pedagogy, psychology of giftedness, and issues of
inclusion. Practical materials of educational organizations implementing inclusive learning
programs. The main categories of materials used in the research are presented in Table 1.

Kazakhstani scholars are also actively researching the issue of preparing teachers to work
with gifted and special needs children in the context of inclusive education. The main centers
involved are the Y. Altynsarin National Academy of Education, Al-Farabi Kazakh National
University, and the National Scientific and Practical Center for the Development of Special and
Inclusive Education.

In Kazakhstan, there are two key initiatives to develop inclusive education: The
Y. Altynsarin National Academy of Education provides guidelines for integrating inclusive
approaches into teacher training programs [8], while Al-Farabi Kazakh National University is
working on a national strategy to support students with special educational needs in shaping their
professional paths [9].

National Scientific and Practical Center for the Development of Special and Inclusive Education
(Astana). Activities: Laboratories dedicated to children with special educational needs (hearing, vision,
speech, musculoskeletal system, delayed mental development, autism spectrum). Head: Zaure Bolatovna
Zhangeldinova (Acting Director). Significance: Organizes teacher professional development courses and
provides scientific support for inclusive education practices [10].

Kazakhstani scholars take international experience into account in developing inclusive
education policy and adapt it to national specificities. Main directions include: teacher preparation,
early identification of gifted and special needs children, and the implementation of support strategies.

These studies make it possible to substantiate Kazakhstan’s inclusive education system at
the international level.
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Table 1 — Materials Used in the Study

Type of

Materials Content Purpose
Normative Concept of Inclusive Policy (Kazakhstan, 2025-2030); To analyze the legal
documents Law on the Rights of the Child; Law on the Status of the |[framework of inclusive

Teacher; legislative amendments on inclusive education |leducation

To compare international
approaches and integrate
best practices

Works of Y. Altynsarin National Academy of Education, |To adapt international

International ||Studies from Italy, Sweden, Finland (2011-2024) on early
research identification, support strategies, and teacher preparation

gig;rr;?: Al-Farabi Kazakh National University, National Scientific |lexperience to Kazakhstan’s
and Practical Center for Inclusive Education context
. . o . To generalize pedagogical
Practical Experiences of schools and universities implementing X
materials inclusive programs practice and model teacher

preparation

Table 2 — Research Methods

| Method || Application | Outcome
Theoretical analysis Rewew of pedagogical and psychological Identl_flcat!on of core principles in
literature teaching gifted children

Comparative Comparison of international and national ||Highlighting similarities and
method practices differences in teacher preparation
Content analvsis Systematization of publications (2011 Classification of strategies for early

Y 2021) identification and support
Pedagogical Integration of value-based, cognitive, Development of a comprehensive
modeling activity-based, and personal aspects teacher preparation model
Generalization of  ||Analysis of inclusive programs in Practical recommendations for teacher
practice Kazakhstani schools and universities training

Table 3 — Statistical Analysis and Software

Years Number of Gifted Children || Number of Teachers Trained in Software Used
(Zhetysu Region) Inclusive Courses
| 20112015 || 120 | 350 | Excel |
20162020 180 520 Excel, SPSS
(partial)
| 20212024 || 220 | 680 | Excel, SPSS |

The materials and methods employed provide a comprehensive basis for analyzing teacher
preparation for gifted children in inclusive education settings. Normative documents, international and
national research, and practical experiences were systematically reviewed. The methodological
framework combined theoretical analysis, comparative study, content analysis, pedagogical modeling,
and generalization of practice (Table 2). Statistical data from Zhetysu Region (2011-2024) were
processed using Excel and SPSS, though advanced statistical computations remain limited (Table 3).
This integrated approach substantiates Kazakhstan’s inclusive education system within the
international context and highlights directions for strengthening teacher preparation.
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Results and discussion

Theoretical analysis — systematization of scientific literature, normative documents, and
conceptual approaches to teacher training.

Comparative method — identification of common features and differences in teacher
preparation in Kazakhstan and international practice.

Content analysis — study of curricula, programs, and methodological materials to determine
components related to working with gifted children.

Pedagogical modeling — development of a model for training future teachers, including
value-motivational, cognitive, activity-based, and personal aspects.

Generalization of pedagogical experience (Table 2) — analysis of the practice of primary
school teachers and preschool educators in inclusive settings.

Stages of research:

Analytical — study of normative documents and scientific sources.

Diagnostic — determination of the level of readiness of future teachers to work with gifted
children through analysis of curricula and practices.

Design — development of recommendations and a model for preparing teachers for
professional activity in inclusive education.

Thus, the “Materials and Methods” section shows that the study relies on the legal
framework, scientific sources, and practice, and uses a comprehensive methodological toolkit for
analyzing and designing teacher preparation.

Inclusive Education Inclusive education is considered not only as a methodology but also
as a philosophy aimed at creating conditions in which every child feels part of the collective.
Regardless of developmental level, physical characteristics, or individual needs, the child must
have the opportunity to learn, play, and grow in an atmosphere of acceptance and support.

Key principles of inclusion:

Equal access to educational resources;

Recognition of each child’s uniqueness;

Formation of tolerance and respect within the children’s collective;

Support of teachers and parents as promoters of inclusion.

An inclusive environment contributes not only to the development of children with special
educational needs but also to the formation of values of humanism and mutual understanding
among all participants in the educational process.

Giftedness in Preschool Age Giftedness represents a special potential of the child,
manifested already in early years. It is expressed through:

Striving for knowledge and active questioning;

High curiosity and desire to explore the surrounding world;

Developed imagination, ability to invent unusual plots and games;

Non-standard thinking and ability to find original solutions.

Giftedness may manifest in various areas: intellectual, artistic, musical, or athletic. The
task of adults is to notice these manifestations in time and create conditions for their development.

Psychology of Giftedness The psychology of giftedness emphasizes that without support,
a child’s talent may fade in the conditions of mass education. Therefore, early diagnosis is
important, as it allows:

Identifying the child’s strengths;

Determining individual educational pathways;

Offering developmental programs and clubs;

Providing emotional support so that the child feels accepted.

Support for gifted children must be comprehensive and include cooperation among
teachers, psychologists, and parents. Only such an approach allows the preservation and
development of the child’s natural potential.
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Interrelation of Inclusion and Giftedness At first glance, working with gifted children and
inclusive education may seem like different directions. However, they are closely connected: an
inclusive environment fosters respect for differences and helps gifted children feel part of the
collective without being singled out as “special”.

Thus, inclusion becomes the foundation for the harmonious development of all children —
both those who need additional support and those who possess outstanding abilities.

Results and Discussion

In the 19th-20th centuries, a functional approach to the problem of giftedness emerged in
psychology. Psychologists such as A. Bain, W. Wundt, J. Mill, H. Spencer, and T. Ziehen argued
that in order to diagnose intellectual giftedness, it was necessary to measure and study five basic
functions: thinking, attention, will, perception, and memory.

Only at the beginning of the 20th century did scholars begin to emphasize that true
giftedness should be sought in scientific activity and scientific thinking. By systematizing various,
often contradictory and conflicting views, researchers moved toward considering giftedness in two
categories: general and special.

Table 4 — Review of Scholars” Works

Period
Author Title of Work Consi
dered
John A System of Logic, Ratiocinat_ive and Inductive.
Stuart Mill https://www.gutenberg.org/ files/26495/26495- 1843
pdf.pdf?utm_source=copilot.com [11]
Alexander The_Senses and the Intellect. Bain, Alexander; Davidson, William
Bain Leslie (1904). ITo_ndor_L New \_(o_rk and Bombay: Longmans, Green, and 1855
Co.https://en.wikipedia.org/wiki/The _Senses and_the Intellect [12]
Herbert The Principleg of P_syc_hoI(_)gy. http_s://WV\_/W.cambridge.org/core/books/
Spencer system-of-logic-ratiocinative-and-inductive/290C43FBA4DC 1855
7022540D58E7EC49B1 C2?utm_source=copilot.com [13]
Alexander Mer_1ta| and Moral Science: A Compendium of Psychology and
Bain Ethl_cs https://bc_)oks.googIe.kz/books/about_/MentaI_andMoral 1868
_Science.html?id=ZW1LL3WxDa4C&redir_esc=y [14]
Theodor Leitfaden der physiologischen Psycholo_gie iq 14 Vorlesungen._
Zichen https://www.amazon.de/Leitfaden-Physiologischen-Psychologie- 1891
Vorlesungen-Classic/dp/0282299629 [15]

In the course of this study, the works of domestic and foreign scholars were analyzed (Table 4).

Giftedness in Preschool Age: B. Teplov (Russia) considered giftedness as “a qualitatively
distinctive combination of abilities that determines the possibility of achieving success in various
types of activity” [16]. A. Savenkov (Russia) developed the methods Giftedness Map and
Intellectual Portrait, in which giftedness is interpreted as a complex of manifestations of cognitive
activity, creative thinking, and intellectual abilities of the child. A. Loseva (Russia) proposed the
method of expert evaluations for identifying gifted children, emphasizing observation of curiosity,
developed imagination, and non-standard thinking. D.S. Renzulli (USA) defined giftedness
through the combination of three components: high ability, creativity, and task commitment. His
model is widely used in the practice of diagnosing child giftedness [17].

Inclusive Education: UNESCO provides a universal definition of inclusive education as a
holistic phenomenon that ensures equal access of all children to quality learning. It is based on the
principles of humanism, the development of intellect and creative abilities, as well as the harmony
of emotional and social aspects of personality [18]. M. Skorokhod and S. Chebrovskaya (Russia)
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interpret inclusive education as the process of teaching children with special educational needs in
mainstream schools together with other students, which contributes to socialization and the
creation of equal conditions [19]. T. Booth and M. Ainscow (United Kingdom) emphasize that
inclusion is primarily the removal of barriers that hinder learning and full participation of the child
in school life, rather than accentuating differences between children [20].

Table 5 — The modular curriculum aligns to the competency profile and embeds practicum
tasks and assessments across modules.

orientation (Domains
1,8)

Core learning Teaching & Evaluation :
Module / . L Responsible
outcomes (aligned assessment indicators & )
component h parties
domains) methods tools
Inclusive education |Inclusion as Policy-anchored |SACIE-R pre  Program
foundations in barrier-removal and  seminars; case (program entry); director;
Kazakhstan and participation; analysis; reflective paseline module lead,;
internationally policy-ethics memo reflection quality assessment

coordinator

Giftedness in

Definitional literacy;

Comparative

Portfolio artifact:

Giftedness/inclu

inclusive systems  equity risks; inclusive |policy analysis inclusive gifted sion faculty lead
gifted provision (OECD); case plan;
(Domains 2, 4) standards-guided |instructor rubric
case design
Twice-exceptionality 2e literacy; 2e vignettes; Practicum Module lead;
and learner strength-based simulated team  readiness practicum
variability planning; collaboration meeting; checklist; 2e plan coordinator;
(Domains 3, 7) family-communica rubric school mentor
tion rehearsal
UDL 3.0 design UDL lesson design;  Micro-teaching;  UDL+Diff lesson Instructional
studio + proactive iterative design ~ design rubric;  design lead;
differentiation clinic differentiation for studio; peer micro-teaching practicum
mixed-ability feedback observation supervisor
classrooms (Domain 5) checklist
Inclusive assessment Multi-source Assessment Assessment plan |Assessment
and assessment; workshops; rubric; formative literacy faculty
identification-supportminimizing bias; work-sample assessment

evaluation literacy

(Domains 7, 8)

portfolio scoring;
mentor ratings

cycles data-to-instruction loopanalysis; quality indicators
(Domain 4, 8) progress-monitorin
g plan
Collaboration, Teaming; Co-planning TEIP post Program QA
professional documentation; protocol; portfolio (program lead; practicum
responsibility, and  sustained improvementdefense completion); office

Practicum spine
(staged field
experiences in
inclusive mainstream
ECE/primary)

Integrated competence
demonstration across
domains

Observation —
assisted teaching
— independent
lesson cycle;
mentor coaching

Practicum
observation
checklist;
portfolio
evidence;
calibrated scoring

Practicum
coordinator;
partner-school
liaison; mentor
teachers
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Conclusion

The findings of this study confirm that preparing future teachers to work effectively with
gifted and twice-exceptional learners in inclusive educational environments requires an integrative
and systematically structured approach. Theoretical analysis demonstrates that inclusive education
and gifted education should not be viewed as parallel or competing paradigms, but rather as
complementary dimensions of equitable educational practice. Inclusion provides the philosophical
and ethical foundation, while gifted education ensures the recognition and development of high
potential within diverse classrooms.

The proposed conceptual model contributes to the field in several significant ways. First,
it clarifies the competency structure required for teachers working at the intersection of inclusion
and giftedness (Table 5), specifying value-motivational, cognitive, operational, and reflective
dimensions. Second, it translates theoretical assumptions into curricular architecture, thereby
bridging the gap between conceptual discourse and institutional implementation. Third, by
integrating validated measurement tools and structured evaluation criteria, the model establishes
conditions for empirical accountability and reproducibility.

From a practical perspective, the model provides higher education institutions with a
structured roadmap for curriculum redesign and practicum integration. It outlines responsible
actors, implementation phases, assessment benchmarks, and feedback mechanisms. Such
operational clarity strengthens the feasibility of institutional adoption and ensures alignment with
national inclusive education policy.

The proposed framework, although grounded in document analysis and international
scholarship, requires empirical validation through longitudinal implementation studies. Future
research should test the model in diverse teacher education programs, analyze its impact on teacher
attitudes and competencies, and examine outcomes related to classroom practices and student
development. Mixed-method research designs incorporating experimental or quasi-experimental
approaches would enhance the evidence base.

Further investigation is also needed into the preparation of teachers for supporting twice-
exceptional learners, whose dual profiles of giftedness and special educational needs require
particularly nuanced pedagogical strategies. Additionally, policy-level integration should be
examined to ensure coherence between teacher education standards, inclusive education
regulations, and national gifted education strategies.

Financing information
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of future teachers of preschool organizations for professional activity in the conditions of
inclusive education”.
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HHKJIIO3UBTI BLJIIM BEPY KAFJTANBIHIA HEJAT'OI'TEPII JAPBIH/IbI
BAJTAJTAPMEH K¥YMBICKA JAUBIHJAY

E. Ymezynos

U. Apabaes amvinoazel Kvipevis memiekemmik yHusepcumeni,
Kuipavizeman Pecnyoauxacel, biuxex k.
“e-mail: daniyar.utegulov@bk.ru

Annomayus. Maxanaoa unmosuemi Oinim bepy Hcazoativlnoa 0apbiHobl OAIANAPMEH KICIOU HCYMbICKA DOIAUIAK
nedazoemapovl 0aapaay macenenepi Kapacmuipvliadvl. 3epmmey Kazaxcman Pecnyonukacviibiy HOpMAmuemiK-KyKblKmulx
0a3acvina, OMAaHObIK JCIHE UemendiK EanbiMoapobly eHbOeKmepine, COHOau-aK UHKIIO3US 0a20apramanapvii Jicy3ece
acvipamuln 6iniv Oepy YiblMOapblibly NPAKMUKATLIK MAMEPUANOapLIHA Heli30enzeH. OOICHaAMANbIK KYpaioap KYpamvlHa
MeoPUsIbIK  MAnoay, CatblCMblpMatbl 20ic, KOHMEHM-MA0ay, NeoazoSUKAIbIK MOOeIbOey JHCoHe Neda202UKAbIK
maoicipubeni Kopuimy Kipeoi. 3epmmey yui Ke3eHOi KamMmuobl: aHATUMUKATLIK (HOPMAMUSMIK KYHCAMmap MeH 2oliblMU
Oepexko30epoi 3epmmey), OUACHOCMUKAILIK (Doaawar nedazoemapovly 0apbIHObl OANANAPMEH HCYMBICKA OAUbIHObIZbIH
aubIKmMay) owcame dcodanay (YColHbicmap MeH nedazoemapovl 0aspiay Mooelin a3ipaey). Hukmosuemi Oiniv 6epy MeH
OapbIHOBLILIK NCUXOTOSUSICHIHBIH, 63apa OALIAHBICHIHA epeKiie HA3ap ayoapsliaobl. Hukmosus mek adicmeme eaua emec,
COHbIMEH Kamap canauvl OLlMee med KOMHCemiMOLIKMI KAMMAMACHI3 ememin JCoHe 2YMAHU3M MeH Ipmypaiiikmi
Kypmemme) KYHObLILIKMAPbIH KATLINMACMbIpamuii Quiocopust peminoe Kapacmuipuliaosl. Mexmenke Oetiinei scacmagwl
0apbIHObLILIK DANAHBIY MAHLIMOBIK OENCeHOTICIHOE, Kbl3bIEYUbLILIZBIHOA, OAMbIEAH KUSILIHOA JICIHE CIMAHOAPIMbL eMecC
ounayvinda Kepinemin epexuie aneyem peminoe cunammanaowl. b.M. Tennos, A.U. Casenxos, A.A. Jlocesa, JI.C. Pen3zynmu
enoexmepin, conoau-ax FOHECKO, M.U. Cxopoxoo, C.B. Yebposckas, T. Bym owcone M. DuHcKoy YcbiHean UHKIIO3UGMI
0inim bepy aHLIKMAMARapbii MAanday Hamudiceaepi nedazoemapovl 0aspaay0a KeueHoi macinoiy Kadicemminicii pacmatiovl.
Kopvimbinool: unkmo3ust a#cagdatiblioa 0apbiHObl 0anaiapmMeHr JICYMbIC icmeyee bonauar myantimoepoi muimdi oaspaay
KaciOu Ky3vipemmepoily, NCUXONIOSUSIIK-Ne0a20SUKAIbIK OLMOepOIH, adicmemenik O0agobliapobll JCoHe IPMYPIiLiKmi
KabwL10ayea, ap Oanauvly JHceKe 0amyblH Kon0ayea 6asblmmanzaH KYHObLIbIKMbIK, YCMAHBIMOGPObIY YilleciMin manan emeol.

Kinm ce30ep: dapuinovineiy, unkmozuemi o0inim bepy, nedazoemapovl oaspiay, mekmenke oOelinei scac,
0apbIHOBLIBIK, NCUXONOLUSCHL, NEOA20SUKANBIK MOOENbOEY.
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MNOJAIOTOBKA NMEJATOI'OB K PABOTE C OJAPEHHBIMHU JJETbMHU B YCJIOBUSIX
HMHKJ/IIO3UBHOI'O OBPA30BAHUSA

Ymezynos /[.E.

Keoipevizckuii 2ocyoapcmeennbulii ynugepcumem umenu M. Apabaesa,
Pecnybnuxa Koipevizcman, e. buwikex
e-mail: daniyar.utegulov@bk.ru

Annomayus. B cmamve paccmampugaromcsi 60npocbl NOO20MOBKU OyOyUx nedazo208 K npogecCUOHaIbHOU
0esimenbHOCMU ¢ 00aPEHHBIMU OembMU 8 YCI08UAX UHKTIO3UBHO20 00pa3zosanus. Hcciedosanue onupaemcs Ha HOPMAMUGHO-
npasosyto baszy Pecnyonuxu Kazaxcmatn, HayuHble mpyobl OmMe4ecmeeHHbIX U 3apyOed CHbIX YUEHbIX, a MAK#ce NPAKMUYecKue
Mamepuansl 00pA308aMebHbIX OP2AHUSAYULL, PeaTU3YIOUUX NPOSPAMMbL UHKTIFO3UU.

Memooonoeuyeckutl  uHcmpymenmapuii  6KIOYAem — MeopemuyecKull — aHaau3, — CPABHUMENbHO-
CONOCMABUMENbHBLIL MeMO0, KOHMEHM-AHAIU3, nedazocudeckoe Moodeauposanue u 0bobuenue nedazocuieckozo
onvima. B xode ucciredosanus evideneHvl mpu >mana: aHAIUMUYecKul (U3yuenue HOPMAMUBHBIX OOKYMEHMOS8 U
HAYUHBIX UCHOYHUKOB), OUASHOCMUYeCKUll (onpedeiieHue YpogHs 20MosHOCmU 0yOyuux nedazo2os K pabome c
00apEHHBIMU 0embMiL) U NPOSKMUPOBOUHBLIL (PA3PAbOMKA PeKOMEHOAYULL U MOOEU NOO2OMOBKU Nedd20208).

Ocoboe enumanue yoensiemcs 63aumMoCesa3u UHKIIO3UBHO20 00pA308aAHUS U NCUXONIOSUU 00apEHHOCHIU.
Toouéprueaemcst, ymo UHKNIO3US SAGIAEMCS He MOJbKO MemoOuKol, Ho U gurocoguell, obecneyusaroujell pagHulii
docmyn K KAueCmeeHHOMY O0OyYeHuio u opmupyoujell YeHHOCMU 2YMAHUMA U YBANCeHUS K pPa3Tudusim.
Ooapénnocms 8 OOWKOILHOM 803pACHe PACCMAMPUBACTMCA KAK 0CO0bIL NOMeHYual peOEéHKa, npossisiouuiics 6
NO3HABAMENbHOU AKMUBHOCIMU, TH0O03HAMENbHOCIU, PA3BUNMOM 8000PAMCEHUU U HECMAHOADMHOM MbIULTEHUU.

Pezynomamer ananuza mpyoos b.M. Tennosa, A.H. Casenxosa, A.A. Jlocesoii, /[.C. Peusynnu, a maxaice
onpeodenieHull UHKIIO3U8HO20 00pazosanus, npeonodicennvix FOHECKO, M. Cxopoxooom, C.B. Yebposckou,
T.Fymom u M. Diinckoy, noomeepacoarom Heobxo0UMOCHb KOMNIEKCHO20 N00X00d K N0020MO8Ke nedazo2os.

Coenan 6618600, umo 3pexmuenas nodcomoska 6yOywux yuumenei Kk pabome ¢ 00apEHHbIMU 0embMU 6
VCIOBUSX UHKIIO3UU mpebyem couemanus npo@ecCuOHalIbHbIX KOMNEMEHYUl, NCUXON020-Nedaz0cuiecKux 3HAnUl,
MemooudecKux yMeHuil U YeHHOCMHbIX YCMAHOBOK, HANPAGIEHHbIX HA NPUHAMUE DA3HO00pa3us U NOO0OepIHCKY
UHOUBUOYATILHO20 PA3BUTNUSL KAICO020 PeOEHKA.

Kniouesvie cnoea: ooapénnocmv, UHKMIO3UBHOE 00pazosanue, NO020MOBKA Nedazo2os, OOUKONIbHbIL
803pacm, NCUXo0102us 00APEHHOCMU, Nedd202utecKoe MoOeaUposatie.
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