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Abstract. This article examines inclusive education as a risk factor for teacher burnout and presents research on
its prevention. The modern practitioner-teacher faces a lot of problems in the real implementation of inclusive education
tasks, which leads to professional burnout. On the basis of the analysis of foreign scientific works the essence, meaning and
pedagogical and psychological features of prevention of professional burnout of teachers in the conditions of inclusive
education are defined. Stages of professional burnout according to K. Maslach's methodology are identified. Personal
qualities of a teacher are considered as conditions for successful implementation of inclusive education. They can contribute
to successful work and prevent professional burnout, and on the contrary, aggravate it. Developing these qualities, the
teacher creates conditions for the full development of each child, regardless of his/her peculiarities. The techniques reducing
and increasing emotional tension for prevention of unfavourable emotional states are recommended. The causes of
professional burnout of teachers in inclusive education and negative personal qualities that can contribute to burnout are
identified. Also, the model of prevention of professional burnout of teachers in the conditions of inclusive education, aimed
at creating favourable conditions in the pedagogical process, increasing the psychological stability of teachers and
improving the quality of education for all children is proposed. As a result of the study additional recommendations for the
prevention of professional burnout of teachers were identified: development of emotional intelligence; positive thinking
techniques; time management; finding a balance between work and personal life.

Keywords: inclusive education, inclusion, teacher burnout, stress, professional burnout, emotional burnout,
personal qualities of a teacher.

Introduction

Current global trends in education development are focused on ensuring accessibility and
equal opportunities for all learners, regardless of their individual characteristics. In this context,
inclusive education is becoming an integral part of the educational policy of many countries and
IS seen as a tool for social integration, humanisation of the teaching process and implementation
of the principles of justice. At the same time, the expansion of inclusive practices creates new
challenges for teachers, as it requires a significant increase in professional flexibility, emotional
stability, and readiness to work with heterogeneous groups of students.

One of the most serious consequences of these changes is increased emotional stress and,
as a result, professional burnout among teachers. Working with children with special educational
needs requires additional communication, organisational and psychological efforts on the part of
the teacher. A lack of methodological training, insufficient resources and a lack of systematic
support increase stress levels, which increases the likelihood of emotional exhaustion, reduced
professional achievement and depersonalisation in relation to students.

The relevance of studying professional burnout in the context of inclusive education is due
to both the increase in the number of schools implementing inclusive programmes and the need to
maintain the psychological well-being of teachers, which is a key factor in the quality of the
educational process. Analysing the risks of professional burnout associated with an inclusive
environment allows for a deeper understanding of the specific difficulties faced by teachers, as
well as the development of support and prevention measures aimed at creating favourable working
conditions and improving the effectiveness of teaching activities.

Thus, research into the problem of teacher burnout in inclusive education is of scientific and
practical interest, as it contributes to the development of approaches to optimising the educational
environment, improving the quality of teaching and maintaining the professional health of teachers.

30


mailto:7281190@mail.ru
mailto:elmira_k_akhmetova@mail.ru
https://orcid.org/0000-0002-4305-8419
https://orcid.org/0000-0003-2194-4396
https://orcid.org/0000-0002-5982-8983

o 0 o ISSN 1813-1123 XKV XABAPLLBICHI Nel(118)/2026 , . ©

Inclusive education (inclusion, inclusive education, co-education) is a form of education in
which everyone, regardless of their physical, intellectual, social, emotional, linguistic and other
characteristics, is allowed to study in general education institutions. Every year the number of
children with disabilities and special needs is increasing worldwide [1].

Inclusive education is the recognition of the value of all children's differences and their
ability to learn in the most appropriate way for that child. It is a flexible system that takes into
account the needs of all children, not only those with developmental problems, but also different
ethnic groups, gender, age and belonging to a particular social group. Problems and perspectives
related to inclusive education are actively discussed by both psychologists and educators [2].

Friedman, I.A. asserts that the modern educational system strives to build an inclusive
society, in which each student is provided with different opportunities to receive quality education.
There is no doubt that an inclusive educational environment is formed by a teacher, and not just a
teacher, but a whole pedagogical team [3]. However, the implementation of inclusion principles
imposes a significant burden on teachers, which makes the topic of professional burnout one of
the key problems of modern pedagogy.

According to K.C. Herman, burnout is defined as ‘a psychological syndrome resulting from
a long-term reaction to chronic interpersonal stressors at work’. Burnout develops gradually when
work becomes unpleasant, unsatisfying and ungrateful. This concept is usually divided into three
aspects: fatigue, lack of achievement, and feelings of cynicism towards and detachment from work.
Of these three aspects, emotional exhaustion, or feeling emotionally drained and worn out, is
identified as central to the whole construct [4].

Professional burnout syndrome is the most dangerous professional disease of those who
work with people: teachers, social workers, doctors, journalists etc. Professional burnout occurs
as a result of internal accumulation of negative emotions without corresponding ‘discharge’ or
‘release’ from them. The resolution of this problem today directly affects the health of the actively
working category of people. Teaching has been recognised as one of the most stressful professions
in various cultural and educational contexts. Understanding emotional burnout among teachers,
as well as the factors associated with it, has attracted considerable attention [5]. It has been shown
that teachers' emotional burnout negatively affects their self-rated health, mental health [6], job
satisfaction [7], as well as student achievement and adjustment [8].

Purpose of the study: A better understanding of factors related to teacher stress and burnout
in inclusive education settings helps to create an environment that promotes teacher commitment
to their work, prevents teachers from leaving the profession and improves the quality of education.
While many aspects of teacher burnout have been researched, others deserve further investigation
and some of these have been selected for this study.

O. Huk and M.D. Terjesen confirmed in their research that professional burnout refers to a
decrease in labour productivity as a result of emotional and physical fatigue or exhaustion. In
addition to decreased performance, it can also lead to a reduction in the number of educators, and
staff shortages further strain the education system and the teachers who remain in it [4]. Educators
report feelings of incompetence and powerlessness in dealing with inclusive education as sources
of emotional burnout. Additional efforts are needed to develop pre-service teacher training.

Stages of professional burnout

The stages of professional burnout develop gradually. There are three stages - three flights
of stairs to the depths of professional unfitness [9] (Table 1).
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Table 1 — Stages of professional burnout. Three flights of stairs to the depths of professional
unsuitability (K. Maslach)

Three stages of professional burnout

\%

|

I

I1I

Main

Muffled emotions,

Decreased interest in

Emotional desolation,

characteristics | boredom, detachment work, communication indifference
problems

Emotional and | Loss of interest, Irritability, apathy, Depression, cognitive

psychological emotional emptiness, discontent impairment, insomnia

signs
Physical signs

forgetfulness.
Positive emotions

Tiredness, headaches, Chronic tiredness,

disappear frequent colds physical ailments
Behavioural Avoidance of social Reduced operational Solitude, social
signs contacts efficiency isolation

One of the important aspects in which the problem of professional burnout of teachers
should be considered is inclusive education. In this model, students of all abilities learn together
and are given opportunities to participate fully. Burnout is likely to affect a teacher's motivation
and commitment to fulfil their educational mission and undermine their commitment to helping
students with disabilities succeed [10].

Teachers are recognised as key actors in inclusive education. Thus, many of the factors
influencing the successful implementation of inclusion policies are related to educators' abilities to
work in inclusive settings and their subjective perceptions of those settings. Despite the benefits of
inclusion policies, educators report encountering difficulties that prevent them from fully utilising
these policies. Kyriacou C. has affirmed that known barriersto inclusion include negative perceptions
of professional and personal achievement, self-efficacy, and negative attitudes. Educators clearly need
support [11], lack of training is cited as a major barrier to inclusive education.

C. Maslach and M.P. Leiter suggest that teachers' relationships with students are also
important for their own well-being. Relationships with students can be an important source of
positive energy, enjoyment and reward, and can also influence daily emotions and cognitive
abilities [12]. Positive teacher-student relationships are generally characterised by closeness,
respect, warmth, support, trust and low levels of interpersonal conflict.

Since professional burnout of educators has negative consequences at the level of
individual educators, students, organisations and society as a whole, factors related to burnout
require more attention. Given the serious consequences of professional burnout for both educators
and students, it is crucial to pinpoint the psychological factors that can lead to effective prevention.

Several theories have been put forward about the nature of emotional burnout. In one of
Friedman's early works it was suggested that the main cause of burnout is unrealistic expectations
of work results. When a person does not fulfil their expectations, it can affect their self-identity
and lead to professional burnout. Maslach et al [9] suggested that emotional burnout includes three
components: emotional exhaustion, depersonalisation and a decrease in personal achievement. The
decrease in personal achievement is consistent with Friedman's opinion that emotional burnout
occurs because educators feel that they do not reach their full professional potential because their
expectations are not met [13].

Materials and methods

In accordance with the purpose of the study, the methods of theoretical analysis of
philosophical, pedagogical, psychological, scientific and methodological literature, generalisation of
pedagogical experience, observation, systematic and comparative analysis were used in the work.
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The level of professional burnout of teachers varies, the problem of burnout is not only

related to the presence of inclusive groups.
characteristics and personality traits are related

It is also worth thinking about how teachers'
to professional burnout.

Inclusive education is a complex and responsible task that requires not only professional

knowledge, but also certain personal qualities.

Personal qualities of a teacher play a key role in the successful implementation of inclusive

education. They help to create an atmosphere of

acceptance, respect and co-operation where every

child feels valued and important. They also enable the teacher to work effectively with a diverse
group of learners, including children with special educational needs (Table 2).

Table 2 — Personal qualities of a teacher

in inclusive education

Personal qualities of a teacher in inclusive education

educational programmes.

solutions and develop individual

Quality Description Importance in inclusive education
Empathy Ability to understand the feelings Allows for building trusting
and experiences of others. relationships with children with
special needs.
Patience The ability to remain calm in It is necessary to work with children who
difficult situations. have different developmental rates.
Flexibility Willingness to adapt their working Allows to create individual
methods to the individual needs of educational trajectories.
each student.
Creativity Ability to find non-standard Helps to make learning interesting

and effective for all children.

Openness to Willingness to learn new me

thods Provides ongoing professional

new and approaches to teaching children | development.

knowledge with special needs.

Tolerance Respect for differences, acceptance Creates an atmosphere of acceptance
of each child as he/she is. and safety.

Optimism Belief in the potential of each child. | Motivates students to achieve success.

Responsibility | A sense of responsibility for

child

Ensures a safe and comfortable
learning environment.

each

The following methods can be used to p

Table 3 — Techniques to reduce and incr

revent unfavourable emotional states (Table 3)

ease emotional tension

Stress-reducing techniques

Stress-boosting techniques

Giving the partner an opportunity to speak out

Interrupting your partner

Verbalisation of emotional state (own,
partner's)

Ignoring the emotional state (your own, your
partner's)

Emphasising commonality with the partner
(similarity of interests, opinions, etc.)

Emphasising the differences between yourself
and your partner

Showing interest in the partner's problems

Demonstrating disinterest in the partner's problem

Emphasising the importance of your partner
and his/her opinion in your eyes.

Belittling the partner, negative evaluation of
the partner's personality

Suggesting a concrete way out of the situation

Finding someone to blame and blaming the partner

Appealing to facts

Personalisation

Calm, confident pace of speech

Sudden acceleration of the pace of speech
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Professional burnout of teachers, especially those working in an inclusive environment, is
a serious problem that requires a comprehensive approach. The proposed prevention model
combines diagnostic-analytical, organisational-pedagogical, psychological-social, educational-
qualification and cultural-value components (Figure 1).

OBJECTIVE:
Prevention and reduction of the level of professional burnout
of teachers in the context of inclisive education
|

A A4 A4
1. Diagnostic and analytical 2. Organisational and 3. Psychological and social
component pedagogical component component
(assessment of burnout level, (optimisation of working (psychological assistance,
identification of stress factors)  conditions, distribution of trainings, supervision,
workload, administrative emotional recovery)
| support) |
J T
v v
4. Educational and qualification component 5. Cultural and value
(professional  development, training in component (formation of positive
inclusion methods, development of flexible atmosphere, team spirit, recognition of
competences, exchange of experience). the importance of work)
\{
RESULT:

Resilience to stress, increased motivation, preservation
of professional health of teachers

Figure 1 — Model of prevention of professional burnout of teachers in the conditions
of inclusive education

The main goal of the model is to prevent and reduce teacher burnout. In the context of
inclusion, this is particularly important, as working with children with special educational needs
(SEN) is a proven risk factor for increased emotional exhaustion.

The model aims for long-term, sustainable results:

— Resilience to stress: Teachers acquire the skills and resources to effectively cope with
work-related stress.

— Increased motivation: Renewed interest in work and a sense of the importance of one's activities.

— Preservation of professional health of teachers: Maintenance of physical and
psychological well-being.

The model consists of five interrelated components that address the problem from different angles:

1. Diagnostic and analytical component

This is a fundamental stage. Preventive measures cannot be effective without a clear
understanding of the scale and causes of the problem.

— Burnout assessment: Regular testing of teachers to determine the stage of burnout
(stress, resistance, exhaustion) and identify risk groups.

— ldentification of stress factors: Identification of specific causes affecting the team (e.g.,
overload, lack of tutors, conflicts with parents). The data obtained is the starting point for planning
activities for all other components.

2. Organisational and pedagogical component

This component focuses on external, systemic factors that fall within the responsibility of
the educational organisation's administration.

— Optimisation of working conditions and workload distribution: Reduction of
administrative workload, standardisation of working hours and adequate distribution of students
with SEN across classes (e.g. no more than the permissible number in one class).
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— Administrative support: Creating clear regulations, providing resource support
(availability of necessary equipment) and protecting the interests of teachers in controversial
situations (e.g., when interacting with ‘difficult’ parents).

3. Psychological and social component

This component focuses on the emotional and mental well-being of teachers.

— Psychological support: Individual consultations aimed at working through personal
reactions to stress and conflict situations.

— Training: Development of emotional self-regulation skills, assertiveness (the ability to
say no), conflict management and emotional intelligence.

— Supervision: Regular professional meetings where teachers can discuss difficult cases
(especially interactions with children with SEN) in a safe environment under the guidance of a
specialist, which helps to reduce feelings of guilt and emotional isolation.

— Emotional recovery: Creating conditions for stress relief (e.g., psychological relief
rooms, organisation of corporate leisure activities).

4. Educational and qualification component

This component combats burnout caused by feelings of professional incompetence (when
a teacher does not know how to work with a child with special needs).

— Professional development and training in inclusion methods: Systematic training in
special educational technologies and methods for working with specific types of SEN.

— Development of flexible competencies: Training in adaptability, creativity, and the
ability to quickly change the educational programme.

— Exchange of experience: Organisation of professional communities, mentoring, and
master classes where experienced teachers share successful practices.

5. Cultural and value component

This component aims to create a favourable social environment and support professional identity.

— Creating a positive atmosphere and team spirit: Working on horizontal relationships,
reducing conflict within the team.

— Recognition of the importance of work: An effective system of moral and material
incentives, public recognition of teachers' achievements, which raises their status and reduces
feelings of devaluation of their work.

The key feature of this model is its systematic approach. It recognises that teacher burnout
is not only a personal problem (addressed by component 3), but also a systemic problem (addressed
by components 2, 4 and 5).

Applying all five components simultaneously allows for a synergistic effect. For example,
it is impossible to effectively improve qualifications (4) if teachers are overworked and do not
have support from the administration (2).

Thus, the model provides prevention at three levels:

1. Institutional (Administrative): Improving working conditions (2) and corporate culture (5).

2. Professional: Improving competence (4).

3. Personal: Strengthening psychological health (3).

This structure ensures that prevention work is ongoing, starting with analysis (1) and aimed
at creating a sustainable, healthy and motivated teaching staff.

Results and discussion

In the course of the study we have identified a number of tasks that can be solved in the
prevention of professional burnout of teachers in the conditions of inclusive education.

The causes of professional burnout of teachers in inclusive education have been identified:

- High emotional load. Work with children with special educational needs requires constant
emotional involvement;

- Lack of resources. Lack of necessary materials, equipment and teaching aids;

- High demands. High expectations from teachers, need for continuous professional development;

- Lack of support. Insufficient support from administration, colleagues and parents.
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A. Milatz believes that professional burnout refers to a decrease in work performance
as a result of emotional or physical fatigue or exhaustion [14]. Teachers experience a decreased
ability to teach effectively, which can negatively affect the performance of their students.

I.S. Schonfeld and R. Bianchi noted that inclusive teaching methods are most often used
by teachers whose beliefs align with this model and who also firmly believe in the effectiveness
of inclusive methods [15].

Effective prevention of professional burnout allows you to:

- Improve the quality of education;

- Preserve the health of teachers;

- Increase job satisfaction;

- Create a favourable atmosphere in the educational institution.

Negative personality traits that can contribute to burnout:

- Perfectionism. Striving for the perfect result can lead to a constant feeling of
dissatisfaction and overload;

- Low self-esteem. Doubts about one's strengths and abilities can reduce motivation and
increase the risk of burnout;

- Impatience. An inability to wait for results and accept slow progress can cause irritation
and frustration;

- Excessive emotional involvement. Excessive attachment to students can lead to emotional
exhaustion.

Academic institutions and universities that educate future educators should incorporate
talent management strategies and teacher personalities into teacher education modules so that
teachers are prepared to fulfil all their assigned responsibilities professionally.

To create opportunities for access to educational institutions, institutional challenges need
to be identified and demonstrated in guidelines for promoting inclusive education.

As a result of the research additional recommendations for prevention of professional
burnout of teachers were identified:

- Development of emotional intelligence. Understanding one's own emotions and emotions
of other people helps to build more effective interpersonal relationships.

- Positive thinking techniques. Focusing on positive aspects of work, searching for
resources and opportunities.

- Time Management. Planning tasks, prioritising, delegating.

- Finding a work-life balance. Relaxation, socialising with loved ones, hobbies help to restore energy.

The results of a study conducted among 142 teachers working with students with disabilities in
regular (inclusive) classrooms showed that teacher burnout and the need for instructional adaptations are
significantly related to teachers' psychological well-being. Even when teachers try to adapt their teaching
to the needs of children, if there is no support, resources, or stable conditions, burnout increases [16].

A strong positive inclusive climate is associated with lower burnout and higher self-
efficacy among teachers.

Self-efficacy (primarily confidence in one's abilities) helps teachers cope more easily with
the demands of inclusion and reduces stress.

A supportive environment (school, colleagues, resources) + teacher confidence are critical
conditions for inclusive education not to “eat away” at teachers psychologically.

The results obtained are consistent with the conclusions of domestic and foreign studies,
which emphasise that an inclusive educational environment requires teachers to be highly
emotionally involved, stress-resistant and professionally flexible. In the absence of personnel,
psychological and organisational support, the workload becomes a destructive factor, provoking
the development of professional burnout.

Thus, it can be argued that inclusive education is a significant risk factor for teacher burnout,
with the severity of the syndrome depending on the availability of resources and the existence of a
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support system for teachers. Discussion of the results leads to the conclusion that for the effective
implementation of inclusion, comprehensive preventive measures must be introduced: the creation of
multidisciplinary teams, the development of adapted educational programmes, regular professional
development for teachers and the provision of psychological support.

Conclusion

Prevention of professional burnout of teachers is a complex task that requires joint efforts
of all participants of the educational process. Implementation of the proposed measures will allow
to create more favourable conditions for teachers' work and improve the quality of education.
Regular evaluation of the effectiveness of preventive measures will allow to make timely
adjustments and improve their efficiency.

The study showed that an inclusive educational environment is a significant risk factor in
the development of professional burnout among teachers. Teachers working in inclusive
environments show higher levels of emotional exhaustion, depersonalisation and reduced
subjective satisfaction with their professional activities.

Emotional exhaustion is the most pronounced component of burnout among teachers in
inclusive classrooms, which is associated with the high intensity of interaction, the need for
constant monitoring, the adaptation of teaching materials, and increased responsibility for the
learning outcomes of children with SEN.

It has been established that a lack of methodological, psychological and tutoring support,
as well as a lack of time for lesson preparation and adaptation, increase professional stress and
reduce teachers' resilience to stressful situations. Correlation analysis confirmed the link between
a lack of resources and an increase in the professional burnout index.

Despite the difficulties identified, inclusive practice has high developmental potential, but
its effectiveness is closely dependent on the conditions in which teachers work and the availability
of systemic support from educational organisations and specialists.

A teacher is not just a profession, it is a vocation. It is a person who shapes knowledge,
skills and values in the younger generation. The modern world makes new demands on teachers.
They must be ready for constant changes, be able to adapt to new working conditions. For
successful pedagogical activity it is necessary to possess a complex of personal qualities and
professional qualities, to constantly develop and improve.

To prevent and overcome professional burnout of teachers it is necessary to combine
psychological support, organisational measures, professional development and self-help. It is important
to remember that each teacher is unique, so the choice of methods should be individual.

Recommendations:

For educational organisations:

— develop a multi-level support system for teachers, including the work of psychologists,
speech therapists, and tutors.

— optimise teachers' workloads by ensuring a rational distribution of teaching and
extracurricular responsibilities.

— introduce professional development programmes aimed at developing competencies in
the field of inclusive education.

— provide access to teaching materials, adapted curricula, and digital resources for
working with children with SEN.

For teachers:

— develop stress resistance and self-regulation skills (relaxation techniques, keeping an
emotion diary, mindfulness practices);

— apply individual strategies for preventing emotional exhaustion: energy distribution,
alternating activities, conscious recovery;

— actively use opportunities for professional interaction — exchange of methodological
developments, participation in support teams, collaboration with colleagues;
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— undergo regular psychoeducational training and supervision to increase confidence in
their own competence.

For the education system as a whole:

— expand training for specialists in inclusive activities at the level of universities and
advanced training courses;

— develop state programmes to support teachers working in inclusive environments;

— introduce monitoring of teachers' emotional state and develop mechanisms for early
burnout prevention.
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Anoamna. bByn maxanada umkmosusmi Oiim 6epy MmYeaniMHiy KociOu Kyusenic @akmopvl peminoe
Kapacmulpulibin, OHbl A0bIH Ay OolibliHwa 3epmmeynep keamipineen. Kazipei 3amarnevt nedazoe uHkmosusmi oinim oepy
MIHOEemmeEPIH HAKMbL HCY3e2e acbipyda KonmezeH KUblHObIKmapea man 601aobl, 6y kaciou Kasicyza axenedi. Lllemenoix
EbLIbIMU eHOekmepOi manoay He2izinoe UHKIIo3UeMI Oilim 6epy HcaoatiblHOa nedazoemapoblly KaciOu KaxiCybiHblH Al0bIH-
anyObly MaHI, MAHbIZbL JCOHE NEOA20SUKANBIK-NCUXONOUSILIK epekuenikmepi anvikmanovl. K. Macnau adicmemeci
botibIHUWA KaCiOu Kaxcy Ke3enoepi anblkmanobl. [ledazoemoiy sceke Kacuemmepi UuHK03uemi 0iniv oepyoi commi scyseze
aceipyosly wapmmapsl peminde Kapacmuipsbliaobl. Koaaiicels 2MOYUOHANObL JHAOAUIAPObIY ANObIH ANy VUK
IMOYUOHANObL CHIpeccmi MOMeHOememiH JHCoHe apmmblpamuly 20icmep YCblHbliObl. Huknosuemi 6inim 6epyodeci
neoazoemapobiy KaCIOU KadCyblHbIH cebenmepi HCaHe Kaxicy2a bIKNal ememin #CagbIMCbl3 HceKe Kacuemmep aHbIKmAaIobl.
Conoaii-ax, nedazo2ukambly yoepicme KOAAuIbl Hca20aiiap sHcacayed, nedazoemepoily NCUXONOSUSLTBIK, MYPAKINbLIbIZbIH
apmmvipy2a KHcone bapivlk banarap ywin Oinim 6epy canacbin apmmoipyea Oablmmaiean uHKmosuemi oitim oepy
HCAR0AUBIHOA  Nedazocmapovly Kaciou KajdCyblHbly aloblH a1y MoOeni YCbiHbLIObl. 3epmmey Hamudicecinoe
neoazoemapobly KaciOu KajxiCyblHbly alOblH aly YuliH YCoiHblcmap 6epiidi. 2MOYUOHANObL UHMEIeKMMI O0amMblmy;
nosumuemi oAy a0icmepi, YaKblmmol 0ACKapy,; HCYMbLC NeH OMIpOiH mene-meHoicin maby.

Kinm ce30ep: unxmosusmi 6inim 6epy, UHKIIO3USA, Nedd20e Kaxcyvl, Kyu3euic, Kaciou Kaxcy, dMOYUOHALOb
KYUIHY, MYEANiMHIH dceKe Kacuemmepi.

HNHKJIIO3UBHOE OBPA3OBAHUE KAK ®AKTOP PUCKA ITPO®ECCHOHAJIBHOI'O
BBII'OPAHUSA YUUTEJIA

Caunoe A.*", Axmemosa 3.K.?, Kyamoesa K. K2

YYOoucno-Kasaxemanckuii uccnedosamenscxutl yuusepcumemumenu M. Ayszosa,
Pecnybauxa Kazaxcman, e. Illvimxenm
2FOoicno-Kazaxcmanckuii nedazozuyeckuii ynusepcumem umenu O. JKanubexoea,
Pecnybauxa Kazaxcman, e. Illvimxenm
“e-mail: 7281190@mail.ru, elmira_k_akhmetova@mail.ru, kuatova_70@mail.ru

Annomayusn. B Oannou cmamve UHKIIO3UGHOE 00PA306AHUE PACCMAMPUBAEMCS KAK (QAKmMop pucka
NPOHeCCUOHANIBHOSO BbICOPAHUSL YUUMEIs, d MAKI’Ce NPUBOOSIMCA UCCed08anust no e2o npoguiaxmuke. CoepemeHHblil
nedazo2-npaKmux CMAaiKUEAemcsi C MHONCECMBEOM NPOONieM 8 PealbHOU Peau3ayul 3a0a4 UHKIIO3UEHO20 00PA306aHUS], YO
npusooum K npogheccuonanbromy evicopanuio. Ha ocnoee anamuiza 3apy6escHbix HayuHbix pabom onpeoeieHbl CyuHOCHb,
3HaUeHUe U NeddazOSUKO-NCUXONIOSUYECKUe OCODEHHOCHU NPOMUIAKMUKU NPOGECCUOHATLHO20 BbI2OPAHUSL NEedd20208 8
VCI0BUSIX UHKTIO3UGHO20 00pazoanusi. Bvidenenvt cmaouu npogeccuonanvhozo gvicopanust no memoouxe K. Macnau.
Jluunocmuvie kauecmea nedazo2a paccmMampusaiomest Kaxk yCaogusi YCNewHo peam3ayuil UHKio3usHo2o oopazosanus. Onu
MO2Yym CnocoOCmeosamy YCnewol pabome u npedomepawans nPoMeccUoHaIbHOe 8blcOpaHue, a makdice, Haobopom,
yeyeyorsamy e2o. Pazsusas smu kawecmea, nedacoe cozoaem yciosusi 015l NOJHOYEHHO20 PA3BUMUSL KAXICO020 peDeHKd,
HE3ABUCUMO OM €20 0CObeHHOCmel. PexoMenOyiomcst npuembl, CHUMNCAIouUe U NOSLIUAIOUUE IMOYUOHWILHOE HANPSIJICEHUE,
07151 NPOUAAKMUKU HEONIALONPUSIMHBIX IMOYUOHAILHBIX COCMOsiHUU. Onpedenerbl RputUHbL BPOYECCUOHATLHOLO BbI2OPAHUS
nedazo206 6 UHKIIO3UGHOM 00PA306AHUU U HE2AMUGHbIE JIUYHOCHbIE KAYecmed, KOMOpble MOZYN CHOCOOCMB08amb
svizopanuto.  Takoice npeonodiceHa Mooenb NPOGUIAKMUKU NPOPECCUOHATLHORO BbI2OPAHUSL Neda20208 8 YCI0GUSIX
UHKTIIO3UBHO20 0OPA306aHUSL, HANPAGIEHHASL HA CO30aHUe OIA2ONPUSMHBIX YCIOBULL 8 NE0A20SUYECKOM NPOYecce, NOGbIULEHUE
NCUXONOSUHECKOU YCIOUMUBOCU Nedaz0208 U YIyYuleHUue Kavecmea oOpazoéanusi Onsi eécex oemeu. B pesymomame
uccnedosarus Ovliu onpeoenenbl. OONOTHUMENbHbIE PEKOMEHOayUU Nno npopuIaKmuKe npo@peccUoHATbHO20 BbleOPAHUS
nedazo206:  pazeumue IMOYUOHATILHO20 UHMELIEKMA, MEXHUKU NO3UMUBHO20 MbIULIEHUsL,  AUM-MEHEONCMEHM,
Haxodicoenue Oananca mexcoy pabomou u IU4HOU HCUSHDBIO.

Knouesvle cnoea: unkmosueHoe — obpazoeanue,  UHKIIO3US, — GbI2OPAHUS — Neda20208,  CMpecc,
npogeccuonanbioe 8bicopanue, SMOYUOHAIbHOE GbI2OPAHUE, TUUHOCHIHbLE KAYeCmed nedazozd.
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