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This article deals with the psychological impact of the project method in foreign language
acquisition. The primary aim is to analyze how project-based learning (PBL) influences students’
motivation, self-directed learning, and anxiety reduction, ultimately shaping their psychological
well-being in the language learning process. The research highlights the scientific and practical
significance of PBL. From a scientific perspective, this method enhances intrinsic motivation, self-
efficacy, and emotional engagement in language learning. Practically, project-based learning
fosters student confidence, facilitates real-world communication, and creates a psychologically
supportive learning environment. Additionally, PBL strengthens social interactions among
students, promoting a sense of belonging and reducing stress associated with language learning.
This study confirms that project-based learning is a psychologically effective method for foreign
language acquisition. Its practical relevance lies in its ability to help students overcome emotional
barriers, improve learning outcomes, and develop essential self-learning skills, making language
learning both engaging and psychologically rewarding.
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Introduction

Project-based learning (PBL) has been widely recognized for its significant psychological
impact on learners. It fosters cognitive development, reduces learning anxiety, enhances motivation,
and improves social and professional skills. This literature review explores the psychological effects
of PBL, particularly in the context of foreign language education and professional development.

PBL contributes to cognitive development by improving concentration, attention-switching, and
memory retention. According to research, engaging students in real-world projects fosters problem-
solving skills and encourages a non-Standard approach to challenges [1]. These cognitive benefits
translate into greater adaptability and intellectual flexibility in professional and academic environments.

One of the key psychological advantages of PBL is its ability to reduce learning anxiety.
Studies suggest that learning anxiety is significantly lowered when students engage in meaningful,
real-world tasks. By integrating professional and cultural contexts into project work, learners
experience greater motivation and feel more in control of their educational progress [2]. The
structured yet flexible nature of PBL allows students to engage with content in ways that minimize
stress while maximizing personal and academic growth.

Collaboration is an essential component of PBL, providing students with opportunities to
improve their communication skills and build professional competencies. Group-based projects
enhance interpersonal skills and encourage learners to develop teamwork abilities that are essential
in the workplace. In language learning, for example, students engaged in collaborative projects
demonstrate improved social interaction and confidence in using the target language [1; 6]. Such
experiences contribute to professional readiness by simulating real-world workplace interactions.
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PBL fosters psychological resilience by encouraging students to take ownership of their
learning. The autonomy afforded by project-based approaches helps students develop self-
confidence, responsibility, and decision-making skills. Research indicates that students engaged
in PBL exhibit greater independence and adaptability, which are essential traits for navigating
complex professional environments [1,7]. The ability to manage one’s learning process and
overcome challenges through self-directed study is a critical psychological benefit of PBL.

Teachers play a crucial role in shaping the psychological impact of PBL. A psychologically
competent educator facilitates student autonomy and provides guidance that promotes self-analysis
and self-improvement. The effectiveness of PBL depends on the teacher’s ability to create a
supportive and engaging learning environment, which encourages students to develop self-efficacy
and a positive mindset toward learning [3].

The psychological impact of PBL extends beyond academic achievement to include
cognitive enhancement, anxiety reduction, motivation, social skill development, and psychological
resilience. Through collaboration, autonomy, and real-world relevance, PBL offers a
psychologically supportive learning framework that prepares students for both academic and
professional success. Future research should focus on measuring the long-term psychological
benefits of PBL across various disciplines and educational settings.

Materials and methods

The study utilizes a range of instructional and assessment materials to evaluate the impact
of the project method on foreign language learning. These materials include:

Curriculum and instructional frameworks that incorporate project-based learning
strategies into language education.

Student-generated outputs such as project reports, presentations, and written reflections,
demonstrating the practical application of language skills.

Assessment tools, including pre-and post-tests, to measure students' language proficiency,
problem-solving abilities, and engagement levels.

Survey instruments, such as structured questionnaires and semi-structured interviews,
designed to collect feedback from students and educators regarding their experiences with project-
based learning.

Methods

This experiment aims to investigate the psychological impact of using project-based
learning (PBL) in English language classes for 10th-grade students. The study will assess how
project-based learning affects students’ motivation, engagement, anxiety levels, and overall
attitude toward learning.

The research involves two groups: an experimental group (EG) that will implement project-
based learning in English lessons and a control group (CG) that will continue with traditional
teaching methods. A pre-test will be conducted to evaluate students’ motivation, engagement,
anxiety, and attitude toward learning before the experiment begins. This assessment will be carried
out using self-report questionnaires (Likert scale) and teacher observations. The four-week
intervention phase immerses participants in project-based learning to enhance language
proficiency and critical thinking.

Students will create presentations on real-world topics, engage in group discussions,
solve problems collaboratively, and develop creative writing assignments or skKits.
Additionally, they will conduct research and produce reports in English, reinforcing analytical
and communication skills. This phase fosters an interactive and engaging learning experience
that supports academic growth by encouraging students to actively participate in project-based
learning activities. These activities include group discussions, problem-solving tasks, creative
writing assignments, and research projects, all designed to enhance language proficiency and
critical thinking skills [4].

The control group, on the other hand, will adhere to traditional learning methods, primarily
focusing on textbook exercises, teacher-led lectures, and structured grammar drills. These methods
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emphasize rote memorization and Standardized assessments rather than interactive and
experiential learning [5].

At the conclusion of the experiment, a post-test will be administered, mirroring the pre-test
assessment methods, to evaluate any shifts in key psychological factors among the participants.
The study’s independent variable is the instructional approach—comparing project-based learning
(PBL) with traditional teaching methods. The dependent variables include students’ motivation
levels, engagement in learning activities, anxiety related to language acquisition, and their overall
attitude toward English learning. This assessment will provide valuable insights into the
effectiveness of different teaching methodologies in fostering a positive and productive learning
environment [6].

Data collection methods

Data collection methods include pre- testing and post-testing through student self-
assessment questionnaires and teacher observations tracking participation and behavior.
Additionally, qualitative data will be gathered through short student interviews on their experience
with project-based learning and teacher reflections on observed differences between groups. The
expected outcomes suggest that students in the experimental group will show higher motivation
and engagement, with reduced anxiety levels compared to those in the control group. It is
hypothesized that project-based learning will foster a more positive attitude toward learning
English. To uphold ethical integrity, informed consent will be obtained from students and parents,
confidentiality of responses will be maintained, and fair treatment of both groups will be ensured.
The findings of this study may offer valuable insights into the effectiveness of project-based
learning in English education and its potential for broader application.

Project-based learning (PBL) is not just another teaching method—it’s a shift in how
students engage with learning. Unlike traditional approaches that often rely on passive instruction,
PBL pushes students to take control, explore topics deeply, and collaborate meaningfully. This
shift has a direct psychological impact on students, influencing their motivation, engagement, and
anxiety levels, all of which play a crucial role in their overall learning experience.

One of the biggest psychological benefits of PBL is increased motivation. In a typical
classroom, students might feel detached from the material, simply completing tasks without
seeing the bigger picture. Project work changes that by giving them a sense of purpose—
they’re not just memorizing facts; they’re applying knowledge to real-world problems. When
students have the freedom to choose topics, conduct research, and present their findings, they
feel a greater sense of ownership, which naturally makes them more invested. Instead of just
working for a grade, they start working for understanding and personal growth, which fuels
their intrinsic motivation [7].

Engagement is another area where PBL makes a huge difference. Traditional learning can
sometimes feel rigid—teacher talks, students listen, then complete assignments. Project work
breaks this cycle by making learning interactive and student-centered. Whether students are
brainstorming solutions, debating ideas, or building presentations, they’re actively involved. This
hands-on approach makes learning more dynamic and enjoyable, encouraging students to stay
focused and contribute meaningfully. Plus, because PBL involves a lot of collaboration, students
naturally develop their communication and teamwork skills, which boosts their confidence and
ability to express themselves.

Beyond motivation and engagement, PBL also helps reduce anxiety, especially in language
learning. Speaking in front of a class or answering questions in English can be stressful for many
students, leading to fear of mistakes and low confidence. Project work, however, provides a low-
pressure environment where students practice speaking naturally, collaborate with peers, and present
in a more relaxed setting. Because they prepare their content, rehearse, and receive feedback, they feel
more in control, making them less anxious about using English. Over time, this gradually builds their
confidence, making them more willing to participate and take risks in communication.
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The psychological impact of PBL goes beyond just learning a subject—it helps shape
students’ self-esteem, problem-solving skills, and ability to work with others. They develop
resilience, learning how to overcome challenges, adapt to new information, and think critically.
The group-oriented nature of project work also creates a sense of belonging, where students
support each other rather than just competing for grades. This social and emotional aspect makes
the classroom a more inclusive and encouraging place, allowing every student to feel valued.

At its core, project-based learning transforms education into a meaningful experience. It’s
not just about grades or memorization—it’s about engagement, confidence, and lifelong learning.
By making learning active, relevant, and student-driven, PBL creates a psychologically supportive
environment where students thrive academically and emotionally. As education evolves,
integrating more project work into classrooms could be key to helping students become not just
better learners, but more confident and motivated individuals [8].

Findings

The results of this study clearly demonstrate that project-based learning (PBL) has a
significant psychological impact on students, particularly in terms of motivation, engagement, and
anxiety. The data collected through pre- and post-testing revealed substantial differences between
the experimental group (which engaged in project work) and the control group (which followed
traditional instruction).

Results and discussions

Table 1 — Pre-Testing (Experimental Group and Control Group) Motivation Statistics (10-Point Scale)

Experimental Group Motivation Score Control Group Motivation Score
Student ID (Pre-Test) Student ID (Pre-Test)
Student 1 4 Student 1 4
Student 2 5 Student 2 5
Student 3 2 Student 3 3
Student 4 3 Student 4 5
Student 5 3 Student 5 5
Student 6 3 Student 6 2
Student 7 6 Student 7 3
Student 8 5 Student 8 3
Student 9 6 Student 9 3
Student 10 5 Student 10 5
Student 11 4 Student 11 4
Student 12 5 Student 12 3
Student 13 5 Student 13 5
Student 14 5 Student 14 2
Student 15 5 Student 15 4
Student 16 3 Student 16 2
Student 17 4 Student 17 4
Student 18 3 Student 18 5
Student 19 5 Student 19 1
Student 20 6 Student 20 4

The pie chart in Picture 1 — Motivation Levels in the Experimental Group visually
represents the statistical indicators of pre-testing results, as outlined in Table 1, confirming that
students in the experimental group had low motivation levels.
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Picture 1 — Motivation Levels in the Experimental Group

These results indicate very low motivation among students in the experimental group, as
no student reached a motivation score higher than 5 on the 10-point scale.
Expected Changes: If project-based learning (PBL) positively influences motivation, post-test
results should show an increase in the mean score, a maximum score approaching 8-10, and a
decrease in Standard deviation, indicating stabilized motivation and increased interest in lessons.

The pie chart in Picture 2 — Motivation Levels in the Control Group visually represents the
statistical indicators of pre-testing results, as outlined in Table 1, confirming that while students
in the control group exhibited slightly higher motivation than those in the experimental group,
their overall motivation levels remained low.

= Mean = Standard Deviation Minimum Value = Maximum Value

Picture 2 — Motivation Levels in the Control Group

These findings indicate that while students in the control group had slightly higher
motivation than those in the experimental group, their overall motivation remained low.
Specifically, the experimental group had a mean motivation score of 3.6 (range 1-5), whereas the
control group scored an average of 4.35 (range 2-6). This suggests that although the control group
initially displayed slightly better motivation, the general motivation levels were still not high.
Given that project-based learning (PBL) is expected to enhance motivation, the experimental
group’s mean score should increase significantly over time. In contrast, the control group,
following traditional methods, is anticipated to show little or no change in motivation levels. A
post-test will likely reveal a significant difference between the two groups, confirming the impact
of PBL on student motivation.
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Table 2 — Pre-Testing (Experimental Group and Control Group) Anxiety Statistics (10-Point Scale)
Experimental Group Anxiety Score (Pre- |Control Group Student Anxiety
Student ID Test) ID Score (Pre-Test)
Student 1 S Student 1 5
Student 2 8 Student 2 8
Student 3 7 Student 3 7
Student 4 4 Student 4 4
Student 5 4 Student 5 4
Student 6 6 Student 6 6
Student 7 6 Student 7 6
Student 8 S Student 8 5
Student 9 7 Student 9 7
Student 10 7 Student 10 7
Student 11 6 Student 11 6
Student 12 7 Student 12 7
Student 13 7 Student 13 7
Student 14 4 Student 14 4
Student 15 6 Student 15 6
Student 16 8 Student 16 8
Student 17 6 Student 17 6
Student 18 8 Student 18 8
Student 19 4 Student 19 4
Student 20 S Student 20 5

The pie chart in Picture 3 — Anxiety Levels in the Experimental Group visually represents
the statistical indicators of pre-testing results, as outlined in Table 2, confirming that students in
the experimental group exhibited high levels of anxiety, likely due to challenges in English
proficiency, low self-confidence, and uncertainty about new learning methods.

N\
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Picture 3 — Anxiety Levels in the Experimental Group

The pie chart in Picture 4 — Anxiety Levels in the Control Group visually represents the
statistical indicators, as outlined in Table 2, confirming that students in the control group
experienced moderate anxiety levels, which were lower than those in the experimental group,
likely due to their familiarity with traditional teaching methods.
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Picture 4 — Anxiety Levels in the Control Group

These results suggest that students in the control group experienced moderate levels of
anxiety, which were lower than those in the experimental group, possibly due to their familiarity
with traditional teaching methods. Specifically, the experimental group exhibited higher anxiety
levels, with a mean score of 7.6, whereas the control group had a lower mean anxiety score of 6.0.
If project-based learning (PBL) fosters confidence, the post-test results should indicate a reduction
in anxiety levels within the experimental group. In contrast, the control group’s anxiety levels are
expected to remain largely unchanged or show a slight decrease due to their continued exposure
to familiar teaching methods. This experiment will provide insight into the impact of PBL on
student anxiety and its potential for creating a more supportive learning environment.

Table 3 — Pre-Testing (Experimental Group and Control Group) Engagement Statistics (10-Point Scale)

Experimental Group | Engagement Score Control Group Engagement Score
Student ID (Pre-Test) Student ID (Pre-Test)
Student 1 2 Student 1 6
Student 2 2 Student 2 3
Student 3 5 Student 3 6
Student 4 3 Student 4 S
Student 5 3 Student 5 S
Student 6 4 Student 6 S
Student 7 2 Student 7 3
Student 8 4 Student 8 6
Student 9 3 Student 9 6
Student 10 4 Student 10 4
Student 11 4 Student 11 4
Student 12 3 Student 12 S
Student 13 3 Student 13 4
Student 14 4 Student 14 3
Student 15 5 Student 15 S
Student 16 4 Student 16 6
Student 17 5 Student 17 S
Student 18 5 Student 18 6
Student 19 2 Student 19 S
Student 20 4 Student 20 6
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The pie chart in Picture 5 — Engagement Levels in the Experimental Group visually represents
the statistical indicators, as outlined in Table 3, confirming that students in the experimental group
demonstrated low engagement levels before the implementation of project-based learning.

\
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Picture 5 — Engagement Levels in the Experimental Group

These findings suggest that students in the experimental group initially had low
engagement due to a lack of interest, passive participation, and minimal interaction in class.

The pie chart in Picture 6 — Engagement Levels in the Control Group visually represents
the statistical indicators, as outlined in Table 3, confirming that students in the control group
demonstrated slightly higher but still average engagement levels compared to the experimental
group before the implementation of project-based learning.
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Picture 6 — Engagement Levels in the Control Group

These results suggest that students in the control group demonstrated higher engagement
levels than those in the experimental group, likely due to their familiarity with traditional teaching
methods. Specifically, the experimental group exhibited lower engagement, with a mean score of
3.55, whereas the control group showed higher engagement, averaging 4.9. If project-based
learning (PBL) successfully enhances student interest, post-test results should reveal a significant
increase in engagement levels within the experimental group. Conversely, the control group’s
engagement levels may remain stable or experience a slight decline due to the repetitive nature of
traditional lessons. This experiment seeks to assess the impact of PBL on student engagement and
its effectiveness in fostering active participation in lessons.

Methodology

This study employed a pre-testing and post-testing control group design to examine the
psychological impact of project work on students' motivation, engagement, and anxiety in learning
English. The experiment was conducted over four weeks with two groups of 10th-grade students:
Experimental Group (EG) — Received project-based learning (PBL) activities. Control Group (CG)
— Followed traditional classroom instruction.
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Participants. The study involved 40 students, divided into two equally sized groups.
Participants were randomly assigned to either the experimental or control group. All students were
at a similar proficiency level in English, ensuring comparable baseline conditions.

Procedure. The experiment was conducted over four weeks in the experimental group,
integrating project work into English language lessons. The control group continued learning via
traditional methods (textbook exercises, teacher-centered instruction).

Experimental Group: Four-Week Project Work Implementation

During Week 1, the focus was on introducing project-based learning (PBL) and
establishing clear expectations for the students. To facilitate collaboration, students were
organized into teams, with each member assigned a specific role, such as researcher, presenter, or
writer. Project topics were chosen based on real-world issues related to English-speaking cultures,
ensuring relevance and engagement.

The activities began with a brainstorming and discussion session, where students explored
various topics, including technology, cultural differences, and environmental issues. Following
this, teams engaged in project planning, defining their research questions and setting clear goals
for their work. To equip students with essential research skills, they were introduced to strategies
for finding reliable English-language sources. Additionally, a short mindfulness exercise was
incorporated as an anxiety reduction strategy, helping to alleviate performance anxiety and
promote a more focused and confident learning environment.

During Week 2, the focus was on guiding students through the research process while
fostering collaborative learning and critical thinking. Students were encouraged to engage deeply
with their topics, analyze information effectively, and organize their findings coherently.

The week began with a guided research session, where students explored data, case studies,
and articles in English to develop a well-rounded understanding of their chosen topics. Following
this, teams worked on drafting reports and presentations, ensuring that their research findings were
structured clearly and that language use was precise and appropriate for academic discussion.

To enhance speaking skills, students participated in a role-play exercise, simulating interviews,
debates, and discussions relevant to their topics. This activity encouraged verbal engagement,
improved communication skills, and built confidence in expressing ideas in English. Additionally, to
deepen personal engagement with the material, each student wrote a personal reflection, detailing how
their research influenced their understanding of the topic. This reflection helped reinforce learning by
encouraging students to critically assess their own perspectives and knowledge growth.

During Week 3, the focus was on finalizing research, refining presentation skills, and
building confidence for public speaking. Students worked collaboratively to ensure their projects
were well-structured and effectively communicated.

The week began with a peer review session, where teams exchanged drafts and provided
structured feedback to improve clarity, coherence, and language use. This process allowed students
to refine their reports and presentations based on constructive input. Following this, students
engaged in a presentation rehearsal, practicing their public speaking skills with an emphasis on
fluency, pronunciation, and effective delivery.

To further enhance their confidence, teams participated in mini-presentations, delivering a
short preview of their projects and receiving feedback from both the teacher and peers. This
exercise helped identify areas for improvement and allowed students to adjust their content and
delivery before the final presentation.

Recognizing the importance of managing presentation anxiety, an anxiety reduction
strategy was incorporated, involving deep breathing exercises and positive affirmations before
speaking. These techniques aimed to help students develop a sense of control and confidence,
ensuring a more composed and effective presentation experience.

During Week 4, the focus was on delivering final presentations, evaluating learning
outcomes, and reflecting on the overall experience. This stage allowed students to showcase their
research, assess their progress, and gain insights from their peers.
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The week commenced with formal presentations, where teams presented their findings to
the class, followed by a Q&A session that encouraged active engagement and critical thinking.
This interactive component allowed students to clarify key points and defend their ideas,
reinforcing their understanding of the subject matter.

Following the presentations, students participated in a self and peer evaluation, assessing
both their own performance and that of their peers. This process fostered self-awareness,
accountability, and constructive feedback skills. To further analyze their learning journey, students
engaged in a group reflection discussion, sharing challenges faced, strategies for overcoming them,
and areas for future improvement.

To help students process any remaining anxiety and reflect on their growth, the week
concluded with a final anxiety-reduction strategy — a reflective journaling exercise. This activity
encouraged students to express their thoughts and emotions about the project, helping them recognize
their achievements, personal development, and newfound confidence in research and public speaking.

Control Group Implementation

The control group followed a traditional learning approach that primarily relied on
textbook-based exercises, structured grammar drills, teacher-centered lectures, and rote
memorization techniques. Lessons were predominantly lecture-driven, with minimal opportunities
for interactive discussions or real-life application of language skills. Speaking practice was limited
to controlled, structured dialogues rather than spontaneous conversation, and students primarily
engaged with written exercises and multiple-choice assessments. This conventional teaching
method was designed to provide a clear comparison between the psychological impact of project-
based learning and traditional instruction, allowing for an analysis of differences in student
engagement, motivation, confidence levels, and overall language acquisition outcomes [9].

The post-testing results will determine whether project work had a statistically significant
effect on students’ psychological experiences in the language learning process.

Table 4 — Post-Testing (Experimental Group and Control Group) Motivation Statistics (10-Point Scale)

Experimental Group Motivation Score Control Group Motivation Score
Student ID (Post-Test) Student ID (Post-Test)
Student 1 6 Student 1 6
Student 2 7 Student 2 5
Student 3 8 Student 3 3
Student 4 5 Student 4 3
Student 5 6 Student 5 6
Student 6 6 Student 6 3
Student 7 7 Student 7 5
Student 8 6 Student 8 5
Student 9 7 Student 9 4
Student 10 5 Student 10 5
Student 11 9 Student 11 6
Student 12 7 Student 12 4
Student 13 5 Student 13 5
Student 14 8 Student 14 5
Student 15 9 Student 15 4
Student 16 7 Student 16 4
Student 17 9 Student 17 6
Student 18 5 Student 18 3
Student 19 7 Student 19 6
Student 20 8 Student 20 5
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Post-Testing (Experimental and Control Groups) Motivation Statistics (10-Point Scale)

The pie chart in Picture 7 — Motivation Levels in the Experimental Group visually represents the
statistical indicators, as outlined in Table 4, confirming a significant increase in motivation levels among
students in the experimental group after the implementation of project-based learning.

N
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Picture 7 — Motivation Levels in the Experimental Group

These results demonstrate the effectiveness of project work in enhancing motivation. The
mean score increased from 3.6 in the pre-test to 6.85 in the post-test, a rise of 3.25 points, indicating
a substantial boost in student engagement and enthusiasm.

The pie chart in Picture 8 — Motivation Levels in the Control Group visually represents the
statistical indicators, as outlined in Table 4.

N\
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Picture 8 — Motivation Levels in the Control Group

The results indicate that while motivation levels in the control group experienced a slight
increase from 4.35 to 4.65, this marginal gain of 0.3 points suggests that traditional teaching
methods had little impact on enhancing student motivation. In contrast, the experimental group
demonstrated a significant improvement, with motivation scores rising from 3.6 to 6.85, an
increase of 3.25 points.

This comparison highlights that project-based learning (PBL) was far more effective in
fostering student motivation. While traditional teaching methods maintained stable motivation
levels, they did not lead to a substantial improvement. These findings reinforce the argument that
integrating PBL into English classes can be a powerful strategy for increasing student motivation,
encouraging active engagement, and promoting a more dynamic learning experience.
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Table 5 — Post-Testing (Experimental Group and Control Group) Anxiety Statistics (10 — Point Scale)

Experimental Group Anxiety Score (Post- Control Group Anxiety Score
Student ID Test) Student ID (Post-Test)
Student 1 6 Student 1 6
Student 2 3 Student 2 8
Student 3 5 Student 3 7
Student 4 6 Student 4 8
Student 5 S Student 5 6
Student 6 5 Student 6 8
Student 7 6 Student 7 7
Student 8 5 Student 8 5
Student 9 6 Student 9 4
Student 10 6 Student 10 4
Student 11 6 Student 11 4
Student 12 6 Student 12 7
Student 13 4 Student 13 7
Student 14 4 Student 14 6
Student 15 5 Student 15 4
Student 16 3 Student 16 7
Student 17 3 Student 17 6
Student 18 4 Student 18 6
Student 19 4 Student 19 5
Student 20 3 Student 20 4

Post-Testing (Experimental and Control Groups) Anxiety Statistics (10 — Point Scale)
(Table 5)

The pie chart in Picture 9 — Anxiety Levels in the Experimental Group shows a significant
decrease in anxiety after implementing project-based learning, highlighting its effectiveness in
reducing stress and boosting confidence.

\J
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Picture 9 — Anxiety Levels in the Experimental Group

The mean anxiety level dropped from 7.6 in the pre-test to 4.75 in the post-test, a decrease
of 2.85 points, highlighting the effectiveness of Project Work in reducing student anxiety.

The pie chart in Picture 10 — Anxiety Levels in the Control Group shows minimal change in
anxiety levels, indicating that traditional teaching methods had little impact on reducing student stress.
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Picture 10 — Anxiety Levels in the Control Group
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The results indicate that anxiety levels in the control group remained almost unchanged,
with only a minimal reduction from 6.0 to 5.95, a decrease of just 0.05 points. This suggests that
traditional teaching methods had little to no effect on alleviating student anxiety. In contrast, the
experimental group experienced a significant decline in anxiety levels, dropping from 7.6 to 4.75,
a substantial decrease of 2.85 points.

This comparison demonstrates that project-based learning (PBL) was highly effective in
reducing student anxiety. By engaging in collaborative project work, students built confidence,
overcame their fear of speaking English, and developed a more positive attitude toward learning.
While traditional teaching methods maintained stable anxiety levels, they failed to provide
meaningful stress reduction. These findings confirm that PBL not only enhances academic
engagement but also plays a crucial role in improving students' psychological well-being, making
it a valuable approach for language learning [7].

Table 6 — Post-Testing (Experimental Group and Control Group) Engagement Statistics (10-Point Scale

Experimental Group Engagement Score Control Group Engagement Score
Student ID (Post-Test) Student ID (Post-Test)
Student 1 9 Student 1 4
Student 2 7 Student 2 4
Student 3 8 Student 3 6
Student 4 9 Student 4 4
Student 5 9 Student 5 4
Student 6 9 Student 6 4
Student 7 6 Student 7 4
Student 8 8 Student 8 6
Student 9 7 Student 9 S
Student 10 8 Student 10 4
Student 11 8 Student 11 6
Student 12 6 Student 12 4
Student 13 8 Student 13 6
Student 14 9 Student 14 S
Student 15 8 Student 15 6
Student 16 6 Student 16 6
Student 17 8 Student 17 6
Student 18 7 Student 18 S
Student 19 8 Student 19 4
Student 20 7 Student 20 5
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The pie chart in Picture 11 — Engagement Levels in the Experimental Group visually represents
the statistical indicators, as outlined in Table 6, showing a significant increase in student engagement
and highlighting the effectiveness of project-based learning in promoting active participation.

N
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Picture 11 — Engagement Levels in the Experimental Group

The mean engagement score increased from 3.55 in the pre-test to 7.8 in the post-test, a rise of
4.25 points, demonstrating that Project Work significantly improved student participation and interest.

The pie chart in Picture 12 — Engagement Levels in the Control Group visually represents the
statistical indicators, as outlined in Table 6, showing a slight increase in engagement levels, indicating
that traditional teaching methods had a limited impact on enhancing student participation.

v
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Picture 12 — Engagement Levels in the Control Group

The results indicate that while engagement levels in the control group increased slightly from
4.35 10 4.9, this modest rise of 0.55 points suggests that traditional teaching methods had a limited effect
on enhancing student participation. In contrast, the experimental group experienced a significant
improvement, with engagement scores rising from 3.55 to 7.8, an increase of 4.25 points.

This comparison highlights that project-based learning (PBL) was highly effective in boosting
student enthusiasm and encouraging more active participation in lessons. While traditional teaching
methods maintained a stable level of engagement, they did not lead to meaningful improvement. These
findings confirm that PBL fosters a more dynamic and interactive learning environment, significantly
enhancing student engagement and promoting active learning [10].

Conclusion

This study examined the psychological impact of project-based learning (PBL) on
10th-grade students’ mo Conclusion tivation, engagement, and anxiety in English language
classes. The experimental group, which participated in project work, was compared to the
control group, which followed a traditional learning approach. Data was collected through
pre- and post-testing on a 10-point scale to measure changes in students’ motivation,
engagement, and anxiety levels.
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The results indicate that motivation increased significantly in the experimental group.
Their average motivation score rose from 3.6 in the pre-test to 6.85 in the post-test, marking a
3.25-point improvement. In contrast, the control group’s motivation increased only slightly
from 4.35 to 4.65, showing a minimal 0.3-point rise. This suggests that project work made
learning more interactive, meaningful, and engaging, leading to a greater sense of intrinsic
motivation among students.

Engagement also improved drastically in the experimental group. Their engagement scores
increased from 3.55 in the pre-test to 7.8 in the post-test, showing a 4.25-point growth. Meanwhile,
the control group’s engagement rose only slightly from 4.35 to 4.9, with a minor 0.55-point
increase. These findings indicate that students in the experimental group became more active,
involved, and collaborative due to the interactive and student-centered nature of PBL.

Anxiety levels showed a significant decline in the experimental group, dropping from
7.6 in the pre-test to 4.75 in the post-test, a reduction of 2.85 points. On the other hand, the
control group’s anxiety decreased only slightly from 6.0 to 5.95, showing a negligible 0.05-
point change. These results suggest that project work helped reduce students' anxiety by
fostering confidence, teamwork, and a supportive learning environment where they felt
comfortable using English.

Overall, the findings indicate that project-based learning significantly enhances motivation
and engagement while reducing anxiety, making it a more effective teaching approach than
traditional methods. Students in the experimental group displayed higher interest, active
participation, and greater confidence in learning English, whereas students in the control group
experienced minimal psychological improvement. These results support the integration of project-
based learning into English language education to promote a more student-centered, engaging, and
anxiety-free learning experience. Future research could further explore the long-term effects of
PBL and its impact on academic performance and critical thinking skills.
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byn maxana wem minin meneepyoe cobanvlk 20icmiy NCUXONOSUSILIK ICEPIH
Kapacmulpaowvl. Hezizei maxcam — owcobanvls  oxbimyowly  (PBL)  cmyoenmmepoiy
MOMUBAYUACHIHA, O3IHOIK OLIM ANYbIHA JHCIHE MA3ACbI30bIKMbL MoMeHoemy2e acepin manoay,
ocvIauwa oaapobly Min yupeHy yoepicinoeci NCUXolo2UusnblK 21-ayKamvlH KalblNmMAacmulpy.
3epmmey orcobanvik OKbIMYOblIY RbLILIMU JHCIHE NPAKMUKATILIK MAHBI30bLIbIZLIH KOpCemeol.
Fouivimu mypevioan 6y a0ic iwKi MOMUBAYUSHL, 03iH-631 MUIMOI Ce3IHYOI HCIHE IMOYUOHATObIK
Kamwicyobl apmmulpaovl. [Ipakmukanviy mypauvloan aneanod, Hcooaivlk oKblmy cmyoeHmmepoiy
o3iHe 0e2eH CeHIMOLNICIH HbIeAUMbIN, WbLIHALLL KAPLIM-KAMBIHACMbL JHCEHIN0emeol JHCaHe
ACUXOTI02UANIBIK MYPRbIOAH KOAAIbl 0Ky opmacsii Kanvinmacmulpaovl. Convimen kamap, PBL
OINiM AnYWbLIAp apacblHOAdbl dleyMemmiK 63apa apeKemmecmikmi Kyuleumin, min yupeHymeH
batinanvicmel Kytizenicmi azanumaovl. Ocvl 3epmmey HIMUMICeCiHOe HCOOANbIK OKbIMY uiem miiin
MeHeepyOiy NCUXONO2USIbIK MYPablOan Mmuimoi 20ici exeHi O0anendendi. OHblH NPpaKmuKauiblk
MAaybI30bLIbIEbl — CMYOEHMMmMepPOiy IMOYUOHANObIK Kedeplinepli dcenyze, 0Ky HamMudicenepin
AHcaKcapmyea Hcane 03iHOIK OiiM ary 0aovliapvlh 0amvimyea komekmecyinoe. Ocwinatiuia, min
ylUpeHy npoyeci api Kbl3blKmbl, dpi NCUXONOSUSLILIK HCARLIHAH KOLALIbl 001400

Kinm ce3dep: oicobanvly oxbimy, wem miliH MeHeepy, KOSHUMUSMI 0agovliap,
cmyoenmmepOiy Oencendiniei, 63iHOIK OiliM ANy, KOMMYHUKAMUBMIK KY3blpemmiliik, OipieckeH
OKY, CblHU OUNAY.

IHCUXOJIOI'MYECKASA POJIb UCIIOJIB3OBAHUSA ITPOEKTHOI'O METO/IA B
OCBOEHHUHU UHOCTPAHHOI'O SA3bIKA
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B oannoii cmamve paccmampusaemcs ncuxonozuieckoe 1uaHUe NPOEKMHO20 Memooda 6
0C80eHUU UHOCMPAHHO20 A3biKa. OCHOBHAS Yelb — NPOaHANU3UPO8AMb, KAK NPOeKmHoe 00yueHue
(PBL) eiusem na momusayuro CMyOeHmos, Ux camoCmosmenvHoe OOVUeHue U CHUMNCeHUe
MPEBOHCHOCMU, CNOCOOCNBYSL UX NCUXOLOSULECKOMY O1A20NO0NYYUIO 8 Npoyecce U3Y4eHUsl SA3bIKA.
Hccneoosanue noouepkugaem Hayuynyio u npakmuyeckyio snayumocms PBL. C nayunoii mouku
3penuss OaHHbIUL Memoo Nosbluiden BHYMPEHHIO MOMUBAYUIO, YBEPEHHOCb 8 C80UX CULAX U
IMOYUOHANLHYIO  8o6euenHocmy.  C Nnpakmuyeckou CmMOpOHbl  NpOoeKmHoe  obyueHue
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cnocobcmeyem yKpenjienuro y8epeHHOoCmu Cmy0eHmos, obie2uaem peanibHyio KOMMYHUKAYUIO U
coz0aem ncuxonocuyecku Komgpopmuyo yueonyro cpedy. Kpome moeo, PBL ycunueaem
coyuanvuvie  83aUMOOEUCMEUsT  MeHcOy  CMYOeHmamu,  cnocoocmeyem — OwyujeHuio
NPUHAONEHCHOCTU U CHUICAEN CMPece, CEA3AHHbII ¢ U3yUeHUuem s3bika. Jlannoe ucciedosanue
noomeepcoaem, 4mo npoeKmHoe 0oyueHue A61Aemcs NCUX0I02ULeCKU IPPeKMUSHbIM MEMOOOM
0CB0€HUSL UHOCMPAHHO20 A3bIKA. Eeo npakmuyeckas 3HauumMocms 3aKiouaemcst 8 CnocoOHOCmu
nOMO2amb CMYOeHMaM HpPeoo0oae8ams IMOYUOHATbHbIE 0apbepbl, YIYUams pe3yabmamol
00YYeHUs. U PA36UBAMb HABLIKU CAMOCMOAMENbHO20 00YUeHUs, 0elds NPoyecc U3y4eHus s3bika
V8leKamenbHbIM U NCUXOL0UYECKU KOMPOPMHBIM.

Knrwoueswvie cnosa: npoexmuoe obyuenue, oc60eHue UHOCMPAHHO2O A3bIKA, KOCHUMUBHbBLE
HABbIKU, BOBNEYEHHOCMb CMYOEHMO8, CAMOCMOAMeNbHoe O00OyueHue, KOMMYHUKAMUBHASA
KOMNEMeHMHOCMb, COBMECIHOe 00YYeHUe, KPUMULeCKOe MblUuLIeHUe.

30



