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This paper proposes the development of a methodological model aimed at shaping the
"professionally-based competence” of future foreign language teachers by means of Internet
resources. Drawing inspiration from communicative, personality-centered, organizational-
technological principles, and competency-based, professionally-oriented, and activity-based
approaches, as well as the concepts of informatization and globalization in foreign language
education, our model seeks to provide a comprehensive guide for language educators. Embracing
the intercultural competence, and technology integration models, this framework emphasizes
innovative strategies and technologies such as project-based learning, technology-enhanced
learning, and collaborative activities. The study underscores the importance of blended learning
environments, necessitating adaptability to virtual classrooms. Additionally, the framework
advocates for continuous professional development, ethical technology use, and the formation of
professional learning communities. Through these multifaceted approaches, future language
teachers will be equipped with the necessary knowledge and professionally-based skills to navigate
the digital landscape effectively, delivering culturally sensitive and impactful language education.
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Introduction

With the world becoming more interconnected and technology advancing at a rapid pace,
foreign language education is leading the way in revolutionary transformation. Future foreign
language teachers' competences must change as a result of the enormous opportunities and
challenges brought about by the digital ecosystem. This work aims to investigate and suggest
conceptual-methodological model designed to foster these educators' “professionally-based
competence” by thoughtfully integrating Internet resources.

The fundamental goal of this work is to create a comprehensive model that equips future
foreign language teachers with the professional skills and knowledge required to handle the
complexities of the digital age. By combining theoretical foundations with practical applications,
the goal is to bridge the gap between traditional and innovative techniques, ensuring the effective
use of language education under contemporary conditions.

The significance of this study dwells in its response to the shifting requirements of
teaching foreign languages in a digitally driven environment. As the world becomes more
interconnected, language educators must be able to not only teach language professional skills
but also traverse the complexity of many cultures and effortlessly integrate technological
resources into their teaching methods.

The theoretical significance is informed by communicative, personality-centered,
organizational-technological principles, as well as competency-based, professionally-oriented,
and activity-based approaches. This synthesis offers the foundation for an accurate approach that
meets the dynamic needs of language educators in a rapidly changing digital environment.
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The integration of Internet resources in foreign language professional education is not
without challenges. The relevance of this study lies in its exploration of these challenges and the
proposal of solutions to ensure that future language teachers are adequately prepared to
overcome obstacles, fostering an enriched learning experience for students.

Through the development of a conceptual-methodological model, this research aims to form
the "professionally-based competence™ of future foreign language teachers. The hypothesis posits that
by embracing innovative strategies, incorporating intercultural competence models, and advocating for
continuous professional development, future language teachers can not only adapt to the digital age but
thrive in delivering culturally sensitive and impactful language education.

Materials and methods

As language education undergoes a profound transformation, it is imperative to devise a
systematic approach that not only integrates traditional methods but also embraces the opportunities
and challenges posed by digital tools. This introduction sets the stage for an in-depth examination of
the multifaceted framework that combines communicative, personality-centered, organizational-
technological principles; competency-based, professionally-oriented, and activity-based approaches.

This study used a combination of both quantitative and qualitative methods to achieve a
thorough investigation of the materials and data. The qualitative part entailed a thorough
evaluation of several resources, including academic literature, educational theories, and existing
frameworks pertaining to language instruction, digital resources, and teachers' professional
competence. This qualitative investigation served as the basis for creating the conceptual-
methodological model provided in this study.

Quantitative data was collected via surveys and tests presented to a sample of future
foreign language teachers in training. The questionnaires assessed their familiarity with digital
resources, perceived levels of competence, and preferences for particular methodological
methods. In addition, a series of activities were created to develop and evaluate their actual
application of the suggested model.

Main part

In this article, we delve into the core principles of our methodological model,
emphasizing its adaptability to diverse learning environments and the ever-changing landscape
of language education. By elucidating the role of specific approaches, principles and
technological integration, we strive to provide a nuanced understanding of the components that
constitute the foundation of our framework. Moreover, the incorporation of competency-based,
activity-based and professionally-oriented approaches reflects our commitment to preparing
future language teachers not only as language instructors but as dynamic and reflective
professionals poised to meet the demands of the 21st-century educational landscape.

The term “model” can have various meanings depending on the context, and the term
"methodological model” specifically refers to a systematic framework or set of principles used to
guide a particular research or study [1, p. 61].

In a broad sense, a “model” refers to a representation or simulation of a system, process,
or concept. It can be a physical, conceptual, or mathematical representation designed to help
understand, analyze, or predict real-world phenomena. In education, a “model” often refers to an
exemplar or representation used to demonstrate a concept, process, or behavior. For instance, a
teacher might use a mathematical model to illustrate a complex problem-solving technique or a
historical event to model critical thinking [2, p. 42].

A “methodological model” specifically pertains to a structured and systematic framework or set
of procedures employed in research, inquiry, or academic study. It outlines the methods, techniques,
and approaches used to conduct research, gather data, and draw conclusions [3, p. 61]. In education, a
“methodological model” specifically pertains to a structured framework guiding the methods and
procedures used in research, curriculum development, or teaching strategies. It provides educators with
a systematic approach to designing instructional methods and evaluating their effectiveness.
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In academic and research contexts, a “methodological model” guides researchers in selecting
appropriate research methods, data collection techniques, and data analysis procedures. It ensures that
the study is conducted in a rigorous and systematic manner, promoting reliability and validity. Within
curriculum development, a methodological model outlines the systematic process for designing,
implementing, and evaluating educational programs. It involves defining learning objectives, selecting
instructional methods, and assessing outcomes to enhance the overall educational experience.

When applied to teaching and learning, a “methodological model” guides educators in selecting
appropriate pedagogical approaches, assessment methods, and classroom management techniques. This
ensures a systematic and effective delivery of content while considering diverse learning styles.

“Methodological models” in education often encapsulate best practices and evidence-
based approaches. Educators use these models to enhance the quality of instruction, improve
student learning outcomes, and contribute to the ongoing improvement of educational systems.

S.S. Kunanbayeva describes the key commonly accepted qualities of “modeling” as a
method of scientific cognition [4, p. 75]:

1. Modeling is a theoretical tool for understanding complicated objects and phenomena.

2. Modeling involves reflecting or substituting real objects, processes, and phenomena
with symbolic analogs.

3. Analogs capture the interrelated systemic qualities of the actual thing.

4. Modeling produces a model that extracts new information about an object based on set aims.

5. The model is structured as a series of modules, each representing a crucial part of its operation.

As we navigate through the intricacies of informatization and globalization in education,
we unravel the transformative impact of technology on language education. Our exploration
extends beyond mere technological integration, emphasizing the ethical use of technology and
the importance of continuous professional development.

The methodological model of the formation of the “professionally-based competence” of
foreign language teachers by means of Internet resources consists of many fundamental components:

- Prerequisites emphasize the importance of forming the “professionally-based
competence” of foreign language teachers;

- The educational environment shapes the target block, which determines the selection
of techniques, principles, content, forms, and means resulting from the chosen approach, all of
which contribute to meeting the educational process goals;

- The subject-content block includes features specific to the content and subject matter
taught, particularly in the field of foreign language training;

- The conceptual-methodological block combines methodological approaches and didactic
principles that are critical for forming foreign language teachers' professionally-based competence.

- The procedural-technological block includes the educational process's content, forms,
tools, and procedures for effectively forming the “professionally-based competence” in
measuring the outcomes of foreign language teaching.

- The evaluation-resulting block focuses on the development of the “professionally-
based competence” of future foreign language teachers, including criteria, indicators, and levels
of the competence formation [5, p. 220].

Here are the main parts of our conceptual-methodological model for the formation of the
“professionally-based competence” of future foreign language teachers:

Communicative Principle

The first part of our methodological model revolves around the communicative principle.
In a world increasingly characterized by diverse communication channels, language educators
must equip students with the ability to effectively express themselves in real-life situations. We
delve into the communicative principle, advocating for interactive and authentic language use.
By fostering an environment where students engage meaningfully with the language, educators
contribute to the development of proficient communicators who can navigate linguistic nuances
and cultural contexts with ease.
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Personality-centered principle

Building upon the communicative principle, our model places a distinct emphasis on
personality-centered principle. Recognizing the uniqueness of each learner, we explore strategies
that tailor language instruction to individual needs and preferences. In doing so, future language
teachers can create inclusive and personalized learning environments that cater to diverse
learning styles and cultural backgrounds. The integration of personality-centered approaches
ensures that language education is not a one-size-fits-all model but a dynamic, adaptive process
that fosters student engagement and promotes a sense of ownership over the learning journey.

Organizational-technological principle

The principle of our model involves organizational-technological principle.
Acknowledging the ubiquity of technology in modern education, we advocate for the strategic
use of digital tools, in our case various Internet resources to enhance organizational aspects of
language teaching. From lesson planning to assessment, technology offers efficiencies that
enable educators to focus more on personalized interactions with students. Our exploration
extends beyond mere tool integration, emphasizing the need for language teachers to be adept in
leveraging technology for organizational efficiency while maintaining a student-centric principle.

The foundation of our methodological system lies in the unwavering commitment to nurturing
language educators equipped with a comprehensive skill set. At the heart of this commitment is the
integration of competency-based, professionally-oriented and activity-based approaches.

Competency-based approach

The competency-based approach, as stressed by E.F. Zeer, is evident in the writings of
famous Russian psychologists such as V.V. Davydov, P.Ya. Galperin, V.D. Shadrikov, P.M.
Erdniev, I.S. Yakimanskaya, and others. E.F. Zeer, who attributes the competency-based
approach to the fundamental semantic concepts of educational modernization, defines its essence
as a primary focus on educational goals - vectors that include learning ability, self-determination,
self-actualization, socialization, and individual development [6, p. 348].

The competency-based approach assumes that the educational process is appropriately
organized in the conditions of transition from a post-industrial to an information society, and that such
pedagogical technologies are used, with an emphasis on methods that stimulate learning through action,
experience exchange, creative problem solving, and so on. Thus, the competency-based approach
reinforces the practical emphasis of education, the subject-professional element [7, p. 359].

Within the competency-based approach, future language teachers undergo a transformative
journey that goes beyond rote memorization of linguistic principles. Instead, the emphasis is on the
acquisition and application of competences that extend into foreign language education, curriculum
development, and effective classroom management. This approach recognizes the dynamic nature of
language education, encouraging educators to evolve alongside emerging educational paradigms.

Professionally-based approach

Professionally-oriented approach elevates language teaching beyond the confines of a
mere instructional role. Language educators, guided by this perspective, are envisioned as
dynamic professionals who engage in ongoing professional development, contribute to the
scholarly discourse of language education, and actively seek innovative ways to enhance the
learning experience. The fusion of competency-based and professionally-oriented approaches
positions future language teachers as integral contributors to the broader educational landscape.

Activity-based approach

Moreover, our model incorporates the activity-based approach as an integral component
within the competency-based and professionally-oriented approaches. This approach underscores
the importance of incorporating interactive and engaging activities into language instruction.
Activities are designed not only to reinforce linguistic concepts but also to develop critical
thinking, problem-solving, and communication skills in students [8, p. 40]. By seamlessly
integrating activities into the language learning process, future language teachers cultivate a
dynamic and participatory classroom environment that resonates with diverse learning styles.
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In response to the digital age, our framework incorporates the concepts of informatization
and globalization in education. The transformative impact of technology on language education,
emphasizing not only its role as a facilitator of learning but also the ethical considerations
surrounding its use. From virtual classrooms to online collaboration tools, language educators
must navigate the evolving landscape while ensuring responsible and inclusive practices.
Additionally, we delve into the globalized nature of education, highlighting the importance of
preparing students to thrive in a world where cultural awareness and intercultural competence are
paramount. As language educators embrace technology, it is imperative to emphasize ethical
considerations in its use. The ethical use of technology in language education, promoting digital
citizenship, data privacy, and responsible online behavior. Simultaneously, the framework places
a strong emphasis on continuous professional development, recognizing that the field of
language education is dynamic and requires educators to stay abreast of emerging trends. By
fostering a commitment to lifelong learning, language teachers can adapt their practices to meet
the evolving needs of students and the educational landscape.

Through a comprehensive exploration of communicative, personality-centered,
organizational-technological principles, competency-based, professionally-oriented and activity-
based approaches, our model weaves together a tapestry of methodologies that resonates with the
demands of the digital age.

Incorporating professionalism into various facets of specialist development reveals three
integral dimensions of professional competence. Specialized competence encompasses
proficiency in professional activities, requiring the practical application of specialized
knowledge. Socio-professional competence involves mastering the methods of professional
communication, collaborative work, and building partnerships within the professional
community. Meanwhile, individual professional competence is characterized by methods of self-
expression and personal development [9, p. 83].

D. M. Dzhusubaliyeva emphasizes the direct impact of modern Internet technologies on
cognitive processes, which promote better thinking, memory augmentation, and the development
of creative and critical thinking. This underlines the need of understanding fundamental concepts
such as "information space” and "information and educational environment." These phrases
encompass the present didactic principles and requirements for teaching in the information and
educational milieu, shedding light on the general direction and characteristics of today's
educational processes [10, p. 342].

Results and discussion

As we traverse the contours of those approaches and principles, we emphasize the critical
role of meaningful communication, use of Internet resources and uderstanding cultural nuances
in foreign language learning, fostering an environment where students not only acquire necessary
abilitites but also professionally-based skills.

Our investigation into the creation of a methodological model centered on specific
approaches and principles has yielded promising results to the formation of the “professionally-based
competence™ of future foreign language teachers. Teachers are able to expose to innovative
methodology demonstrated enhanced language proficiency and a greater ability to foster interactive
learning environments. The discussion emphasizes the importance of integrating certain principles
and approaches in teacher training programs, highlighting its impact on student engagement and
language acquisition by means of Internet resources. By tailoring teaching strategies to individual
and technoloby-enhanced learning styles and preferences, educators exhibited increased adaptability
and rapport with diverse student populations. Our research underscores the significance of our
methodological model in shaping the "professionally-based competence™ of future foreign language
teachers. The integration of Internet resources in lesson planning, classroom management, and
assessment processes has streamlined teaching practices. The discussion delves into the specific
technologies employed, addressing both the opportunities and challenges associated with their
implementation. Moreover, the incorporation of the competency-based, professionally-oriented and
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activity-based approaches in our methodological model has led to a comprehensive skill set among
language educators. Results indicate a strong correlation between targeted competency development,
professionally-based skills and effective language instruction. The discussion explores the alignment
of this training with the demands of the profession, emphasizing the need for a dynamic and
adaptable skill set. Our study lays the foundation for a robust methodological model for the
formation of the "professionally-based competence” of future foreign language teachers by means of
Internet resources. The integration of communicative, personality-centered, organizational-
technological principles, competency-based, activity-based and professionally-oriented approaches,
along with the concepts of informatization and globalization, offers a comprehensive model for
preparing educators to meet the evolving demands of language education in the 21st century.

Conclusion

In conclusion, as we navigate the digital landscape, our framework provides a roadmap for
cultivating the “professionally-based competence” of future foreign language teachers, empowering
them to not only meet but exceed the demands of a globalized and digitized educational future.
Through the conscientious application of this methodology, language educators become architects of
transformative educational experiences, forming the professionally-based competence.

In this exploration of the creation of a methodological model for the formation of the
"professionally-based competence™ of future foreign language teachers by means of Internet resources,
our work has uncovered a multifaceted framework rooted in communicative, personality-centered,
organizational-technological principles, competency-based, activity-based and professionally-oriented
approaches. Our findings underscore the transformative potential of this methodological model,
revealing its positive impact on teacher development, student engagement, and the overall landscape of
foreign language education. The integration of specific principles and approaches has enhanced
language proficiency, interactive learning environments and professionally-based skills.

This study contributes a comprehensive blueprint for the cultivation of the
"professionally-based competence” of future foreign language teachers by means of Internet
resources. As we navigate the evolving landscape of foreign language professional education,
our methodological model stands as a beacon, guiding educators towards a transformative and
globally-aware approach to language instruction. By embracing the principles of communicative,
personality-centered, organizational-technological, competency-based, and professionally-
oriented approaches, along with the concepts of informatization and globalization, we pave the
way for a future where language educators are not only proficient instructors but also dynamic
leaders in the ever-changing world of education.
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CAHJBIK JAHAINA®TTAFBI HABUT'ALIUA: BOJTAIIAK LHETEJ TIJIX
MYTAJIMJAEPIHIH KOCIBU-HET'I3AEJITEH K¥3bIPETTUIIT'TH
KAJIBIIITACTBIPY IbIH TYKBIPBIMABIK-9AICTEMEJIIK HEI'T3/IEPI

Caovikosa A.K., Tananosa A.K.

Abvinati xan ameinoazvl Kasax xanvikapanvlx KamolHacmap jHcaHe ajiem minoepi yHugepcumeni,
Kazaxcman, Armameor
e-mail: assel.kai2000@mail.ru

Byn maxanaoa Unmepnem-pecypcmapowt naiidanana omuipsin, Ooiawmax wemen miii
MYeanimoepiniy — «Kkacibu-nezizoencen  Ky3vlpemmijniciny  oamvlmyea  0A2blmMmaizan
a0icmemenix yneini azipaey YcwiHbliadvl. KommyHuxamuemik, myn2anvlk-0a80apianHeaH,
YULIMOACMbIPYULBLILIK-MEXHON0UANBIK — KARUOAMMAPOaH, —Ky3vlpemmilikke Heziz0eleeH,
Kacibu-bazoapnanzan dcane OelceHOLiKKe Heeiz0eneer maciioepoeH, COHOA-aK uemminoik
Oinim bepyoezci aknapammaHowvlpy JHcoHe HcahaHoamy myrHcolpolMOAMAIaAPbIHAH Wabvim aia
omoipuin, 0i30iy MoOenb Mil OKbIMYWbLIAPLIHA KeuleHOl 0acuiblivlK Oepyzce YMmbvliaobl.
Maoenuemapanviy Kysipemminik nex mMexHON02UAHbL OIPIKMIpy yieilepin KammumolH
KYpulibiM  Jcobaga Heciz0enzen OKblmYy, MEeXHON02UAHbL HCAKCAPMAMbBIH OKbIMY IHCIHE
Oipnecken apexemmep CUAKMbL UHHOBAYUSIBIK CMpAmMe2usiap MeH mexHolo2usnapaa oaca
Haszap ayodapaodsl. 3epmmey GUPMYanodbl CoiHbINMapea Oeuimoenyoi maian ememin apanac
OKbIMY OpPMANAPbIHbIY MAHBI3OLLIbIZbIH Kopcemedi. COHbIMeH Kamap, KYpuliblM Y30IiKCi3
KaCiOU 0amyovl, MexHONO2UANAPObl IMUKAILIK NAUOALIAHYObl JHCoHe Kaciou Oinim Oepy
KayblMOACMbIKMAPbIH KATINMACMbIpYObl Hcakmauiovl. Ocvl KON Kulpiibl Maciioep apKblibl
bonawax min myanimMoepi Ma0eHU-ce3iMman JHcone muimoi min OinimMin Oepe omuvlpwin,
CaHObIK NanOuwlagpmmuol Muimoi wapiay yuwin xadxcemmi OiliM MeH KaciOu 0agovliapMeH
oHcabobIKmanaowl.

Kint ce3mep: «xocibu  oamy,  mMexXHONO2UANLIK — OKbImMY,  KaCiOu  OKblmy
K02aMOACMblKmapwvl, KOMMYHUKAMUBMIK NPUHYUN, myneaza 0ag0apian2an NnpuHyun,
YULIMOACMbIDYULLLIbIK-MEXHONO2USANbIK ~ NPUHYUN,  KY3blpemminikKke HezizoeniceH macil,
Kacibu-b6azoapnanzarn ~ macin, — OenceHOinik — macini,  wemmindik  6inim  Oepyoeei
aknapammanowvlpy.
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HABUT'AIIUA B IU®POBOM JIAHAIMA®TE: KOHHENITYAJIBHO-
METOAUYECKHUE OCHOBbI ®OPMUPOBAHUSA ITPOPECCUOHAJBHOU
KOMIIETEHTHOCTHU BYAYIIUX YUUTEJENX HHOCTPAHHOTI' O SI3BIKA

Caovikosa A.K., Tananosa A.K.

Kaszaxckuut ynueepcumem merncoyHapoOHbIX OMHOWEHUL U MUPOBBIX S3bIK08 uMeHu Abvliatl
xana, Kazaxcman, Anmamol
e-mail: assel.kai2000@mail.ru

B oannou cmamve npeonacaemcs paspabomrxa memoouueckou Mooenu, HanpasieHHOU
Ha opmuposanue «npogeccuoHanbHO-0a3UpyemMoli KOMNemeHyuwy Oyoywux yuumenell
UHOCMPAHHO2O — A3bIKA — cpeocmeamu  Mnmepnem-pecypcos.  UYepnas  60oxHoseHue  u3
KOMMYHUKAMUBHDBIX, JIUYHOCMHO-0OPUEHMUPOBAHHBIX, OP2AHU3AYUOHHO-MEXHOLO0SUYECKUX
NPUHYUNOB, KOMNEMEHMHOCMHO-0OPUCHMUPOBAHHBIX, NPOYECCUOHATLHO-OPUCHMUPOBAHHBIX U
0esAmenbHOCMHbIX N00X0008, 4 MAKd’ce KOHYenyuil uH@opmamuzayuu u 2100aiu3ayuu 6
UHOAZLIYHOU — 00pA306aHUY, HAWA MOOelb  CMPeMUmcs NnpedoCmasums — KOMNIEKCHOe
PYKO80OCmE0 071 npenoodasameneu sA3vika. OXeamvleéas MeNCKYIbMYPHYI0 KOMHEMEeHYUuo u
MOOenu uHmezpayuu MexHoio2ull, dma Cmpykmypa oenaem YHOp HA UHHOBAYUOHHbBLE
cmpame2uu U MeEXHONO2UU, MaKue KAk oOyueHue HA OCHO8e NPOEKMO8, o00yyYeHue ¢
UCNONL308AHUEM MEXHONO2U U COBMeCmHYI0 OesimenbHocmb. Hccnedosanue noouepkusaem
BAJICHOCHb CMEUWAHHOU cpedbl 00VueHus:, mpedyiowel adanmayuu K SUPMYaibHbIM KIACCAM.
Kpome moeo, cmpykmypa evlcmynaem 3a nocmosiHnoe npo@eccuoHaibHoe passumue, JMUYHoOe
UCNONb3068AHUEe MEXHON02UN U opMUuposanue npopecCUoOHAIbHBIX 00YUAIOWUXC CO0OUWecma.
bnazooapsa smum mHozoepannvim nooxodam 6yoyuue npenooagamenu A3vlka 6yOym OCHAUjeHbl
HEOOX0OUMbIMU ~ 3HAHUAMU U  NPOPECCUOHANbHLIMU — HABLIKAMU, UMOoObl  IPheKmusHo
OPUEHMUPOBAMbCSL 8 YUPPOBOM NPOCMPAHCMEE, 00eCnevusas KyJIbmypHO YY8CMEUMeNbHOe U
aghghexmusnoe s3v1K080€ 0Opazosanue.

KuaroueBble cioBa: npogpeccuonanrvhoe pazeumue, mexHoao2uveckoe ooOyuenue,

npogeccuonanvhvie YyueOHble coobuecmsa, KOMMYHUKAMUBHBL npUHYUn,
JIUYHOCMHOYEHMPUPOBAHHBIIL  NPUHYUN, OP2AHU3AYUOHHO-NEXHOLOUYECKULL  NPUHYUN,
KOMNemeHmHOCMHbLLL no0xoo0, npogheccuoHanbHO-0pUEHMUPOBAHHDLI no0x00,

0esmenbHOCMHbIU N00X00, UHOPMAMU3AYUSL 8 UHOSAZBIYHOM 00PA308AHUU.
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