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Abstract. This study presents a comparative analysis of university teacher professional development centers
in Kazakhstan and China based on a systematic review of peer-reviewed publications. Through thematic content
analysis and frequency statistics, the research identifies similarities and differences between the two countries
regarding organizational structures, functional positioning, service models, and digital transformation strategies.
Quantitative analysis indicates that digital transformation and professional competency development are current
focal points of research, while studies on inclusive development and evaluation mechanisms remain relatively
insufficient. The findings reveal that Chinese teacher development centers exhibit greater institutionalization and
policy orientation, whereas Kazakhstan demonstrates stronger characteristics of flexibility, practicality, and teacher
identity cultivation. The results provide policy insights for both countries to optimize the governance of teacher
development centers and foster teacher professional growth, suggesting future enhancements in transnational
collaborative training programs, unified evaluation indicators, and the construction of inclusive support mechanisms.

In addition, the study highlights the influence of national higher education reforms and sociocultural contexts
on the strategic priorities of teacher professional development centers. The analysis demonstrates that differences in
governance models and funding mechanisms significantly shape the scope and sustainability of professional
development initiatives. Attention is also drawn to the growing role of digital platforms in expanding access to training
resources and facilitating continuous professional learning. However, gaps persist in research addressing the long-
term impact of professional development programs on teaching quality and student outcomes. These findings
underscore the need for evidence-based policy alignment and cross-national knowledge exchange to enhance the
effectiveness and inclusiveness of university teacher development systems.

Keywords: teacher professional development center, university teachers, Kazakhstan, China, comparative
study, digital transformation, inclusive education.

Introduction

In the current conditions of globalization, the higher education system is characterized by new
qualitative requirements. The role of universities in society is not limited to training specialists, but is
inextricably linked with the development of scientific innovations, strengthening human capital, and
integration into the international educational space. Therefore, the quality of teaching in higher education
institutions depends primarily on the professional skills of professors and teachers, their pedagogical
competence and readiness for continuous development. Therefore, systematic support for the
professional development of university teachers has become one of the main priorities of modern higher
education policy. In recent years, organizational mechanisms for organizing the professional
development of university teachers have become of particular importance in world experience.

In particular, professional development centers are recognized as effective structures for
improving the pedagogical, methodological, digital and research competencies of academic staff.
These centers contribute to the development of teachers' ability to update the curriculum, master
innovative teaching technologies, adapt to academic mobility, comply with international
standards, and flexibly respond to the needs of students. Therefore, professional development
centers are considered one of the organizations that play an important role in ensuring the quality
transition of higher education institutions.

In the framework of the reform of the higher education system in Kazakhstan, special
attention is paid to improving the professional skills of university teachers. The modernization of
educational content, the acceleration of digitalization processes, the strengthening of a
competency-based approach, and the growing requirements for international accreditation require
the organization of professional development of teachers at a new level. However, the activities of
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professional development centers are not developed evenly in all higher education institutions, and
their structure, content, and effectiveness vary.

In this context, it is of scientific and practical importance to compare domestic experience with
foreign models. In recent decades, the Chinese higher education system has undergone intensive
institutional reform and has created effective models of professional support for university teachers. In
this country, the professional development of academic staff is closely integrated with the national
strategy, the policy of improving the quality of education, and the internal governance system of
universities. China's experience can serve as a valuable model for the systematic establishment of
professional development centers, continuous training of teachers, increasing their ability to adapt to
new pedagogical initiatives, and improving scientific productivity.

Therefore, a comparative analysis of the professional development centers of teachers in
Kazakhstan and China is an important scientific problem today. Such a study allows us to identify
the characteristics of the structure of the institutions, management mechanisms, content trends and
effective practices of the two countries. This comparison will also serve as a basis for identifying
ways to support the professional development of teachers in the higher education system of
Kazakhstan, improving the activities of professional development centers, and introducing
international experience into the national educational space.

With the accelerated reform of higher education around the world, the professionalization of
higher education personnel has become a central Element in ensuring the quality of education. In
China, stimulated by national strategies such as building "double leading™ universities and applied
Transformation, many universities have established centers for personnel development, which actively
promotes innovation in teaching methods, digital skills development and teaching research.
Kazakhstan, an important Partner of the New Silk Road, is also driving the digitalization of higher
education and is developing a personnel development System tailored to its specific conditions.

In China, educational development centers are closely integrated into national initiatives
such as "Double First-Class" universities and "Golden Classes" programs, and have clear
institutionalized characteristics with a focus on educational assessment, curriculum development
and digital education. In contrast, educational development centers in Kazakhstan place greater
emphasis on hands-on learning, capacity building and adaptation to digital education reform, thus
demonstrating greater flexibility and contextual resilience [1]. However, systematic comparative
studies between the two systems are still rare, which is the main motivation for this study.

Based on an analysis of 74 relevant publications from China and Kazakhstan (2023-2025),
this study aims to empirically reveal the commonalities and differences in the TDCs of both
countries, providing a reference for optimizing teacher professional development systems and
promoting international exchange and collaboration [2-6].

Literature Review

The development and key challenges of research in university teacher education centers in
China. The relevant research and practice, which began at the beginning of the 21st century,
experienced a rapid development period in 2012, when the Ministry of Education officially began
to build a national demonstration center for teacher education. Literature analysis shows a clear
development path for domestic research:

1) Investigation of organizational structure and positioning (2012-2018) Early research
focused on the legal basis, organizational structure (state or academic-led) and functional
Definition of teacher development centers. As many researchers have highlighted, China's teacher
development centers have strong policy-oriented characteristics, and their establishment has been
positioned as an important measure to concretize national strategies such as "student-centered
education™ and "dual-first-class" [7].

2) Investigation of service models and effectiveness (2019-present) Recent research has
shifted to a more practice-oriented micro-level and focuses on reviewing the effectiveness of
specific support programs. Key research topics include promoting digitalization (virtual teacher
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development centers, Online training platforms, intelligent education tools), Educational research
(SoTL) and "golden teacher" training, the establishment of evaluation mechanisms (Kirkpatrick 's
four-stage evaluation model, etc.) and the development of support systems tailored to specific
groups such as technical colleges, private schools and young teachers [8].

A central feature of educational research in China is its strong policy-oriented approach,
coupled with significant successes in systematizing and institutionalizing processes that focus on
Evaluation and quality assurance. However, as numerous studies have shown, challenges remain,
such as strengthening the intrinsic Motivation of teachers, improving the academic autonomy of
research institutions, and deepening services that address specific needs such as mental health
promotion and inclusive education.

2. Research trends and priorities in university teacher development centers in Kazakhstan

Teacher development research in Kazakhstan is closely linked to national education
reforms, including Integration into the Bologna Process, digital Transformation and trilingual
education policy. Literature analysis shows that research in this area is practice-oriented and
problem-solving oriented.

1) There is a connection between competency-based teaching methods and digital
transformation. Research indicates that educational paradigms are shifting from knowledge
transmission to competency development.Teacher professional development is regarded as a key
pathway to enhancing future educators’ digital literacy, interdisciplinary teaching skills, and
research capabilities. The integration and application of digital tools—such as online language
simulators, specialized platforms for information production, and VR/AR technologies—have
become a focus of empirical research [9].

2) Teacher Identity and Psychosocial Dimensions. In contrast to research in China, studies
in Kazakhstan place significant emphasis on the construction of professional identity and the
development of psychosocial competencies among teachers. Numerous studies investigate how
empathy, emotional intelligence and creative thinking can be promoted in future teachers, as these
are considered the basis for effective training and comprehensive practice [10].

3) Practice-oriented approaches and cooperation models between business and science
"Practice-oriented learning"” and "dual training" are frequently used keywords in the professional
literature. Research focuses on how the gap between theoretical training and the requirements of
teaching practice or the workplace can be bridged through cross-school cooperation and
cooperation between business and science [11].

Material and methods

This study examined 74 articles (48 from Kazakhstan and 28 from China) published
between 2023 and 2025 on topics such as "university development centers”, "professional
development of university teachers™ and "teaching skills training”. The articles were collected
from Scopus, Web of Science, the China Knowledge Network (CNKI) and important academic
databases in Kazakhstan [12].

Using content analysis methods, the articles were classified thematically and extracted into
the following five categories:

1) Digital Transformation: this includes Online platforms, Learning management systems
(LMS), digital teaching materials, Al applications, Blended Learning, Online course design and
immersive technologies such as VR/AR [13].

2) Professional skills development: this category focuses on educational design, innovations
in teaching methods, TPACK (technology, teaching methods, expertise) as well as research and
academic competence [14].

3) Identity and Soft Skills: this examines characteristics such as teachers' professional
awareness, values, sense of mission, empathy and emotional intelligence [15].

4) Evaluation and quality assurance: this includes course evaluation, measuring the
effectiveness of continuing education, developing evaluation indicators as well as establishing
institutional frameworks and Standards [16].
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5)Inclusive support: this includes taking into account special educational needs, supporting
teachers' mental health and accessible educational practices [17].

Using frequency statistics and qualitative comparisons, we analyzed how these topics are
distributed and weighted in both countries. The reliability of the coding was checked using the
Cohen-Kappa coefficient; The value of 0.82 indicates a high degree of agreement.

The results and discussion

Based on thematic coding and frequency statistics of the 74 publications, this study
obtained core data on teacher development center research in the two countries. Table 1 presents
the frequency distribution of the five major themes across the literature, while Figure 1 (Figure 1
— Frequency Distribution of Research Topics in Teacher Development Centers) and Table 1 (Table
1 — Frequency Statistics of Research Themes in Teacher Development Centers) visually illustrates
the comparative distribution of themes.

Table 1 — Frequency Statistics of Research Themes in Teacher Development Centers (N=74)

Research Total Kazakhstan China Proportion
Theme Frequency

Digital 830 520 310 71.5%
Transformation
Professional 273 170 103 23.5%
Development
Competency 54 28 26 4.6%
Development
Assessment and 42 15 27 3.6%
Evaluation
Inclusive 11 9 2 0.9%
Education
Total 1210 742 468 100%

Frequency distribution of research Topics in Teacher
Development Centers
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Figure 1 — Frequency Distribution of Research Topics in Teacher Development Centers

It can be seen that digital transformation is the core topic in the research on teacher
development centers in both countries, with a frequency as high as 830, far exceeding other topics.
The analysis shows that both countries emphasize the use of educational technology in teacher
education in the digital age. The development of professional skills was the second most common
topic with 273 studies, indicating that improving teacher skills continues to be an important
research topic. On the other hand, there is a clear need for research in the field of performance
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assessment and measurement (42 studies) and inclusive education (11 studies), with inclusive
education accounting for only 1.0 % of all studies. This reflects that this field continues to occupy
a marginal position in the teacher education systems of both countries. (Figure 2-Comparison of

the frequency of research topics at the Japanese-Chinese teacher education centers).

Comparison of the frequency of research topics between
the China-Kazakhstan Teacher Development Centers
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Figure 2 — compares the frequency of research topics in teacher education centers in China and
Kazakhstan

In Kazakhstan, research is actively conducted on digital Transformation (520 vs 310) and
professional development of teachers (170 vs 103). This is likely due to the impact of the reforms
promoted in Kazakhstan in recent years to digitalize education. In China, on the other hand,
research on evaluation and measurement (27 vs 15) is relatively common, indicating that Chinese
teacher education centers attach more importance to institutional development.

Assessment and |ﬂC_|USive
Evaluation; 3,6%__ Education; 0,9%

Digital
Transformation;
Professional 71,5%
Development;

23,5%

Proportion Distribution of Research Themes in Teacher
Development Centers

Figure 3 — Shows the distribution of research topics in both countries in more detail

It emerges, The fact that digital Transformation accounts for an overwhelming proportion,
with over 70 % of all research work. Topics such as inclusive education and assessment, however,
together account for less than 5 % of all research work. This distribution confirms the results of
the quantitative analysis (Figure 3) and underlines the need for a more balanced research system
that also includes important areas often neglected in the professional development of teachers.
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Analysis and discussion results

Chinese teacher education centers often operate as independent institutions at the university
level and emphasize standardized Governance and evaluation systems. They pursue a vertical
management approach ("policy — organization — implementation™), work with departments such
as academic service and human resources, and are characterized by their Integration into national
strategic frameworks such as the "Double First Class™ Initiative and Transformation to applied
universities (see Table 2).

Table 2 — Organizational structure comparison of teacher development centers in China
and Kazakhstan

Comparative China Kazakhstan
Dimension
Governance Model University-level institutes University-based center
aligned with national policies system supported by project-

driven operation

Structural Features Well-defined, specialized Integrated comprehensive
departmental structure training divisions

Management Style Institutionalized, hierarchical Flexible, project-oriented
administration management

Core Characteristics Policy-oriented, highly Context-responsive and
standardized practice-focused

Kazakhstan's teacher education centers, on the other hand, are more flexible and adaptable.
They are often located in faculties or research institutions, rely on project-based, collaborative
Management and place great emphasis on collaboration with secondary schools and companies.

Functional Positioning

The functional positioning of teacher development centers in China primarily includes:
teaching evaluation and quality monitoring, teaching competitions and the cultivation of "golden
courses," digital teaching training (online teaching, smart classrooms), curriculum innovation and
teaching reform, as well as pre-service training for new teachers and in-service professional
development. They advocate the "academization of education and learning™ and the "application
of research results in education" and strive for measurable and visible educational outcomes.

Their functions are diverse and range from hands-on learning and immersive experiences
to the development of professional identity and emotional competencies to the promotion of digital
competencies (use of VR/AR and Al Tools), Inclusive education (supporting students with special
educational needs), interdisciplinary teaching skills development and cooperation between
universities, schools and enterprises. Greater emphasis is placed on the holistic development of
teachers as "complete individuals."

Digital Transformation

Both countries have strong interests in digital Transformation, but differ in its
implementation.

China: China attaches great importance to platform unification, resource standardization
and data-based education evaluation, focusing on building large-scale virtual teacher training
centers, integrating high-quality education resources nationwide, and establishing a unified Online
learning platform and education evaluation system. The application of technology leans more
toward teaching management and quality monitoring.
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Kazakhstan: Places greater emphasis on teachers’ autonomous design of digital teaching
content and the conduct of immersive teaching experiments based on VR/AR. It encourages
teachers to develop personalized digital tools, such as speech simulators on the Tilda platform and
subject-specific teaching software. The application of technology is more oriented toward teaching
innovation and practical exploration (Figure 4).

A Multi-Dimensional Comparison of Teacher Development

Centers.in.China anpl Kazalkhstan
Systematic professiona

development

100

80

60

Practical ability 40 Attention to digital
development 20 transformation
0
Evaluation mechanism .
) Inclusive support coverage
perfection
Kazakhstan China

Figure 4 — provides a multi-layered comparison of teacher training centers in China and
Kazakhstan

The figure comprehensively compares the centers of the two countries based on five
dimensions and illustrates their respective strengths and development characteristics.

Discuss. Common trend. Digital transformation has become a core driver of teacher development
in both countries. In both China and Kazakhstan, the use of educational technology in teacher training is
a highly respected research topic that reflects the global Trend of digitization of education.

Both countries place special emphasis on improving teachers' didactic skills and
interdisciplinary skills. In an era of rapid knowledge change, the ability of continuous learning and
the interdisciplinary competence of teachers are considered far more important than pure
knowledge transfer.

However, both countries also face common challenges, such as lack of teacher participation
and difficulty in evaluating long-term effects. How to motivate teachers intrinsically and establish
effective tracking and evaluation mechanisms are shared challenges for both nations. Table 3
Analyzes the differences in the characteristics of teacher training centers in China and Kazakhstan

Table 3 — Analyzes the differences in the characteristics of teacher training centers in China
and Kazakhstan

Analysis China Kazakhstan
Dimension
Core Driving National policies, quality assessment, | Practical problems, technical explora-
Force institutional construction tion, personal professional growth
Teacher Role Academic researcher in teaching, Reflective teaching practitioner,
Orientation curriculum implementer emotional support provider
Development Teaching criteria, research Digital tool use, psychological and
Focus achievements, high-quality course affective competence development
building
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Analysis China Kazakhstan
Dimension
Evaluation Result-oriented, quantitative, Process-oriented, descriptive, based
Orientation tied to performance mainly on teacher-student feedback
Organizational | Hierarchical, procedure-focused, Flexible, project-led, informal
Culture formal structure collaborative networks

Research Limitations and Future Directions

This study has some limitations. Firstly, the literature sample mainly covers the period
from 2023 to 2025 and may therefore not fully reflect the overall picture of teacher training centers
in both countries. Secondly, some of the literature consists of conference papers or work reports,
leading to uneven academic quality. Thirdly, due to language and database access constraints, there
may be selection bias in the literature reviewed.

Future research should focus on the following directions: conducting cross-national
collaborative empirical studies and establishing a unified evaluation indicator system for teacher
development; delving deeper into mechanisms for inclusive professional support; carrying out
longitudinal studies on the long-term impact of teacher development centers; and focusing on the
development of a comprehensive support system for teachers throughout their entire careers.

Conclusion

There is a high degree of alignment in the development objectives of university teacher
development centers in China and Kazakhstan. Both countries are working to improve the quality
of education and students' learning outcomes through professional support. in the course of
modernization and internationalization of education, they consider teacher training as a crucial
Element to improve the quality of higher education. They emphasize the continuous improvement
of teachers' didactic skills and the development of their ability to innovate in the field of education,
which reflects the common value of student orientation and the focus on high-quality education.

Significant differences exist in their implementation approaches. China demonstrates a
model characterized by "system-driven and evaluation-oriented" features, emphasizing top-level
design and policy guidance. It promotes teacher development through institutionalized training
systems, standardized competency frameworks, and outcome-based performance evaluation
mechanisms. In contrast, Kazakhstan tends to adopt a “practice-generated and identity-
constructed™ approach, focusing on teachers' autonomous reflection, emotional engagement, and
identity formation in teaching practice. It emphasizes professional growth in authentic teaching
contexts, reflecting greater practicality and individual adaptability.

Both countries urgently need to strengthen comprehensive education promotion and
systematic evaluation mechanisms, which are crucial ways for future cooperation. Although
progress has been made in teacher training support mechanisms, challenges remain in taking into
account the individual needs of teachers with different career levels, academic backgrounds and
diverse educational needs. in addition, the mechanisms for long-term recording and systematic
evaluation of teacher training results have not yet been fully established, which hinders the
continuous improvement of teacher training measures. China and Kazakhstan can cooperate in the
fields of comprehensive promotion and systematic evaluation of teacher training in the future
through the exchange of experiences, Deepen the joint development of evaluation tools and joint
research on support strategies. Such cooperation will significantly contribute to the improvement
and Innovation of regional teacher training systems.

Promote in-depth collaboration projects between Chinese and Kazakh teacher development
centers to facilitate the open sharing of digital transformation and teacher training resources. It is
recommended that education authorities or representative leading universities from both countries
jointly take the lead in organizing the "China-Kazakhstan Teacher Development Summit Forum®
on an annual rotating basis, and establish a dedicated joint research fund to support cross-regional
and interdisciplinary research and practical exchange in teacher development.
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It is important to jointly develop an indicator system for the evaluation of teacher training, with
special attention to strengthening process evaluation and mechanisms for recording long-term results. It
Is necessary to develop jointly applicable and evidence-based evaluation tools and methods tailored to
the realities of higher education and teacher training in both countries, systematically following
internationally established evaluation frameworks such as Kirkpatrick 's four-level model.

Strengthen the establishment of an inclusive education support system, with particular
attention to teacher mental health support and the cultivation of special education teaching
competencies. It is recommended to jointly develop the Inclusive Teaching Implementation Guide
and the Teacher Mental Health Self-Support Toolkit for higher education instructors, and to
promote the creation of a support network that covers all teachers.

Improve mechanisms for teacher participation in center governance to enhance teachers'
autonomy and innovative engagement in professional development activities. We will examine the
development of a hybrid Governance model that combines practical Feedback based on teachers'
needs with Top-down management based on policy guidelines, thus promoting the sustainable
development and revitalization of the teacher training center.
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Anoamna. Byn zepmmey peyeH3usnan2an uliblMU HCAPUALAHBIMEA JHCYPi3iieen JCylteni uony Hezizinoe
Kaszaxcman men Kvimaiioasvl yrusepcumem OKbIMYUbLIAPLIHBIY KICIOU 0AMY OPMATbIKMAPLIHA CALLICHbIDMATbL
manoay sxcacatiovl. TakbipblnmulK MAZMYHObIK MALOAY JHCIHE HCULTIK CMAMUCIMUKACH] APKbLIbL eKi e/l ApACbIHOA=bl
YUbLIMObIK  KYPbLIbIMOAp, —(DYHKYUOHANOBIK —0aAblMMANy, Kbl3Men Kopcemy MoO0envoepi JHcoHe YUQpivlk
mpauncgopmayusi cmpameusiiapbl MypulCblHaAH YKCACMbIKMAP MeH AUbIpMAUbLILIKMAp atkbiioaniaovl. Canovik
manoay yu@dpivik mpanc@opmayus Mex Kkaciou Kysvipemmepoi 0amvlimy Kaszipel sepmmeyiepoil He2izel bazolmmapol
eKeHiH Kepcemce, UHKIIO3USMI 0amy MeH basaniay memikmepine apHAI2aH 3epmmeynepoiy CanblcmulpMaibl mypoe
JICEMKINIKCI3 — eKeHiH — auvlkmauovl. 3epmmey  Homudcenepi  Keimatioazer  oxpimywsiiapovt — 0amvlmy
OPMANBIKMAPLIHGIY UHCIMUMYYUOHANOAHY OeHeelli MeH cascamka 6a20apiaHnysl xcozapsl ekeHin, an Kazaxcmanoa
UKEMOIIK, NPAKMUKATILIK OAbIMMbLIbIK JCIHE OKbUMYULbIHbIY KICIOU Oipezeliicin Kalblnmacmelpy Cunammapbol
bacvim exeHin KopcemeOi. Anvinean Hamudicenep exi en YuiH 0e OKbImyulbliapobl OaMblmy OpMATbIKMAPbIH
backapyovl OHMAIAHOBIPY JHCIHE OKbIMYUWBLIAPOBIH KICIOU 6CYIH KONOAY MAKCAMbBIHOA CASICU YCHIHbICMAD YCbIHA
omulpuin, OONAWAKMA MPAHCYIMMBIK Oipiecken Oaapaay 0az0apiamanapvli Jiceminoipyoi, Oipvigeail 6azanay
KOpCemKiwmepin eHeizyoi JcaHe UHKIIO3UEMI KOJI0ay memikmepin Kaiblnmacmsipyobl YCbIHAObI.

Convimen Kamap, 3epmmeyoe dHco2apbl Oinim bepy canacblHoagbl Yammoulk pepopmaniap meH coyuomaoeHu
KOHMeKCMil OKbIMYWbLIapObll KIciOu 0amy OpmansiKmapuiibly CMpameusivlk 0acblMObIKMAPbIHA bIKNALbI AMan
ominedi. Tanday bacxapy mooenvboepi Mer KapicblIaHOblpy memikmepinoesi atblpMaublibikmapovly Kaciou damy
bacmamanapvuiHbly AyKbiMbl MeH MYPAKMbLIbIebIH e0ayip Oapedicede aUuKbIHOAUMbIHbIH Kopcemeoi. Luppavix
naamgopmanapovly 0Kblmy pecypcmapulia KOANCemiMOinikmi Keyeumy dcane y30iKci3 Kaciou 0Kyobl Koa0ayoazvl
POTIHIY apmuln Keie JHCAMKAHbIHA epeKule Ha3ap ayoapuliadsl. Anatoa xkaciou damy 6a20apiamaiapuiHbly OKbINY
canacvl Men cmyoeHmmepoiy Oinim Homudicenepine Y3ax mep3imoi acepin 3epmmeyee apuanean enbekmepoe ani oe
OnKbLILIKMAp 6ap. Byn KOpuimblHObLIAD YHUEEPCUMEN OKbIMYULbLIAPLIH OaMbIMY JdCyuenepiniy muimoiniei meH
UHKTIIO3UBMINIZIH  apmmulpy Yuiih 0danendi cascammol Yulecmipy MeH elndep apacvlHoasbl OLNiM aimMacyobly
MAHbBIZ0bLIBIELIH AUKBIHOAUODL.

Kinm ce3dep: oxpimywwinapovly Kaciou oamy opmanvlesi, YHusepcumem oxvimywsiiapul, Kasaxcman,
Kvimaii, canvicmoipmanst 3epmmey, yu@piavl mpancopmayus, UHKI03uemi oinim oepy.
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CPABHMTEJIbHBIN AHAJIA3 HEHTPOB ITIPOPECCUOHAJIBHOT'O PA3BUTUSI
INPENIOJABATEJIEM YHUBEPCUTETOB KABAXCTAHA U KUTASA

Bi Tao*, Guan Yurong

Xyaneeanckuii nedacoeuueckuil ynusepcumem, Kumati, nposunyus Xyosii
“e-mail: bitao@hgnu.edu.cn, jsjgyr@hgnu.edu.cn

Annomayus. [annoe ucciedoganue npedcmasisiem CpasHUMENbHbIIL AHAIU3 YEHMPOE NPOPDECCUOHATLHOO
paszeumus yHugepcumemckux npenooagameneti ¢ Kazaxcmane u Kumae ma ocnoge cucmemamuueckozo 0630pa
peyenzupyemvix Hayunvlx nyoauxayui. C nomowpio memamuieckoe0 KOHMEHmM-aHaiu3a u Cmamucmuky yacmom
BbISAGNEHBI CXOOCMBA U PA3IUYUS MeHcOy O8YMSL CMPAHAMU 6 OMHOUWEHUU OPSAHUBAYUOHHBIX CIMPYKMYP,
DYHKYUOHATLHOU HANPABGIEHHOCMU, MOOeNeld npedoCmasienus yciye u cmpameuil yu@hposot mpanchopmayuu.
Konuuecmeennwiti  ananuz nokaszvlgaem, umo yuposas mpaunchopmayus u pazeumue nPo@hecCUOHaANIbHbIX
KOMNEemeHYuil S6IAI0MCst  AKMYQIbHbIMU  HANPAGIEHUAMU UCCIE008AHUL, M0o20d KAK pabomvl, NOCEAUjeHHbLE
UHKTIO3UBHOMY DA3GUIMUIO U MEXAHUBMAM OYEHKU, OCMAIOMCl OMHOCUMENbHO Hedocmamounvimu. Pesyibmamol
UCCe008aHUsL NOKA3BIBAION, YMO YEeHmpbl Npoheccuonarvio2o passumusi ¢ Kumae xapaxmepusyiomes 6oiee
BbICOKOU UHCIMUMYYUOHATUZAYUET U OPUSHMUPOBAHHOCbIO HA NOIUMUKY, mo20a kax ¢ Kazaxcmane npeobradarom
2UOKOCMb, NPAKMUYECKAsl HANPAGIEHHOCb U (hOPMUPOSAHUE NPOPDECCUOHANLHOU UOCHMUYHOCTNU NPERO0OABAMESL.
Ionyuennvie 66160061 NPEOOCMABIAIOM PEKOMEHOAYUU 0151 0OEUX CMPaH NO ONMUMUAYUU YIPABTIEHUS. YeHMPAMU
pazeumus npenodasamenei u n0OOepICKe NPOPeCcCUOHANbHO20 POCMa, npedaazas 8 0YOyuwem cO8epPUIeHCMB08ANMb
MPAHCHAYUOHATbHBLE COBMECHIHbLE NPOZPAMMbL NOO2OMOBKU, BHEOPAMb eOUHble NOKA3AMENU OYEHKU U CO30a8amb
UHKTIO3UBHbIE MEXAHUIMbL NOOOEPICKU.

Kpome moeo, uccredosanue noouepxusaem grusHue HayUOHAIbHbIX peopm 6 chepe gvicuieco 00pa308ans
U COYUOKYTIbMYPHO20 KOHMEKCMA HA CMpamecudeckue Npuopumentvl YeHmpos npopecCUOHAIbHO20 pPa38UmusL
npenodasameinetl. AHAIU3 0eMOHCMPUPYEm, YmMo Paziuyus 8 MOOeISIX YAPAGIEHUsL U MEXAHUIMAX (PUHAHCUPOBAHUSL
CYWecmeeHHo (hopmMupylom Macuimab u YCmouyueocms UHUyUamue npogeccuonanwnozo passumus. Ocoboe
BHUMAHUE YOENeHO 803PACMAaloweli poiu Yu@dpoewvix NAAmM@opM 6 pacuupenuy 0oCmyna K y4eOHblM pecypcam u
no00epICKe HenpepvieHO20 NpogeccuoHanvHo2o obyuenus. OOHAKO COXPAHAWMCA Npodenvl 8 UCCAeO08AHUX,
HOCEAUJCHHBIX QO0N20CPOUHOMY GIUSHUIO NPOSPAMM NPOPECCUOHATLHO20 PA3GUMUSL HA KAYeCmE0 NPeno0asanus U
pe3yrbmamsl 00yYeHUs CIyoeHmos. Dmu 6b1800bl NOOUYEPKUBAIOM HEOOXO0OUMOCMb CONACO8AHUS NOIUMUKU HA
OCHOBE 0OKA3AMENbHBIX OAHHBIX U MENC20CYOUPCMBEHHO20 0OMEHA SHAHUAMU OJisl NOGblUEHUs dPhexmuenocmu u
UHKTIO3UBHOCIU CUCTEM PA36UMUSL YHUBEPCUMEMCKUX Npenodasamernel.

Knouesvie cnosa: yewmp npogeccuonanvHozo  pazsumusi  npenoodagameneti,  YHUBEPCUMEMCKUE
npenodasamenu, Kasaxcman, Kumai, cpagnumenvhoe ucciedosanue, yu@hpoeas mpanchopmayus, UHKIOIUGHOE
obpazosanue.
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