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Abstract. The purpose of this study is to identify the manifestations of gender inequality in the participation
of teachers in the research and project activities of educational institutions in Kazakhstan and to develop strategies
for increasing professional participation in a gender-sensitive way. The main idea of the study is to understand how
institutional and individual factors influence the participation of male and female faculty members in research and
project initiatives, and to identify effective mechanisms for equal opportunity. The scientific significance of the study
lies in clarifying methodological approaches to the analysis of gender policy in education and identifying barriers
that limit the professional development of teachers. The practical importance lies in the development of specific tools
and support strategies to help teachers engage in research and achieve gender balance. In this methodology,
quantitative data analysis using SPSS (78 teachers from three regions of Kazakhstan) and qualitative interview
analysis using NVivo are carried out, which makes it possible to identify both statistical patterns and the main factors
affecting teacher participation.

The study included self-assessment of teachers' research competencies, motivations, and institutional
barriers. The main results showed minimal quantitative differences in the participation and skills of male and female
teachers. However, qualitative data revealed persistent gender-related issues, particularly work-life balance, access
to resources, and administrative support. Teachers with extensive work experience and those who work in city schools
participated actively.

Identified motivation, support and resource availability as key factors influencing engagement. The study provided
practical recommendations for educational institutions aimed at improving the professional capacity of teachers and ensuring
equal participation of men and women in research activities. Its practical value includes the implementation of mentoring
programs, gender-sensitive professional development and flexible organizational structures.

Keywords: gender asymmetry, teachers’ engagement, research activities, project-based activities,
professional development, educational policy, Kazakhstan, motivation, institutional support.

Introduction

Many changes are taking place in the education system in Kazakhstan. One of them is the
training of teachers, the improvement of their professional development remains relevant.
According to the 2024 annual report of the Ministry of Science and higher education of the
Republic of Kazakhstan, women in the secondary education system make up more than 70 % of
the total number of teachers, while men are most often appointed to administrative positions. This
is the basis for considering inequality not only as cultural and social stereotypes, but also as the
main institutional factor, reducing the interest of the individual in professional growth and
participation in scientific activities [1].

“The problem of gender imbalance in the teaching profession is the all-rounder and manifests
itself in the structure of human resources, access to research resources, and engagement in project-based
learning. Studies conducted by the UNDP and UNESCO demonstrate that systemic barriers stand out in
Kazakhstan, hindering equal participation of teachers of different genders in scientific and innovative
projects. Similar patterns are watched across other post-Soviet countries, where gender stereotypes
continue to shape teachers’ professional identity and academic behavior” [2].

Research and foreign studies, considered by the Association of Berikkhanova and other
authors [3], indicate in the works of the OECD [4] that the development of research and design
services for teachers will overcome key institutional barriers and contribute to strengthening
gender inclusion in education. Research and design activities, as a basis for professional growth
and gender equality, increase the ability of the individual to be creative, independent and accessible
to academic resources.
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Gender inequality in education and professional paths remains a constant problem in
Kazakhstan, despite significant progress in increasing women's access to schools and higher
education. In recent decades, the country has achieved gender parity in enroliment at most levels
of education, and in some fields, women even make up the majority of students, including at the
graduate level. However, numerous studies show that this quantitative equality does not lead to
real equality in academic and professional outcomes. Researchers point out that women continue
to face structural barriers to career advancement, scientific leadership, and high-status professional
positions, despite higher educational attainment. According to empirical analysis, gender
inequality is still an institution in the scientific and educational management system of Kazakhstan,
there is a formal mechanism for promoting gender equality, but it replicates male-dominated
structures and works poorly [5].

Previous studies have also pointed out that the roots of modern gender inequality lie in
persistent cultural stereotypes that affect attitudes towards “female” and “male” professions. These
stereotypes are reinforced at the school level through the content of the curriculum, hidden messages
of class interaction, teacher expectations. As a result, Labor isolation becomes noticeable already in
adolescence. For example, girls often choose the humanities and teaching professions, while boys are
too inclined to the technical sphere, which creates unequal opportunities in the future [6].

The main goal of the study is to show the conditions of gender asymmetry in the
educational space of Kazakhstan, to propose strategies aimed at achieving gender equality through
the development of design and research activities of teachers.

The main relevance of the study is determined by the principles of “gender equality and
leading women and girls to greater opportunities”, the fifth direction corresponding to the United
Nations Sustainable Development Goal, and priorities in the education system of modern
Kazakhstan [7].

Material and methods

The study consisted of a combination of mixed methods (mixed-methods approach). In
other words, qualitative and quantitative research methods were used to deeply consider the
manifestations of gender asymmetry in the space of the education system of Kazakhstan and
determine strategies for the development of research and design activities of teachers.

Materials. Participant: 78 teachers of secondary school and universities from three regions
of Kazakhstan, namely Almaty, Astana and Karaganda, took part in the study. Of these, 53 female
teachers make up 68 % of all participants and 25 male teachers 32 %. The result coincides with
the gender combination proposed by the Ministry of Science and higher education of the Republic
of Kazakhstan [8]. Participants in the experiment were selected by random selection method,
regardless of subject orientation and professional experience.

Research tools. — A survey was conducted to assess views on gender balance in education
and determine the participation of teachers in research and project activities. The survey used 20
Liker scales and 10 open questions;

A deep interview was conducted, consisting of 20 teachers (13 women, 7 men). The basis
of the survey is aimed at analyzing professional development experience and strategies.

Equipment and software:

Surveys both interview were conducted through the Google Forms (Google LLC, USA)
and Zoom (Zoom Video Communications, USA) platform. For statistical analysis, quantitative
methods were used by SPSS Statistics 28 (IBM, USA), and qualitative methods were used by
NVivo 13 for coding and subject analysis.

Methods. According to quantitative analysis: the characteristics of teachers’ research and
design characteristics and indicators related to research activities are determined by frequency,
percentage, average value and standard deviation.

The relationship between gender differences and participation in research activities was
determined using the chi-square (Chi-square) test. The significance level is set to p<0.05.
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According to qualitative analysis: thematic analysis was developed in accordance with the
approach of Brown and Clark. Interview were literally transcribed and encoded in a special NVivo
13 program. In each direction, motivational directions and institutional strategies were developed
that affect the research activity of teachers.

Research progress. The study consisted of three main stages.

Stagel — the questionnaires were distributed, and the respondents were distributed online.
The dare was collected. Responses — 92 percent.

Stage 2 — qualitative interviews were conducted. The main feature was to identify the
difficulties and experiences of teachers related to their gender identity.

Stage 3 — combine all collected data and check the forecasts. Quantitative and qualitative results
were analyzed in combination with the triangulation method. The forecasts here were as follows:

- There will be gender asymmetry in the research and design activities of teachers;

- Institutional support and the potential for professional development increase the
research activity of teachers, regardless of gender.

Ethical issues. All participants were given information about the experiment in full. The results
obtained were kept in secrecy. The study was conducted in accordance with the ethical principles of
universities and the norms of the Helsinki Declaration for research involving people [9].

The methods and materials used in this study made it possible to understand more deeply
the nature of gender inequality in the Kazakh educational system, to identify strategies for the
development of the design and research activities of teachers. The combination of quantitative and
qualitative approaches as methodological support made it possible to comprehensively consider
the object of research. Quantitative data was collected through structured surveys between teachers
and representatives of educational institutions, while qualitative material was obtained through
semi-structured interviews and focus group interviews. The integration of these methods has
increased the objectivity and reliability of the results obtained.

The materials used-regulatory documents, Educational Statistics, content of professional
development programs, official gender policy reports-made it possible to contextualize the
research issue. For example, the analysis of changes in the educational reform and teacher training
system over the past 10 years has helped to identify the institutional factors that contribute to the
emergence of gender inequality.

In addition, the results of experimental training for the development of design and research
skills of teachers made it possible to assess the effectiveness of the methods. Teaching materials
and practical tasks have become important resources for teachers to develop reflexive thinking,
research skills, and gender-based skills in inclusive learning. Analysis of the material shows that
an increase in gender sensitivity in the professional consciousness of teachers directly affects the
quality of design and research activities.

In general, the methods and materials used not only ensured the scientific validity of the
study, but also determined its practical significance. They provided an important empirical basis
for the development of strategies for the development of teachers ' research competencies and the
development of recommendations aimed at reducing gender inequality in the educational space.
Thus, the methodological approach and the mutual continuity of the research material made it
possible to fully achieve the research goals.

The results and discussion

Several studies confirm that despite the high educational achievement of women, the
gender pay gap and unequal access to leadership positions still exist in the national labor market.
These differences show that educational progress alone is not enough to eliminate gender
inequality unless educational institutions themselves accompany systemic change. Thus, schools
and teachers play a key role in overcoming established stereotypes and creating a fair learning
environment that affects not only academic performance, but also long-term professional
aspirations of students [10].
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This study was aimed at identifying teachers in three regions of Kazakhstan, their gender
balance and design and research work. A total of 78 teachers took part in the study. Of these, 68
percent were women (53 women) and 32 percent were 25 men. Digital data was analyzed using
the NVivo program. By combining these two approaches, it was possible to identify the features
of deep social gender asymmetry of teachers and the influence of teacher participation in design
and research work.

The results of the study showed that the frequency of participation of teachers in scientific
research or design is higher in men and lower in women. However, females have been found to be
highly resistant to pedagogical innovation and adaptation. Regional differences were also
reflected: for example, teachers of city schools were more inclined to design and research work.

In this sense, the development of faculty design and research activities is of strategic
importance. Project and research work allows teachers to critically analyze the curriculum, assess
the school experience and identify hidden gender biases. However, the current research of the
Kazakh educational system shows that, although research and design methods are increasingly
used in teaching, they are limited in achieving tangible results rather than eliminating structural
inequalities. Few empirical studies examine how teacher-led research can purposefully address
gender inequality or promote evidence-based interventions in schools. This difference in the
scientific literature indicates the need for a more systematic approach to gender-based areas in the
professional development of teachers and daily teaching practice [11].

Based on qualitative data, several obstacles were identified that hinder research activity.
These are: a large workload, the financial limit of research projects, and a low level od
development of the scientific leadership system.

Thus, the results of the study revealed the need to develop a professional development
program to develop the design and research potential of teachers in Kazakhstan and eliminate
gender asymmetry. Such a program will stimulate the interest of design and research and will allow
women teachers to take an active part in scientific activities.

Digital results. Table 1 shows the participation of teachers in design and research activities
taking into account their gene characteristics.

Table 1 — Teachers’ engagement in research and project activities by gender

Gender Frequently Occasionally Rarely/Do Not Total
Participate Participate Participate
Female 20 (38%) 25 (47%) 8 (15%) 53
Male 8 (32%) 12 (48%) 5 (20%) 25
Total 28 (36%) 37 (47%) 13 (17%) 78
Teachers’ Engagement in Research and Project Activities by
Gender

30

1 .

:

0 I
Frequently Participate Occasionally Participate Rarely/Do Not
Participate

m Female = Male

Figure 1 — Teachers’ engagement in research and project activities by gender
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Chi-square test based on the actual gender difference statistics did not identify the
frequency of teachers’ participation in research activities. (x?=0.47, p=0.79). This result indicates
that in the research sample, the gender factor does not directly affect teachers’ level of participation
in scientific research activities.

Further analysis results showed that there is a correlation in participation in research and
design activities among teachers with over 10 years of work experience, accounting for 45 %,
while among teachers with 1-5 years of experience, research and design activity accounted for
only 22 %. This data indicates that professional experience directly affects participation in research
and design activities.

It can be observed that urban school teachers have an advantage in project-research
activities compared to rural school. This is because infrastructure and institutional support are
higher in urban schools for research or project work. In rural areas, teachers often point out the
lack of funding and mentorship support. These are the main obstacles.

Table 2 and Figure 2 present the evaluation results of teachers’ project-based research
activities from a gender perspective.

Table 2 — Self-Assessment of Research Competencies by Gender (Mean + SD)

Gender Research Data Analysis Academic
Design Skills Skills Writing SKills

Female 3.84+0.6 3.5+0.7 3.7+£0.6

Male 3.,6+0.7 34+£0.8 35+0.7

Self-Assessment of Research Competencies by
Gender (Mean + SD)

40

35
> - -

Research Data Analysis  Academic
Design Skills Skills Writing Skills

M Female = Male

Figure 2 — Self-Assessment of Research Competencies by Gender (Mean + SD)

Analysis and discussion results

An analysis using Maa-Maa showed that the gender differences in the three main
competencies of the study were not statistically significant (Maa > 0.05). This means that attitudes
towards the assessment of research skills of male and female teachers are balanced.

In terms of regional and subject specialization, the analysis shows that urban school
teachers who have more resources are more likely to participate in projects in the field (science,
technology, engineering, mathematics), in particular. He also noted that humanities teachers rarely
participate in research due to insufficient institutional support and lack of time.

Quiality results

1. Organizational barriers. Teachers noted limited finances and resources for the research
project. One of the main problems faced by female teachers was the combination of professional
responsibilities and family responsibilities. One participant said, “I want to participate in research
projects, but working hard at school and at home does not give time for scientific initiatives.” Male
teachers also often cited bureaucratic obstacles and a lack of scientific guidance (MAGA).
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2. Motivating factors. The main driving force for participation in the study was identified by the
school administration as internal motivation, professional growth and support. Highly motivated teachers
actively cooperate with colleagues, attend online courses, independently develop student-oriented
projects. One teacher expressed this opinion: “Seeing and feeling the real results of my work, supported
by the administration, encourages me to further develop my research skills.”

3. Promotion strategy. Participants emphasized the importance of corporate support,
mentoring programs, and gender-sensitive professional development. They proposed to introduce
certain rules, reduce administrative burdens and provide targeted funding, especially for women
with family responsibilities.

Reviews In quantitative analysis, the gender gap is insignificant, but qualitative data
indicate the presence of persistent gender problems in the field of organizational support and
workload management. These results are consistent with studies in post-Soviet countries, where it
is clear that gender stereotypes affect the professional characteristics of teachers [9]. The
integration of research and project activities has been identified as an important strategy to enhance
the professional development of teachers and enhance gender integration. Teachers who actively
participated in such activities noted an increase in their confidence, creativity and ability to
cooperate. This is in line with recommendations for gender equality in global education [12].

Organizational culture also plays an important role. In schools where academic activities
are encouraged, mentored, and achievements recognized, participation rates are more balanced
between male and female teachers. Conversely, in the absence of support and clear guidelines,
women's participation, especially those with family responsibilities, decreases.

Therefore, the importance of the proposed research topic lies in the fact that it focuses on
the important intersection of gender inequality as a structural problem and faculty research as a
strategic tool for change. The study of this relationship may lead to the formation of new theoretical
conclusions, the proposal of practical School solutions, and the implementation of national policies
aimed at ensuring equality and quality of Education [13].

Flexible work schedules and policies that allow collaborative project work and co-
financing are essential to improve gender balance. In addition, research design, data analysis, and
systematic Course Commissioning courses should be incorporated into the professional
development program. In general, studies show that gender inequality is more related to inequality
of access to resources and opportunities than to skill differences. The elimination of such
inequalities must be done through targeted professional development, counseling, and
administrative support. These results are mutually consistent with Kazakhstan's education policy
and the UN Sustainable Development Goals 5 — Principles of gender equality and women
empowerment (5, 2020).

Moreover, increasing faculty research capacity is in line with national education priorities,
which place particular emphasis on providing an inclusive, student-centered and equitable
environment. Improving the analytical and research skills of teachers contributes to systematic
monitoring of gender dynamics, support for data-driven decision-making, and strengthening
organizational accountability. This approach is consistent with the international principle of gender
equality in education, which emphasizes the importance of empowering teachers as agents of
social change, rather than just seeing them as distributors of the curriculum [14].

Given the knowledge-based economy of Kazakhstan and the global competitiveness of
human capital, the elimination of gender inequality in the education system is not only a social
problem, but also an economic necessity. Differences in professional development, limited
representation of women in BA leadership, and the wage gap indicate underutilization of human
potential. Strengthening the design and research activities of Teachers offers practical and
sustainable mechanisms for solving these problems within the educational system [15].
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Conclusion

This study examined the phenomenon of gender inequality in the participation of teachers in
research and project activities in Kazakhstan using a mixed approach. Research results and interviews
were combined to identify structural and motivational factors affecting participation rates.

Basic results:

1. Quantitative analysis found no significant differences in the frequency of participation
and evaluation of their competencies, depending on the gender of teachers.

2. Qualitative analysis shows that institutional barriers (lack of funding, resources and
advice) remain. Female teachers face additional challenges due to work-family balance.

3. Motivating factors-professional growth, recognition, internal interest-are identified as
the main driving forces for participation in research activities.

4.Counseling programs, gender-sensitive professional development, flexible working
hours, and targeted funding were offered as supportive strategies.

The results of the study prove that gender inequality is caused not by the abilities of
teachers, but by the availability of resources and institutional support. To solve this problem,
systemic measures are needed at the political and institutional level to expand training programs
and counseling opportunities and reduce administrative burdens.

This study deepens the understanding of gender dynamics in education and provides
practical recommendations aimed at developing the design and research competencies of teachers.
Therefore, promoting gender equality among teachers in research and project activities is essential
for innovation, professional growth and the development of an inclusive educational environment.

The introduction of a unified policy and practice in this area will fully open up the
possibilities of all teachers and make it possible to modernize the education system in Kazakhstan.

The study is aimed at a comprehensive analysis of the multifaceted nature of gender
inequality in the education system of Kazakhstan and the strategic importance of teachers ' design
research activities in overcoming it. According to the results of the analysis, gender inequality
arises not only under the influence of institutional and socio-cultural factors, but also due to the
lack of experience and reflective skills of teachers. In this regard, the strengthening of the research
competencies of teachers, especially the systematic participation in the methodology of design and
research activities, is an effective way to create a balanced and inclusive educational space.

The proposed strategic direction within the study-increasing the ability of teachers to
develop pedagogical solutions based on gender sensitivity, reorganizing the learning environment
based on the principle of equal opportunity, as well as continuously improving gender fair
practices based on the design research cycle-has been identified as the most important mechanisms
for improving the quality of education. Such an approach takes the role of a teacher to the level of
a professional actor who changes education, turning them into professionals who rely on empirical
evidence and create innovative solutions.

At the same time, the need for strengthening institutional support from educational
organizations, the formation of a scientific and methodological ecosystem connecting gender
policy and pedagogical innovation has been identified. This requires the modernization of
professional development programs, the deepening of the research culture in schools and
universities, and the systematization of pedagogical interventions based on design research.

In general, overcoming gender asymmetry is not only a task of social justice, but also a
strategic factor in the development of human capital in Kazakhstan. Strengthening the design and
research activities of teachers is proposed as a scientifically based, sustainable and innovative
mechanism for achieving this goal.

REFERENCES:
1 Government of the Republic of Kazakhstan. (2016). Family and gender policy concept in the Republic of
Kazakhstan until 2030. Adilet.zan.kz. https://www.adilet.zan.kz/eng/docs/U1600000384
2 Kireyeva A., & Kenjeali, Y. (2025). Quality of education and its role in the elimination of gender barriers
in Kazakhstan. Buketov Business Review, vol. 2, no. 11, pp. 31-40. https://doi.org/10.31489/2025ec2/31-40

49


https://www.adilet.zan.kz/eng/docs/U1600000384
https://doi.org/10.31489/2025ec2/31-40

O ISSN1813-1123 BECTHHK XKV Ne4(117)/2025 .~~~ €

3 Berikkhanova A., Sapargalieva F., Ibraimova Z., Sarsenbayeva L., Assilbayeva F., Baidildinova D., &
Wilson E. (2023). In the practice of teacher education universities in Kazakhstan, the uniformity of operational
research is observed. Education Sciences, vol. 13, no 10, pp. 1-22. https://doi.org/10.3390/educsci13101034

4 OECD. (2021). Education at a Glance 2021: OECD indicators. OECD Publishing.
https://doi.org/10.1787/b35al4eS5-en

5 Durrani N., & Kataeva Z. (2025). STEM teachers’ agency for gender equality in STEM education: A mixed-
methods  study. International ~ Journal of  Educational = Research, no. 131, p. 102585.
https://doi.org/10.1016/j.ijer.2025.102585

6 Kangalakova D., Battalov N., & Ilyas A. (2024). An analysis of institutional mechanisms of gender equality
in the field of science in the Republic of Kazakhstan. Economic Series of the Bulletin of the L.N. Gumilyov ENU, no.
3, pp. 227-244. https://doi.org/10.32523/2789-4320-2024-3-227-244

7 United Nations. (2020). Sustainable Development Goal 5: Achieving gender equality and empowering all
women and girls p. 527. https://sdgs.un.org/goals/goal5

8 CohenMiller A., Saniyazova A., Sandygulova A., & Izekenova Z. (2021). Gender equity in STEM HE in
Kazakhstan. In Gender equity in STEM higher education in Kazakhstan pp. 140-157.
https://doi.org/10.4324/9781003053217-15

9 Brown V.,Jr., & Clark T., Jr. (2006). Use of topical psychological analysis. Qualitative Research in
Psychology, vol. 3, no 2, pp. 77-101. https://doi.org/10.1191/1478088706qp0630a

10 World Medical Association. (2001). World Medical Association Declaration of Helsinki: Ethical principles
for medical research involving human subjects. Bulletin of the World Health Organization, vol. 79, no 4, pp. 373-374.
https://iris.who.int/handle/10665/268312

11 Almukhambetova A. (2025). Education and conflict review: The political economy of education in conflict
and complex contexts: Insights from Africa and Central Asia pp. 97—104. https://doi.org/10.14324/000.ch.10216112

12 Bekbossinova A. (2024). The labour market through the prism of gender: The case of Kazakhstan.
Eurasian Journal of Gender Studies, vol. 1, no 2, pp. 28-39. https://doi.org/10.47703/ejgs.v1i2.11

13 Agabekova Zh., Salimzhanova A., Suleimenova Zh., & Yestekova G. (2025). Gender perspectives in
higher education: Enhancing gender studies in Kazakhstan. Journal of Social Studies Education Research, vol. 16, no.
1, pp. 88—137. https://www.scopus.com/pages/publications/105001971279

14 Berikkhanova A., et al. (2023). Conceptualising the integration of action research into the practice of
teacher education universities in Kazakhstan. Education Sciences, vol. 13, no. 10, p. 1034.
https://doi.org/10.3390/educscil3101034

15 Nurekenova E., & Baitekova A. (2024). Child poverty and educational access: A gender perspective in
Kazakhstan. Eurasian Journal of Gender Studies, vol. 1, no 3, pp. 26-37. https://doi.org/10.47703/ejgs.v1i4.19
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Anoamna. byn 3epmmeydiy maxcamvi — my2animoepoiy Kasaxcmanoazvl 0Ky OpbIHOAPbIHLIY SbLIbIMU-36PIIME)
JICOHE HCOOATBIK KbIIMEMIHE KAMbICYbIHOAZbl 2eHOEPTIK MEHCI30IKMIY KOPIHICMEPiH aHbIKMAY JiCoHe 2eHOePIK MYPEblOAH
KaciOu KamulCyobl apmmulpy CMpAmeusiapvli a3ipaey. 3epmmeyoiy Hezizel udescol-UHCIUMYYUOHANIObL JHCIHE JiceKe
gaxmoprapoviy epnep MmeH 2tiendepoiy 2bLIbIMU-3ePMMeEY JiCoHE HCOOATBIK, Oacmamanapea KamvlCYyblHA Kaidll acep
ememinin myciny JHcane mey MyMKIHOIKmepOiy muiMoi memikmepin anvikmay. 3epmmeyoil SbLIbIMU MAHBI30bLIbIRbL OLTIM
bepyoezi eendeprix casicammol Man0ayobly 0ICHAMABIK MAICLIOEPIH HAKMbBLIAYOA JCoHE MY2ANIMOEPOIH Kaciou OamyblH
wekmetimin Kedepeinepoi awvikmayoa sicamvip. [Ipaxmukansly Maybl30bLIblebl MYSaniMoepee blIbIMU 3ePMmeyiepMeH
QUHATBICY2A  JiCOHE 2eHOepliK  mene-meHOIKKe KON JIcemKi3yee KOMeKmecemiH HAKmvl Kypanoap MeH Koaoay
cmpamezusiiapvii a3ipaeyoe scamoip. byn adicmemede SPSS komezimen depexmepoi canovik manoay (Kazaxcmannvly yu
atimagvinan 78 myzanim) ocone NVivo xemezimen cyxbammbl canamvl manoay icypeizinedi, OV CMamucmuKaibliy
3AHOBLILIKMAPObL 0a, MY2ANiMOepOil KAMbICYbIHA acep ememin Hezizel pakxmopaapobl 0a aHbIKMAYea MYMKIHOIK 6epeoi.
3epmmeyze my2animoepoiy ebLIbIMU-3epmmey  KY3blpemminiKmepit, MOMUSAYUAIAPLIH  HCIHEe  UHCIUMYYUOHANOBIK,
Kedepeinepin 03iH-03i Oazanay «ipoi. Heeizei nomuoicenep eprep Mmen dulenoep MYEaniMOEpiiy KambiCybl MeH
0a20bLIapbIHOAZLL MUHUMALObL CAHOBIK, AULIDMAULBLILIKMAPOLL KOPCEMMI.
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Hecenmen, cananvt Oepexmep mypakmul 2eHOepiiK Macenenepol, acipece, JHCYMbIC nen OMIpOiy mene-
meHOI2iH, pecypcmapaa Kol JHCemiMOLIIKMI JCaHe IKIMUINIK KOI0ayObl aHbIKmaovl. YiKeH scymovlc madcipubeci b6ap
Myeanimoep MeH Kaia MeKmenmepiHoe JCYMulC icmeuminoep 0eiceHol Kamulcnul.

Momusayusinbl, Kondayobl KHcoHe pecypcmapobly KOMiCemiMOLiZiH 03apa apekemmecyee acep ememin He2i3el
gaxmopnap peminde anblKmaowl. 3epmmey 6apvicblHOa OKY OPbIHOAPLIHA MY2ANMOEPOIH KaCIOU aneyemin apmmuipyea
JHCoHE eprep MeH dUenoepOil blIbIMU-3ePMmey JHCYMbICIMAPLIHA MeY KAMbICYbIH KAMMAMACHI3 emyze 6agelmmanzan
NPAKMUKAnbIK, yeovinviemap 6epindi. OHbly NPpaKmuKanblk KYHObLIbIZbIHA MANIMEPIIK 0a20apIaManapuli icke acwvipy,
2eHOepIiK ce3iMmalt OLIKMINIKIMI apmmulpy HcaHe UKemoi YUbIMObIK KYPbLIbIMOAP Kipeoi.

Kinm ce30ep: cenOepnik acummempus, my2animOepoi mapmy, evliblMu-3epmmey Kbvismemi, HcoOaIblK
Kbi3mem, Oinikminikmi apmmuipy, 0inim Oepy caicamol, Kazaxcman, momusayus, UHCIMUMYYUOHAI0bIK KOO .
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Aunomayus. Llenvlo oannoeo ucciedo8anus AGAEMCs Gbla6IeHUe NPOSAGIEHUL 2eHOEPHO20 HEPABEHCMEA 8
yuacmuu npenooasameiell 8 UCCIe008aMeNbCKOU U NPOSKMHOU OesIMebHOCMU 00PA308AMENbHbIX VUPENCOCHU
Kasaxcmana u paspabomka cmpamezuil pacuiupenusi RPo@hecCUOHATbHO20 YYACMUsL C YYEmOM 2eHOEPHbIX
Gaxkmopos. Ochognasi udes UCCIe008AHUsL COCMOUM 8 MOM, YMOObl HOHSIMb, KAK UHCIUMYYUOHAIbHbBIE U
UHOUBUOYATIbHBIE PAKMOPLL GIUSIOM HA ydudacmue NpoheccopcKo-npenodasamenbCko20 CoOCmasd MYNCCKO20 U
JHCEHCKO20 NONA 8 UCCIe008AMENbCKUX U NPOSKMHbIX UHUYUAMUBAX, U Onpedenums 3¢@exmueHble MexaHu3Mol
obecneuenusi pasHvlx 603MOdNCHOCMel. Hayunas 3nauumocme UCCne008anusi 3aKMIOYAEMCS 6 YMOYHEeHUU
MemoOono2UYecKUx Nnooxo008 K aHAMU3Y 2eHOEpHOU NOAUMUKU 68 00pa308aHuu U 6bideleHuu 0Oapbepos,
ocpanuyusalowux npogeccuonanvhoe pasgumue yyumeneu. Illpakmuueckas 3HAYUMOCMb 3AKNIOYAEMCA 8
paspabomie KOHKPEMHbIX UHCIMPYMEHNO8 U cmpame2uii HOO0EPICKU, KOMOPble NOMO2YM VUUMEIIM 3aHUMAMbCS
uccnedo8aHUuAMU U OOCMUSAMb 2eHOEPHO20 bananca. B pamxax oannoii memoouxu npoeooumcs KoauuecmeenHulil
ananus oauHvlx ¢ ucnoavsosanuem SPSS (78 yuumeneii uz mpex pecuonos Kazaxcmana) u xauecmeenuviil aHaius
unmepgwio ¢ ucnonvzosaruem NVIVO, umo noszeonsem @viaeumos Kax cmMamucmuieckue 3aKOHOMEPHOCMU, MaK u
OCHOBHbLE (hakmopbl, grusowue Ha yuacmue yuumeneu. Mccnedosanue KII0YAN0 CAMOOYEHKY UCCIE008AMENbCKOU
KOMNEMEHMHOCIMU YYumenei, ux MOmugayuy U UHCMumyyuoHaibuolx 6apbepos. OCHosHbie pe3ybmamsl ROKA3A1U
MUHUMATIbHBLE KOTUYECMEEHHbLE PA3IUYUSL 8 YUACMUU U HABLIKAX YUUMENCU-MYHCUUH U HCCHUJUH.

O0naxo kauecmeeHHvle OAHHbIE GbIABUNU COXPAHSIOWUECS. 2eHOEePHbLE NPOOIeMbL, 8 YACIHOCMU, CESI3AHHbLE
¢ banancom medxcoy pabomou u JUYHOU HCU3HBIO, OOCHYNOM K pecypcam U aOMUHUCMPAUBHOU NOOOEPA’CKOU.
AxmueHnoe yuacmue npuHsiiu yuumens ¢ O0JbUUM ONblmom pabomsl u me, Kmo pabomaem 6 20pOOCKUX WKOLAX.

B kauecmee Kniouesblx (axmopos, GMUAIOWUX HA B06IEYEHHOCMb, ObLIU ONPeOeieHbl MOMUBAYUS,
noo0oepicKka U OOCMYNHOCMb pecypcos. B uccredosanuu Oviiu Oamvl npakmuyeckue pexomenoayuu Ojis
00pa306aMeENbHIX YUPEHCOCHUU, HANPABIEHHbIE HA NOBbIUUEHUE NPOPECCUOHATbHOZ0 YPOSHSI npenodasamenei u
obecnedenue pasHo2o0 Y4ACmUs MYJICUUH U JHCEHWUH 8 UCCIe008amenbckou Odesmenvhocmu. Eeo npaxmuueckas
YEeHHOCMb GKIIOYAen 8 Ce0si peanu3ayuio Npocpamm HACMAGHUYECMEd, NOGbIUEHUE KEATUDUKAYUU ¢ YYemom
2eHOEPHBIX (PaKmopos u cubKUe OpeaHu3AYUOHHbLE CIPYKMYDb.

Knruesvte cnosa: cendepnas acummempus, 6061€YeHHOCHb Npenodasameneil, UCCIe008AMENbCKAsL
0esimenbHOCMb, NPOEKMHAsL 0esIMEebHOCHb, NOGblUEeHUE Kéarudurkayuu, obpasosamenvras noiumuxa, Kazaxcman,
MOMUBAYUSL, UHCIUMYYUOHATLHASL HOOOEPHCKA.
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