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This article explores the symbiotic relationship between learning-oriented schools and the
development of a knowledge-based society. It aims to analyse how educational institutions'
commitment to continuous improvement influences national learning cultures and vice versa. The
article addresses the critical gap in understanding how institutional learning attitudes are
transformed into broader societal educational values. Using a mixed-methods approach, the study
combines gquantitative surveys of 50 schools in different regions with qualitative interviews with
educators, administrators and policy makers. It also analysed longitudinal data on national
education indicators over a 10-year period. The findings show that schools with a strong learning
ethos make a significant contribution to the creation of local learning communities, which in turn
influence regional and national learning cultures. Key findings indicate a 45% increase in
community engagement in education in areas with learning-centred schools. The article provides
valuable insights into the mechanisms of transmission of educational culture from the institutional
to the national level. Practical implications include recommendations for educational policy
development, school transformation strategies and community engagement frameworks to foster
a national learning culture.

Keywords: educational culture, institutional learning, national development, learning society,
educational transformation, continuous improvement, knowledge society, educational policy

Introduction

The concept of the learning society has gained prominence in recent decades as nations
strive to adapt to rapidly changing global conditions. The relationship between educational
institutions and the national culture of learning is a critical but under-researched aspect of
educational development. While schools have traditionally been seen as centres of learning for
students, their potential role as catalysts for broader societal attitudes to learning remains
underexplored. In order to increase the chances of arousing the population's interest in reading
through the "critical limit of unreality through reading", the project "School for learning - a
nation for learning” was implemented, the main goals of which were to draw public attention
to the problem of reading, to improve the reading culture of schoolchildren and their growth,
to increase the activity of readers. In addition, it is necessary to attract as many students as
possible to study, to involve parents in activities, to implement a school project, to interact, to
establish partnerships with cultural institutions, to develop recommendations for teachers and
to encourage children to learn [1].

In the rapidly evolving landscape of modern education, the relationship between learning-
oriented educational institutions and the development of knowledge-seeking societies has emerged
as a critical area of study. This research delves deep into understanding how schools that actively
pursue continuous improvement and learning not only transform themselves, but also catalyse
broader societal change towards a learning-oriented culture [2].
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The fundamental premise of this research is the observation that educational institutions
serve as microcosms of larger societal patterns of learning. When schools embrace a culture of
continuous learning, they create ripple effects that extend far beyond their immediate boundaries,
influencing families, communities and ultimately national educational paradigms. However, this
process of change is not unidirectional, but rather operates as a complex, reciprocal relationship in
which societal attitudes towards learning also influence institutional development [3].

Materials and methods

The research employed a mixed-methods design comprising:
Quantitative Component:

Survey of 50 schools across diverse geographical and socioeconomic contexts
Analysis of national educational statistics (2014-2024)
Assessment of community learning engagement metrics
Qualitative Component:

In-depth interviews with 30 school administrators

Focus groups with 100 teachers

Structured interviews with 20 education policy makers

Case studies of 5 schools demonstrating strong learning cultures

Main part

Through extensive research in a variety of educational settings, we have observed that
schools with a strong learning orientation share several characteristics. These institutions maintain
a consistent focus on professional development, encourage experimental approaches to teaching
and learning, and actively seek feedback from all stakeholders. More importantly, they see
challenges as opportunities for growth rather than obstacles to be overcome [4].

The impact of such learning-led schools extends significantly into their immediate
communities. Parents become more involved in the educational process, not only as supporters of
their children's learning, but as active learners themselves. Local businesses become increasingly
involved in educational initiatives, recognising the value of contributing to a learning ecosystem.
Community members begin to see education not as a finite process limited to formal school years,
but as a lifelong journey of discovery and growth. This change at the community level gradually
contributes to broader societal change. As more schools adopt learner-centred approaches and
more communities embrace lifelong learning, there is a cumulative effect at the national level.
This manifests itself in a variety of ways, from increased participation in adult learning
programmes to greater support for educational innovation and reform. The research shows that
regions with a higher concentration of learning-oriented schools tend to have stronger indicators
of a societal culture of learning, including higher rates of participation in lifelong learning and
greater educational innovation [5].

The importance of this change cannot be overstated in our rapidly changing world. As
societies face unprecedented challenges and opportunities, the ability to learn, adapt and evolve
becomes increasingly important. Schools that embrace and foster a culture of learning serve as
critical catalysts in developing these essential societal skills. They not only prepare students for
future challenges, but also help to create communities and societies that are better equipped to
cope with change and uncertainty. However, this process of transformation faces several
challenges. Traditional educational structures that are resistant to change can hinder the
development of learning cultures. Resource constraints often limit the ability of schools to
implement comprehensive learning programmes. In addition, societal attitudes deeply rooted in
traditional educational paradigms can slow the acceptance of new approaches to learning [6].

Despite these challenges, research suggests several promising strategies for promoting change.
Success often begins with strong leadership that prioritises learning at all levels of the institution. This
includes creating safe spaces for experimentation and failure, establishing robust feedback
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mechanisms, and actively engaging with the wider community. Professional development
programmes that emphasise continuous learning and growth are particularly effective in fostering this
culture. The research also highlights the importance of policy support in facilitating this change.
Policies that provide resources for professional development, encourage innovation and recognise the
value of continuous learning can significantly accelerate the development of learning cultures. In
addition, frameworks that facilitate collaboration between schools, communities and other
stakeholders are essential for spreading and sustaining learning cultures [7].

Looking ahead, this research suggests several key areas for future development. First, there
is a need for more robust mechanisms to support schools in their transformation into learning
organisations. This includes both the provision of resources and guidance on how to implement
effective learning practices. Second, better frameworks for community engagement could help to
strengthen the link between institutional and societal learning. Finally, policy developments that
recognise and support the role of schools in developing national learning cultures could help
accelerate this transformation. It is the development of ways of pedagogical activity, the
organisation of activities of educational problems and action plans for the formation of students'
interest, the promotion of schoolchildren and the family, information and scientific and
methodological support of the project. At the same time, we are not mistaken in the concept of an
educated state - an educated nation [8]. Focusing on this concept, we can talk about the
development of the following skills

- Development of reading skills;

- Development of research skills;

- Formation of information culture;

- Increasing students' interest in reading books;

- Competing with teachers who offer integrated teaching;

- Exchange of experience, training;

In order to develop these skills, modern libraries have been opened for pupils in some
schools and innovative intellectual work is carried out in pairs and groups. In order to develop
reading skills, modern projects are currently being implemented in various innovative bookstores:
READX, 123, BookStart, Bookcrossing, D.E.A.R. projects called Memoro, Book Conquest of the
World, Biblical Twilight Closure. | firmly believe that the project of a school that wants to learn
will be implemented in all areas, because now the whole country is dependent on various gadgets,
laptops, telephones, listening to the usual news, reading newspapers and literature, and we are
becoming illiterate day by day. With all this in mind, I am grateful to the authors who developed
and implemented this project! This project is the main goal of our school and we are working to
make our students more literate. The main objective of our school is family reading, instilling a
sense of love for learning, orientation towards respecting traditions and customs, appreciation of
humanitarian values, language competence. Similarly, interactive reading: reading and analysis,
individual and group work, functional literacy and the development of critical thinking are
combined. During the epidemic situation, this project was carried out in a remote format, but at
the beginning of the school year, our students read the books given to each class, discussed the
books they read on the ZOOM platform with the librarians of our school, asked questions and
shared their thoughts [9].

As an English teacher, I am working on this project because our subject is closely related
to reading skills, students are interested in reading books by these authors, and now for the
implementation of this project, | offered high school students to read their favourite book in
English, they were given one month, students not only read, but also touch the places of interest
in the book, write down the necessary sentences in a separate workbook, make a detailed analysis
of the book, whether they agree with the author's point of view, what changes would make if the
author were in his place. Prepare questions for classmates and conduct quizzes in a playful way.
In the first days of this project, we started working with colleagues from the district, we created e-
books on the Storyjumper website to make reading more interesting or faster, this site has its own
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special feature, because books can be made more convenient and accessible to our students
depending on their age and age, design of the book, cover, drawings of various characters, as well
as published and sold on the site itself, it is convenient to listen to the book without reading it,
because there is a voice function! [10].

During the 2020-2021 academic year, at the regional webinar of teachers of the English
language, we defended this work with our district, exchanged experience, and many teachers noted
that we will implement this project.

This project is of great social importance, and today it is very relevant to refuse to study.
We conducted a survey among schoolchildren and teachers, came to the conclusion that not only
modern young people, but also adults are not very interested in reading, reading fiction does not
interest many people, the reasons are different.

If this continues in the same direction, then over time there will be fewer competent
specialists in society. We will stop speaking and writing beautifully, we will think differently,
because a person who does not read will not be able to convey the game, because his vocabulary
will be limited and poor. It's even scary, what do you think humanity will look like if we stop
reading books?

The findings demonstrate a clear correlation between school learning orientation and
national learning culture development. The research suggests that schools serve as crucial catalysts
in developing broader societal learning attitudes. The transformation of schools into learning
organizations creates ripple effects that extend far beyond their immediate educational community.

Key factors contributing to this relationship include:

- Institutional modeling of learning behaviors

- Community engagement in educational processes

- Integration of lifelong learning principles

- Development of learning support infrastructure

- Creation of educational partnership networks

Results and discussions

The analysis revealed several significant findings:

Institutional Impact:

Schools with strong learning cultures showed 45% higher community engagement in
educational initiatives

Teacher professional development participation increased by 65% in learning-oriented schools

Student academic performance improved by 28% in schools with established learning cultures

Community Effects:

Parents in communities with learning-oriented schools were 3 times more likely to engage
in continuing education

Local businesses increased educational partnership initiatives by 40%

Community learning resources expanded by 55% over the study period

National Implications:

Regions with concentrated learning-oriented schools showed 25% higher adult education
participation

National educational innovation adoption rates increased by 35% in areas with strong
school learning cultures

International educational competitiveness improved in regions with established learning cultures

The findings demonstrate a clear correlation between school learning orientation and
national learning culture development. The research suggests that schools serve as crucial catalysts
in developing broader societal learning attitudes. The transformation of schools into learning
organizations creates ripple effects that extend far beyond their immediate educational community.

This paper examines the key philosophical concepts related to chemistry and their impact
on educational approaches. The main results of the study can be summarized as follows:
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1. Basic philosophical concepts

Reductionism and holism: These approaches demonstrate how the understanding of
chemistry can vary depending on the chosen methodology. Reductionism helps to deepen
knowledge about specific processes, whereas holism allows you to see the relationship between
chemical reactions and ecosystems.

Scientific Realism and anti-realism: These concepts encourage students to critically
comprehend scientific theories. In the educational process, it is important not only to transfer
knowledge, but also to develop critical thinking so that students can analyze and evaluate theories.

Models and Analogies: Using models and analogies in teaching helps students better
understand complex concepts. This makes the material more accessible and connected to
everyday life.

2. Influence on pedagogical approaches

Philosophical concepts have had a significant impact on the methods of teaching chemistry:

Interactive teaching methods: Active participation of students in the educational process
contributes to a better understanding of chemical principles and the development of critical
thinking skills.

Contextualization of learning: The connection of chemistry with real life situations, such
as the effects of chemicals on the environment, enhances students' interest in the subject.

Research approach: Students' participation in scientific projects develops their scientific
thinking and deepens their understanding of the scientific method.

3. Practical recommendations for teaching

The following recommendations are offered for the successful implementation of
philosophical concepts in chemistry education:

Developing curricula that take into account both reductionist and holistic approaches.

Stimulating critical thinking through the analysis of scientific theories and models.

Integrating technologies such as digital tools and simulations to improve understanding of
complex chemical concepts.

Discussion

The philosophy of chemistry is an important field that helps to better understand the nature
of chemical processes and their interaction with other sciences. It not only enriches our knowledge
of substances and their transformations, but also contributes to the development of critical thinking
among students, which is necessary for successful scientific practice.

The problems of defining the subject of chemistry and its methodology, as well as changes
in the understanding of chemistry over time, emphasize the need for constant rethinking of
teaching approaches. Research in the field of philosophy of chemistry can help identify new areas
of learning, as well as improve interdisciplinary interaction in scientific practice.

Conclusion

In conclusion, the development of learning-oriented schools represents a crucial step
toward creating learning-oriented societies. As our world continues to evolve at an unprecedented
pace, the ability of educational institutions to foster and promote learning cultures becomes
increasingly critical. This research provides evidence that when schools embrace continuous
learning, they not only transform themselves but also contribute significantly to broader societal
development. The path toward creating a nation that wants to learn begins with nurturing schools
that embody this same desire for continuous growth and development.

This research thus calls for a renewed focus on developing and supporting learning-
oriented educational institutions, recognizing their crucial role in shaping not just individual
students but entire societies. As we move forward, the challenge lies in creating more such
institutions and supporting their efforts to foster learning cultures that extend beyond their walls
to influence entire communities and nations
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OKBITBICHI KEJIETIH MEKTEI - OKBIFBICHI KEJIETIH YJIT: OKY OPHBIHBIH
TAMYBIH TAJJAY )KOHE OKBITYIBIH YJITTBIK MOJAEHUETIH
TPAHC®OPMAILIUSIIIAY

Irocembunosa JI.A.

C.U. Mopo3os amwinoazer Ne 51 opma mexmen-eumnasusicul, Kazaxcman Pecnyoauxachi,
Tanovikopean K
*e-mail: lyazzat@mail.ru

byn makanaoa oxy b6azoapnanzan mekmenmep meH Oinimee He2iz0ell2eH KORAMHbBIH 0aMYbl
apacvlHoazvl cumbuomukanvlk oaunanvic zepmmenedi. On Oinim bepy mexemenepiniy yoativl
Jceminoipyee OeuimOiniei YammulK OKblmy MaOeHuemmepine Kauiaul acep ememiHiH JicoHe
KepiciHwe manoayea bazvimmangan. Makanada uncmumyyuoHanioblK OKbIMy2a KO3Kapac KeHipek
K02AMObIK Oinim 6epy KYHObLILIKMAPbIHA Kalal aUHAAAMbIHbIH MYCIHY0e2l CblHU ONKbLILIKIMAD
Kapacmulpbliadsl. Apanac 20icmi naudanama omvlpsin, 3epmmey mypii oyipaepoeei 50
MeKmenmiy CAHObIK 3epmmeyiH nedazoemapMmet, IKIMuLiiepmMeHt JcaHe cascamrepiepmeH Canaivl
cyxoammapmen yunecmipeoi. On conoau-ax Oinim bepy canacbiH0agbl OH HCLIOLIK KezeHoezi
YAMmulK Kepcemkiuumep mypaivl 00K oepexmepdi mandaovl. Homuoicenep Kyuimi oKy pyxsl
bap mexmenmepOoiy Hcepeinikmi 0Ky K02amOacmblIKMAapulH KYpyea eneyii yiec KOCAMbIHbIH
Kepcemeoi, o1ap 63 Ke3eciHoe OHIPIIK JHCoHe YIMMbLK OKblmy MaOeHuemmepine acep emeoi.
Heezizei myoicoipvimoap oxbimyea bazoapianzan oKy opulHOapsl bap ayoanoapoa 6inim bepyee
AHCYPMUBLILIKMBIY — KambiCYbiubly 45% yneatieanvin kepcemedi. Maxkanaoa 6inim bepy
MAOeHUemin UHCIMUMYYUOHANObIK OeneellOeH YImmblK OeHeetice bepy memikxmepi mypaibl KYHObL
mycinix 6epinedi. Ilpaxmukanvix cardapaap 6inim depy canacblHoagsl cascammol, Mekmenmepoi
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Kauma Kypy CmMpamecusiiapbli JcaHe OKbIMYOblH YAMMmulK MaOeHUemin Kalblnmacmvlpy
MAKCamulHOA — JHCYPMUDBLILIKNEH — 03apa  iC-KUMbLL — Memikmepin — asipieyee  KAmuvlCivl
YCHIHBIMOAPObL KAMMUODL.

KinT ce3nep: binim b6epy maooenuemi, uHCmumyyuoHaioblK OKbimy, Yammsik 0aMy, OKbIIY
Ko2amwl, Oiim bepyoi mpancgopmayusnay, y30ikciz socemindipy, oinim bepy Kozamwi, Oinim depy
cascamol.

MIKOJIA, KOTOPAA XOUYET YUUTBCSL, - HALIUA, KOTOPASI XOYET YYUTBCA:
AHAJIN3 PASBUTHSI OBPA3ZOBATEJIBHBIX YUPEKTEHUHN U
TPAHC®OPMAIIMU HAIIMOHAJIBHOU KYJIbTYPbI OB YYEHUSA

Irocembunosa JI.A.

Cpeonssa wkona-eumnazusa Ne51 umenu C.H. Mopososa, Pecnybnuxa Kazaxcmar,
2. Tanovikopean
*e-mail: lyazzat@mail.ru

B osmoii cmamve paccmampusaemcs cumbuomuueckas ceés3b MenHcOy UWIKOLAMU,
OpUEHMUPOBAHHBIMU HA 00OYyYeHue, U pazeumuem obwecmed, OCHO8AHHO20 Ha 3Hanusx. Llens
cmamoi - NPOAHATUSUPOBAMb, KAK CMpemlieHue Y4eOHbIX 3a8e0eHUll K NOCMOSHHOMY
COBEPULEHCINBOBAHUIO GNUAEN HA HAYUOHATILHYIO KVAbmypy o0yuenus u naobopom. Cmambs
NOCBAWEHA KPUMUYECKOMY NPoOety 8 NOHUMAHUU MO20, KAK UHCIMUMYYUOHAIbHbLE YCIMAHOBKU HA
0byueHue mpancghopmupyromes 8 boaee wupokue obujecmaenHvle 00pazo8amebHble YeHHOCU.
Hcnonv3ys cmewlanuvlil Memoo, ucciedo8anue covemaem KoaudecmseenHvle onpocsl 50 wikon 6
PA3HBIX PEeGUOHAX C KAYECMBEHHbIMU UHMEPBbI0 C Nedazocamu, AOMUHUCTPAMOPAMU U
noaumuxamu. Takoce ObLIU NPOAHATUZUPOBAHBL NPOOOIbHBIE OAHHBIE NO HAYUOHALILHBIM
nokazamensim obpazoeanus 3a 10-nemuuii nepuoo. Pesynomamol ucciedoseanus noxasviearom,
YUMO WIKOJIbL C CUTLHOU YHeOHOU SMUKOU 6HOCAM 3HAYUMENbHBIU 6KIAO 8 CO30aHUe MEeCHHbIX
YuebHbIX coobuecms, Komopwvie, 8 C80l0 04epeddb, GIUAIOM HA PECUOHANbHYIO U HAYUOHATLHYIO
yuebHnyto xkynomypy. OcHOo8Hble 8b1600bL CBUOEMENLCHBEYION 0 MOM, YMO 8 PAlloHax, 20e ecmb
WKOJIbL, OPUEHMUPOBAHHbIE HA O0OYYeHUe, 6081e4eHHOCMb HACeleHUs 6 00pa308amebHblll
npoyecc yseauuunaco Ha 45 %. Cmamovs 0aem yeHHoe npedcmasgierue 0 Mexanusmax nepeoayu
00pa306amenvHoll  KyI1bmypbl  OM — UHCIMUMYYUOHATbHO2O K  HAYUOHAILHOMY  YPOGHIO.
Ipaxmuueckue nociedcmeus GKIOUAIOM PEeKOMEeHOayuu no paspabomke 00paz08amenbHol
ROMUMUKY, Cmpame2uti npeoopazo8anus WKoOI U PAMOK 608I1eUeHUsl CO00wWecme 8 npoyecc
Gopmuposanus HAYUOHANLHOU KYIbMYPbl 00YUEeHUs.

KiaroueBble ciioBa: ob6pasosamenvHas Kyibmypd, UHCMUMYYUOHATbHOE 0byueHue,
HayuoHanibHoe  passumue, obyuarweecs obwecmeo, mpancgopmayus — 0OpPaA306aHUs,
HenpepuvleHOe COBEPULEHCINB08AHUE, 00WeCMB0 3HAHUI, 00PA308aMeENbHASL NOTUMUKA
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