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The article discusses the critical role of assessment, monitoring, and evaluation in
improving educational outcomes, specifically focusing on the teaching and learning process. It
highlights how the traditional "5-point system" used in education often fails to objectively evaluate
students' knowledge, skills, and abilities. The text emphasizes the need for innovative, technology-
enhanced methods to make assessment more effective and reflective of students' capabilities. The
history of testing in education is traced back over 130 years, with pioneers like George Filler and
S. Pressy introducing systematic approaches to knowledge evaluation. The article also explores
the evolution of testing in various countries and underscores its benefits in identifying learning
gaps, providing feedback, and tailoring teaching methods to students' needs. A significant focus is
placed on formative assessment, which supports learning by giving immediate feedback and
creating an encouraging environment. Teachers are urged to use diverse methods, including role
plays, discussions, and technology-assisted tools, to evaluate not just theoretical knowledge but
also practical language application in English classes. The assessment process should motivate
students, foster self-reflection, and ensure fairness by aligning with clear, objective criteria.
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Introduction

A feature of the modern education system is the development of the student's competence
in any activity. Currently, one of the urgent and acute problems of pedagogical science is to
improve the quality of students' education and improve the problem of teaching. In this regard, in
the document "On the main directions of reforming schools of general education and vocational
guidance™ on the assessment of students' education and the system of control over this education,
this issue is given great importance. The document says: "When assessing students' knowledge, it
is absolutely necessary to ensure that no forms of disguise are allowed." The implementation of
these requirements requires a comprehensive analysis, with high criticism of the current system of
control over student learning. Issues of dissatisfaction with the current system of control and
knowledge testing (including knowledge indicators and methods of their verification) are often
taken into account and mentioned on the pages of didactic materials.

According to scientists, one of the only shortcomings of the modern system of education
assessment is the large number, variety and indifference of specific indicators. This aspect of these
indicators complicates not the destruction of the substantive nature of the assessment of education,
but the orientation of the assessment according to this content in a practical sense. Therefore, the
problem of creating theoretically substantiated principles of education quality and, accordingly,
methods for testing students' knowledge from a psychological point of view is currently especially
complex and difficult. The problem of requiring an organic connection between practical methods
and criteria for assessing the quality of students' education with the theory of teaching and learning
is the main principle of diagnostics in educational psychology.
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Materials and methods

The study of monitoring and evaluating students' knowledge in English language lessons
was based on a combination of theoretical frameworks and practical approaches, integrating
traditional pedagogical practices with innovative methods to ensure a comprehensive assessment
of student performance. Materials used included state educational standards and curricula as the
foundational framework, alongside textbooks, workbooks, grammar guides, and vocabulary
resources to support instruction. Classroom materials for activities like role-playing, group
discussions, and project-based learning were designed to evaluate practical language skills, while
structured feedback templates ensured transparency and consistency in evaluations. The methods
incorporated both formative and summative assessments to monitor ongoing learning and measure
cumulative knowledge. Teachers employed observation during class activities, individual and
group assessments, and criteria-based evaluation to gauge language accuracy, fluency, and
contextual application. These materials and methods created a dynamic framework that balanced
academic rigor with practical application, fostering meaningful learning experiences and
measurable outcomes in English language education.

Main part

In the field of education, the function of taking into account, checking and evaluating the
quality and degree of educational activities is special in increasing the results of knowledge, skills,
and abilities. Thus, constantly improving its technology in accordance with the requirements of
life is one of the main problems of teaching tasks. The "5" point system of checking and evaluating
knowledge, skills and abilities, which is used in the field of education to this day, does not ensure
objectively in all cases in determining and marking its field and degree.

Test is an English word (test) that means "observation, control, research™. In the history of
pedagogy, the use of tests covers more than 130 years. First of all, the pedagogical test was
considered by George Filler in 1964 and used in the school at Greenwich Hospital. Some
specialists test knowledge in the form of an American psychologist-pedagogue S. Believed to have
been produced by Pressy and his staff. S. Pressy calculated that it takes more than a thousand hours
to check the student's knowledge in the academic year. Therefore, he set himself the goal of
reducing the time spent on evaluating the student's education. In order to solve this problem, it is
possible to produce simple technological structures that work with a program with test tasks. Since
then, the school performance test has been used in the US, France, England, Japan, Denmark,
Canada, Australia, Israel, etc. tension began to spread in the countries. For example, the purpose
of the preliminary examination is to determine the level of knowledge, skills, and skills necessary
for mastering new material. As a result of such an examination, the teacher can promptly notice
and identify the gaps in the students' knowledge and organize additional lessons and advice.
Questions for pre-testing are created according to the school curriculum. Among the various forms
of checking the knowledge and skills of students, recently, the main place is taken by the test. The
use of tests in the field of education is considered to be a great contribution to the improvement of
knowledge testing methods. Test means "experiment, check”. The test is a very effective way to
monitor the level of conversation, communication, subscription activities.

In my teaching practice, | have found that monitoring and evaluating students' knowledge in
English language classes is both a challenging and rewarding aspect of the learning process. It is not
merely about measuring performance but about creating an environment that nurtures and motivates
learners. As a teacher, | recognize the importance of selecting assessment methods that align with the
unique characteristics and needs of each student. Formative assessments during lessons enable me to
make real-time adjustments to the teaching process, focusing on critical areas of the material.

Formative assessment methods in English lessons

One of the basic ideas of assessing learning is that students and teachers must have a common
understanding of the learning objective of a particular piece of work before they can assess the level
they are achieving. Only by having a clear idea of what constitutes success, partial success, or failure
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in completing a task can a teacher assess their strengths and areas for improvement. When the outcome
of a task is expressed only as an overall score, students express uncertainty about whether the teacher
has given them that grade or what they should do to improve their score next time. Having clear
indicators of achievement increases the reliability of assessments by ensuring that factors such as
personality, previous performance, or even writing style do not influence the teacher.

Criterion-based assessment is very different from comparing one student to another.
Formative assessment plays a key role in the English language classroom, focusing on the learning
process and encouraging students to actively participate. Teachers can integrate formative
assessment methods into their practice, including student assessment. By asking questions that
require an immediate answer or oral feedback, the teacher can assess current understanding of the
material. The knowledge pyramid approach allows you to start with basic questions and gradually
move on to more complex questions. This method promotes deep learning and the systematic
development of language skills. An important element of formative assessment is self-assessment.
Students who engage in the self-assessment process develop self-regulation skills and focus more
on learning. Feedback from the teacher plays an important role in formative assessment. Regular
feedback and constructive criticism help students not only acknowledge their mistakes, but also
actively work to correct them. Project tasks and real-life language use scenarios provide
opportunities for formative assessment in the context of real situations.

Assessing each student’s contribution to the overall outcome of the group’s work
contributes to collective learning. Short tests and quizzes during the lesson provide a quick
assessment of the mastery of the material and allow the teacher to adapt the learning process to the
needs of the students. Thus, formative assessment methods create a favorable learning
environment, support the continuous progress of students and contribute to the development of
their language competence. In the context of English language teaching, portfolios are also
effective. Students can include their own work, projects and reflections in them. This method
allows not only to monitor their own progress, but also to develop students’ self-analysis and self-
control skills. An important element of formative assessment is the participation of students in
setting learning goals. Teachers can set goals together with students, and regular feedback on
achieving these goals increases students’ motivation and responsibility for learning. Integrating
real-life projects and tasks into the learning process takes assessment to a new level. When students
apply language skills in practical scenarios, assessment becomes part of a lifelong learning
experience that contributes to deeper learning. Formative assessment also focuses on key skills
such as communication and collaboration. Group projects and discussions help develop teamwork
skills and exchange ideas. It is worth noting that formative assessment creates an atmosphere of
interaction and support, where students see their contribution to learning and evaluate the lesson
as a process of development, not just a grade. As a result, this method encourages constant self-
improvement and in-depth mastery of language skills. Formative assessment methods in the
process of teaching English are an important tool for student development. A little-known fact is
that students actively use portfolios, where they keep track of their work and achievements. This
helps not only to assess current progress, but also to consciously monitor their own development
in the language field. An interesting method is called “group self-assessment”, where students
jointly evaluate their collective projects. This method encourages interaction and exchange
between students, developing not only their language skills, but also their communication skills.
A less well-known aspect of formative assessment is the use of technologies such as creating
digital portfolios or online language learning diaries. This not only makes it easier to monitor
progress, but also integrates modern teaching tools into the language process. As part of formative
assessment, students are also given the opportunity to participate in the assessment of their peers.
This mutual exchange of ideas contributes to a deeper understanding of language aspects and
encourages responsibility for their own learning. Thus, formative assessment methods in English
transform the learning process into an interactive community where students are actively involved
in their language development and meaningfully assess their achievements.
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Another lesser-known but effective method of formative assessment in English is the use
of tactile tools. Teachers sometimes allow students to work with materials such as magnets, cards
or construction sets to deepen their understanding of language structures. Another unconventional
method of formative assessment is the use of role-playing games, in which students portray
different characters and situations. This method not only helps develop language skills but also
promotes emotional activity, which can significantly improve learning. A lesser-known practice is
tactile assessment, in which students can receive feedback not only in written form but also through
physical signs or gestures. This emphasizes the importance of multi-channel feedback for students
so that they can better understand their mistakes and opportunities for improvement. Thus, the
implementation of various methods of formative assessment in English not only enriches the
learning process but also promotes effective assimilation of the material through unconventional
and innovative methods. Another little-known but very effective method of formative assessment
in English language teaching is the use of the “reverse role-play” method. In this case, students
imagine themselves as teachers, where they are given the opportunity to create and conduct
lessons. This method promotes deep understanding of the material and develops leadership skills
that complement the assessment process. Thus, using little-known methods of formative
assessment in English not only diversifies the learning process, but also shows innovative and
creative ways to effectively assess students' language skills.

I believe that evaluations should be fair and inspiring, fostering a culture where students
are driven to excel and are able to track their own progress. Recognizing the diversity in learning
styles, | strive to employ methods that give every student the opportunity to reach their potential.
Monitoring and evaluation, in my view, transcend formal procedures; they serve as a means to
enhance language competence. Providing constructive feedback, rather than simply identifying
mistakes, is essential for guiding students on how to improve. The adaptability of assessment
methods allows for more precise evaluations of student progress and achievement.

Encouraging open dialogue and involving students actively in the evaluation process
fosters an atmosphere of mutual trust, enhancing the overall learning experience. To further
support student development, | incorporate tasks that go beyond testing knowledge of language
rules. Role plays, discussions, and collaborative projects immerse students in real-world language
scenarios, promoting both communication skills and critical thinking.

Incorporating technology into assessments has also been transformative. Using online
platforms to administer tests or assignments has streamlined the process while introducing new
opportunities for interactive and personalized evaluations. This integration not only saves time but also
enables a more dynamic and engaging approach to monitoring and assessing students' progress.

In essence, monitoring and evaluation in English language classes form a foundational part
of the teaching process, inspiring interest in the subject, cultivating skills, and fostering lasting
language competence. By combining diverse methods, continuous feedback, and innovative tools,
I aim to empower my students to grow both academically and personally.

In my practice, | recognize that verifying and assessing students’ knowledge is a
cornerstone of the educational process. It goes beyond merely measuring outcomes; it plays a
crucial role in guiding students’ cognitive development at all stages of learning. Various forms of
evaluation, such as daily monitoring, oral and written assessments, homework checks, class
participation evaluation, and formal exams, provide a comprehensive understanding of students'
mastery of the material. These diverse methods allow me to adapt my teaching strategies to the
needs of individual learners and address specific challenges they face.

Monitoring and assessment are fundamental to helping students engage with and internalize
the learning material. By providing quantitative and qualitative feedback, | gain insights into what
students comprehend well, where they struggle, and how effectively they apply their knowledge. This
feedback loop enables me to refine my instructional methods and focus on areas requiring additional
support. It also fosters a sense of accountability and readiness among students, as they come to
understand that their knowledge, skills, and progress are consistently valued and monitored.
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Effective knowledge verification requires adherence to didactic principles. Regularity,
consistency, and systematic control are essential to maintaining high standards in education. By
ensuring that assessments are integrated into the daily teaching process, students are motivated to stay
prepared and take an active role in their learning journey. Importantly, evaluations should align with
state educational standards while also considering students’ broader learning interests, such as their
engagement with supplementary materials and independent study, even though these are not graded.

In teaching English, my goal is not just to ensure students acquire the technical aspects of the
language but also to cultivate their ability to communicate effectively and confidently. | strive to
develop their speaking, writing, and comprehension skills through expressive and interactive methods.
By incorporating new technological tools and fostering critical thinking, memory retention, and visual
learning abilities, | aim to provide high-quality education that meets modern demands.

Ultimately, teaching English is both a challenging and rewarding endeavor, requiring a
balance of rigor and creativity. My efforts are centered on creating an environment that motivates
students, nurtures their interest in the subject, and helps them achieve meaningful progress in
language learning and communication. Through careful monitoring and thoughtful assessment, |
aim to inspire students to develop a lifelong connection with the English language and its broader
cultural and intellectual contexts.

Evaluation efficiency:

It is used in daily practice (every lesson, every day);

Feedback that ensures progress;

Assessment form suitable for both the student and the teacher;

Helps the teacher to monitor the progress of the group;

Formative assessment performs formative and stimulating functions.

Terms of assessment

Students' knowledge and understanding of learning goals

Students and effective feedback

Active participation in the process of their own recognition

Students' knowledge and understanding of assessment criteria

Ability of students to analyze their work and have the opportunity to analyze (reflection)

Adjustment of teaching methods based on evaluation results

One of the main ideas of assessment for learning is that students and teachers must have a
common understanding of the learning objectives for a particular piece of work, only then can they
assess the level they are achieving. Only when the teacher clearly conveys what constitutes
success, partial success, or lack of success, students can assess their strengths and areas for
improvement. When the result of the assignment is only in the form of a total score, students
express uncertainty about whether the teacher assigned such a score or what they should do to
improve their score next time. Having clear measures of achievement improves the reliability of
grading by ensuring that factors such as personality, previous performance or even writing style
do not influence the teacher.

Accounting, monitoring and evaluation of students' knowledge, skills, and abilities in the
learning process is considered to be a necessary component of it. A teacher's ability to properly
organize it in the lesson system is a positive guarantee of the success of the educational process in
many cases. For this, the teacher must constantly determine the degree, quality and volume of the
student's mastery of the learning material. In this direction, it is very important to record, monitor
and evaluate the knowledge, skills, and abilities of students in the system of lessons.

With the help of monitoring, the quality of acquiring theoretical knowledge, the degree of
qualification and skill formation is determined. In this context, the importance of theoretical and
practical analysis of the problem of accounting and assessment of knowledge, skills, and abilities
IS very important.

Practical issues of organizing the thematic type of control P. Gorbunov, E. S. Bereznyak,
V. I. Ivashchenko, A. K. Isakov, E. I. Perovsky, S. F. Suharsky, N. V. Chertinsky, V. O. It was
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analyzed in Onyshchuk's scientific and pedagogical works.M.R. Lvov, N.N. Svetlovsky,
A.P.Pshkalo, T.L. Kogan and others made a theoretical analysis of the separate methodological
issues of control organization.

On the basis of these, it can be concluded that the theoretical aspect of the pedagogical
problem under consideration has been studied to a sufficient extent, because the meaning of the
organization of "reporting”, "monitoring”, "evaluation™, their function, forms and methods in the
process of education and training have been determined.

Secondly, the "5" point system for testing the quality of teaching does not always correctly
reflect the degree of preparation of students' knowledge. Its main drawback is its inability to
provide sufficient internal and external feedback, as a result of which the teacher cannot always
use the assessment system correctly to improve the quality of the teaching process.

Based on the above-mentioned concept, we notice that there is still a contradiction between
the theoretical analysis of the results of knowledge, knowledge and skills, control and evaluation,
and the experience of practical application.

Based on the analysis of scientific and pedagogical literature, the formation and
development dynamics of this problem can be divided into several stages.

In the 20s, homework assignment, knowledge and exam assessment were not considered in the
teaching process system, as a result of which, instead of the teacher's control over the quality of the
student's progress, types of "self-monitoring™ based on the system of "brigade-laboratory” method
were widely involved. In one case, it led to a lack of control over the progress results, responsibility,
and in the other case, it had a negative effect on the decrease in the quality of education.

In the 1930s, a lot of attention was paid to the monitoring of the results of education,
knowledge and skills (E.V. Guryanov) and educational activities (P.G. Ananiev).

In the 1940s and 1960s, efforts were made to collect domestic scientific and practical
experience on this issue. Monitoring of students: if it aims to both teach and educate, then its
development activity was thought out (N.T. Dairi).

A positive step in solving this problem was initiated in the 70s during the research of the
staff of the Scientific Research Institute of the Teaching Content and Methods of the Academy of
Pedagogical Sciences. Here, the diagnostic function of management and inspection of all stages of
the educational process is defined.

However, today there is still no common opinion about the methods of monitoring the
teaching theory or the meaning of the grade.

Control means to check something on a large scale. During the learning process,
supervision serves as a guide to students' learning activities, contributes to the development of
their creativity and ability.

As Black, P. and Wiliam, D. said “Despite the recognized potential of AfL in improving
student outcomes and providing immediate feedback for instructional strategies there is a gap in
understanding how AfL practices are influenced by classroom heterogeneity. Classroom
heterogeneity, which encompasses a wide range of student backgrounds, abilities, and needs,
presents unique challenges and opportunities for the implementation of AfL strategies”.

Assessment is a component of learning and a summative stage. Evaluation, determining
the level, quality, degree of something. If we consider it in the student's learning-cognitive activity,
it is a tool that determines the extent to which students master the tasks of the teaching process,
the level of preparation and development, the quality of their knowledge, the amount of knowledge
and skills.

Next, we will focus on monitoring and evaluation of knowledge, skills and abilities. It is
mainly threefold in nature: education, upbringing and development.

- The educational function of monitoring is that students receive new knowledge,
supplement and improve previously acquired knowledge and bring it into a certain system.

- Educational service - teaches students to work systematically. As a result of monitoring,
they prepare for daily lessons without interruption, their sense of responsibility increases.
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The importance of the activity of development is that students receive new knowledge,
draw conclusions, prepare reports, make reports while performing educational tasks on their own.
The function of assessment is divided into three groups: informative, managerial, educational.t

Results and discussions

The implementation of modern approaches to monitoring and assessing student knowledge
in English language lessons yields multifaceted outcomes that benefit students, teachers, and the
broader educational system.

For students, these practices enhance clarity regarding learning objectives and progress,
helping them identify areas of strength and improvement. The integration of formative assessment
and feedback mechanisms provides actionable guidance, enabling students to address errors and
develop essential language skills such as speaking, writing, and comprehension. Moreover,
incorporating real-world tasks like role-playing and collaborative projects supports the practical
application of language knowledge, fostering communication abilities and critical thinking.

Teachers gain access to more accurate and objective data on student performance, enabling
them to differentiate instruction and tailor their pedagogical strategies to the specific needs of
individual learners. This leads to more effective lesson planning and optimal utilization of
instructional time. Additionally, systematic progress monitoring ensures alignment with learning
objectives while identifying and addressing any gaps in student understanding.

The integration of technology has been transformative, enabling more efficient and
interactive assessment methods that cater to a wide range of learning styles and skills, including
IT proficiency and research capabilities. Effective assessment requires regularity, consistency, and
alignment with educational objectives to create a culture of accountability and continuous
improvement. By focusing on clear assessment criteria, emphasizing formative practices, and
incorporating real-world applications, educators can ensure that assessments not only measure
learning outcomes but also actively contribute to students' linguistic and cognitive development.
This holistic approach aligns assessment practices with the ultimate goal of education: fostering
independent, motivated, and capable learners prepared for real-world challenges.

Conclusion

The adoption of modern methods for monitoring and assessing student knowledge in
English language lessons marks a pivotal advancement in education. By emphasizing formative
assessment, criteria-based evaluation, and practical application, these strategies overcome the
constraints of traditional grading systems, establishing a more inclusive and holistic approach to
evaluating student progress.

For learners, this transformation encourages active involvement, self-assessment, and the
real-world use of language skills, leading to a more profound understanding of the material and
greater engagement. Educators gain valuable insights into student performance, enabling them to
tailor their teaching methods to diverse learning needs. At a systemic level, these approaches align
educational practices with international standards, equipping students with essential skills such as
teamwork, critical thinking, and adaptability to thrive in academic and professional contexts.

In summary, these methods highlight the importance of fostering an interactive and
equitable learning environment where collaboration between students and teachers drives success.
By focusing on transparency, fairness, and the cultivation of critical skills, the assessment process
not only evaluates outcomes but also plays a vital role in the personal and academic development
of students, preparing them for future challenges and achievements.
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ATBIJIIIBIH TIJII CABATBIHIA CTYJAEHTTIH BIJIIMIH BAKBIJIAY K9OHE
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*e-mail: sarkand21.93@qgmail.com, zhuldyz.berikova@bk.ru, s.berikovna@mail.ru

Maxanaoa oxkvimy Homudcenepin caxcapmyoazvl 06aeanayoviy, OAKbLIAYOLIH HCIHE
Manoayovly Manwul30bl poili, acipece OKbIMY MeH 0Ky npoyecine Hasap ayoapvinadsl. Onoa oOinim
bepyde KONOaHbLIaMblH O0ICMYpPli «5 O0anovi dicyliey KobOiHece OKYUbLIapObly OLlIMIH,
ickepnikmepin JicoHe 0az0bLIApbliH 00beKmuemi mypoe 6aganail aiMaumvlHbIH Kepcemeoi.
Moaminoe 6azanayovl muimoipex HcaHe OKYuIbiHbIH MYMKIHOIKMepPiH Kopcememin UHHOBAYUSLIBIK,
MEeXHON02UANLIK, Hceminoipineen a0icmepoiy Kadcemminicine 6aca Hazap ayoapuliaowsi. binim
bepyoeei mecmineydiy mapuxvl 130 dHcviioan acmam yaKbima co3wvliaovl, [ocopdic Puinep
acone C.Ilpeccu cuskmuvl nuonepaep 6azanayoviy ducyueni macindepin eHeizoi. Maxanaoa
COHbIMEH Kamap apmypii endepoezi mecmineyoiy 360I0YUACHL KAPACMbIPLIbIN, OHbIY 0K)YOdebl
KeMwinikmepoi aHbIKMay0agel, Kepi 6ailanbiCneH KamMmamacsl3 emyoezi Hcane oKblmy a0icmepin
cmyodenmmepOiy Kaxcemminikmepine Oeuimoeyoe2i apmulKublivlkmapsvin aman emeoi. Lllyevin
Kepi OAUNAHBICMbL KAMMAMACHI3 emy JHCIHe KONAulbl opma KYpy apKvlibl OKYObl KOAO0AUMbIH
dopmamusemi 6azanayea ynken man Oepinedi. Myeanimoepee meopusinvlk 0inimoi eana emec,
COHbIMEH KAmMap ablIWbIH Mili cabakmapelnoa mindiy npaxkmukaiblk KOA0aHbLIYbIH 6aganiay
Yutin ponodixk otblHOApObl, NIKIPMAIAcmapobl HCaHe MEXHOLOSUAHBIY, KOME2IMEH KOJLOAHbLIAMbIH
KYpanoapovl Koca a1eanod, apmypii a0icmepoi Koi0anyea kamay mypoe waxuipuliasl. bazanay
npoyeci OKyubliapobl bIHMALAHObIPYeA, O3IHOIK pegreKcusea blIKnal emyee HCIHe HAKMb,
00veKmuemi Kpumepuiliepae calikec a0L10IKMi KAMMAMACHL3 emyae muic.

KinT ce3nep: 6acanay, b6axvinay, 6azanay, Kareinmacmeipyuibl 6aganiay, Kepi Oatlaubic,
Oinim b6epy Homudicenepi
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Kemvicyckutl ynusepcumem umenu Unvsca Kancyeyposa, Pecnybnuxa Kazaxcmarn,
2. Tanovikopean

*e-mail; sarkand21.93@gmail.com, zhuldyz.berikova@bk.ru, s.berikovna@mail.ru

B cmamve obcyscoaemesn eadicHetiwas ponv OyeHKU, MOHUMOPUHSA U AHATU3A 6
VAYUWEHUU pe3YIbmamos 00YYeHUs, 8 YaACMHOCMU, C YNOPOM HA Npoyecc NpenooasaHusi u
00yuenus. B Hell noouepkusaemcsi, Kak mpaouyuoHHAas «5-0aiIbHAs CUCMEMAy, UCNOIb3YeMAs 6
00pa306aHUU, YACMO He MOJCem O0OBEeKMUBHO OYEeHUMb 3HAHUA, HABbIKU U CHOCOOHOCMU
yuawuxcs. B mexcme noduepkusaemcs HeoOX0OUMOCMb UHHOBAYUOHHBIX, MEXHOJI02UYECKU
VCOBEPUICHCIBOBAHHBIX  Memo00s8, umobbl coelamv OyeHKy 6Oonee dppexmusnon u
ompasxcarowel  803MOdCHOCMU  yuawuxcs.  Mcmopus — mecmupoganusi 8  00paz0eanuu
Hacuumvieaem oOonee 130 nem, koeoa maxue nuouepwvi, kax [copoxc DQuinep u C. Ilpeccu,
npeocmasuiu  cucmemamuieckue nooxoovl K OyeHke 3Hawull. B cmamwe maxoice
paccmampusaemcsi 36010YyUs MeCMUpO8aHUsl 8 PA3HbIX CMPAHAX U HOOYEPKUBAIOMCS €20
npeuMyuiecmea 8 6blideieHUuU Npobenog 6 o0yyYeHuu, npedoCmasieHuu OOpaAmHol Cesa3U U
adanmayuu Memooo8 o00yueHus K NOMPEOHOCMAM Y4aWuxcs. 3HauumenrbHoe 6HUMAHUE
yoensemcs opmupyrouiemy oyeHuBaHur, Komopoe noooepicusaem oobyuerue, npedocmasisisi
HeMeONleHHYI0 0OPAMHYIO C653b U C030a8as ONA2ONPUAMHYIO cpedy. Yuumensim HACmosmenbHO
PEKOMEHOYEemCsl UCHOTIb308aMb PA3ZHO0OPA3HbIe MemOoObl, BKIIOUAsL PONEBble UCPbl, 0OCYHCOeHUs
U UHCTPYMEHMbL C UCTIONb308AHUEM MEXHON02UM, OJisl OYeHKU He MOIbKO MeOPemuyecKux 3HaHull,
HO U NPAKMUYLECKO20 NPUMEHEHUS A3bIKA HA YPOKAX AH2IULICK020 A3bIKa. [Ipoyecc oyenku 00nicen
MOMUBUPOBAMb YHAUWUXCS, CNOCOOCMBOBAMb CAMOAHAIU3Y U 0Decneyusams CnpasedIu8oCcmsy 3d
cuem coomeemcmeust Hemkum, 00bEeKMUBHbIM KPUMEPUSIM.

KiroueBble cioBa: oyewxa, MOHUMOpUHZ, OYeHUBAHUe, Gopmupyrowee oyeHusauue,
0bpamuast ces3b, 06PA306aAMeENbHYLE PE3YTbMANIbL
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