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Modernization of language education today requires the introduction of the most new and
effective educational resources into the teaching process. In this regard, the use of folklore in
language teaching has the potential to become a significant educational resource for the formation
of students' linguocultural competence. On this basis, the article examines the significant role of
folklore material - fairy tales, proverbs, songs and poems - in the process of learning English in
primary grades. This emphasizes the dynamics of the mental development of the child's
personality, as well as the key components of this educational process: cognitive, linguistic and
motivational. The author of the article considers English folklore as a means of formation of
linguo-country competence in primary students on the example of analysis of the ‘Spotlight’
‘Smiles’ and ‘Starlight’ teaching materials. In the article the author considers the possibility of
using folklore material in teaching English to primary school students as an effective means of
formation of speech skills and country knowledge, development of motivation and moral qualities
in primary school children.The article presents a structured plan of work with folklore material
for English lessons that provides educators with tools to engage students more deeply, allowing
themnot only to master the language but also to enrich their inner world with cultural traditions.

Keywords: primary students, folklore, methodology of teaching English, dialogue of
cultures, teaching material.

Introduction

The modern concept of education is designed to enrich students with an abundance of
information and a wide arsenal of methods that contribute to the achie vement of educational goals.
In the current realities, the main task of learning a foreign language is to form an individual with
intercultural competence and capable of productive interaction in the international arena, achieving
mutual understanding and social harmony.

Four-year primary education appears as the first stage of the new Kazakhstani school, where
tasks corresponding to current educational trends are formulated. Legislative acts concerning the new
school state that it is at the first primary stage of education that the personality of the primary student
is formed: the identification and development of his/her abilities, as well as the formation of the
motivational sphere. In addition to study skills, emphasis is placed on the acquisition of ele ments of
speech and behavioral culture, which is anintegral part of the educational process [1].

Language education, as well as the whole Kazakhstani education system, is currently
developing in accordance with the competence-based approach to the learning process. In this
approach, special attention is paid to the development of knowledge, skills and abilities [2].

Formation of key competences of students is one of the most important tasks facing
schools. When studying a language (regardless of whether it is Russian or a foreign language),
much attention is paid to the formation of linguocultural competence, which is included in the list
of key competences. The notions ‘linguocultural competence’ and linguocultural competence’ are
often encountered in scientific literature. The very notion ‘linguoculturology’ means a science
that emerged at the intersection of linguistics and culturology and studies the manifestations of
people's culture, which are reflected and fixed in language. Thus, linguocultural competence is a
system of knowledge about culture embodied in a certain national language and a set of special
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skills to operate with this knowledge in practical activity. Consequently, competence is a set of
know ledge, skills and abilities formed in the process of foreign language teaching. The ascent from
individual uses to linguocultural competence as a socially significant system makes it possible to
understand more deeply the nature of the cultural meaning assigned to a certain language sign [3].

Materials and methods

There are diverse opinions on whether folklore heritage should have a special place in
teaching English as a foreign language. Folklore undoubtedly has many advantages — it is form
of literature where language, art and culture are intertwined, contributing to the understanding and
acceptance of foreign speech and traditions. It can be adapted for all learning levels and age groups,
serving various purposes; folklore enriches the methodology and theory of teaching English by
integrating cognitive tasks and language skills.

Specially selected folklore materials contribute not only to the development of pronunciation,
lexical and grammatical skills, but also form the reader's competence. They support cultural continuity,
paving the way for intercultural interaction and students' self-awareness of a diverse world [4].

Folklore covers many genres, including rhymed poems, fairy tales, legends and folk songs.
Through songs, refrains and rhymes, it integrates cognitive tasks such as observation, synthesis,
analysis and problem solving, thus creating a rich learning environment [5].

Main part

The use of folklore elements in English lessons can greatly enrich the perception of the
material. Through poems, songs, rhymes, and similar forms, their melody and rhythm are evident,
as well as an engaging plot supported by the multiple repetition of phrases and lines. Folklore not
only develops fluent speech but also creates the conditions for imitation of realistic and cognitive
content. By including and studying folklore elements as a supplement to the main teaching
material, students have the opportunity to enrich their vocabulary with new connotations not
available in a standard textbook.

Folklore, as a source of educational material, shows amazing flexibility and adaptability.
In the primary phase, students focus on understanding simple lyric songs and rhymes. At the
secondary level, they explore the content of ballads and begin to collect folklore materials, such
as riddles. At the advanced level, interest is centered on creating their own stories, learning slang
and discussions about proverbs. Folklore serves both for work with large groups and for individual
lessons, enriching the educational process with many possible forms.

In order to engage deeply and fruitfully with material based on English folklore, it is
necessary to consider the key principles of its selection. In the first place is the principle of
influencing the emotional and motivational spheres of a person. It implies an awareness of the age-
specific characteristics of students, as well as the importance of visibility, accessibility and
comprehensibility of the material presented. No less significant is the principle of national-cultural
value, because folklore is a living cultural heritage of the nation, reflecting the moral foundations
and norms of behavior of the people. Also important is the principle of authenticity, which
prescribes the use of materials created by native speakers. The selection of folklore texts, both
small and large forms, should be based on their cognitive value and informative nature so that they
can fully reflect English culture and enrich language learning. Finally, we should not forget about
the criterion of comprehensibility, which should be related to the learners' level of English.

Students' introduction to the small folklore genres of English begins with adorable
children's songs and rhyming quatrains. In the Spotlight Starter textbook, each module includes
three episodes from The Ugly Duckling performed in rhyme, making it easy for children to
memorize the fascinating story.

In grade 2, a variety of children’'s songs are actively used for in-depth acquaintance with
folklore genres. The authors pay considerable attention to learning a foreign language through
music, and almost every lesson begins or ends with a perky song.
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At the end of each module, an episode from the fairy tale "The City Mouse and the Village
Mouse" is also presented — a rhymed work that contributes to its easier memorization and
understanding. All songs, poems and rhymes studied in the course contain a plot, so the authors of
the educational and methodological complex recommend staging, thereby creating a complete
immersion in the culture of the country of the language being studied.

In grade 3, a new folklore genre appears — comics (Arthur & Rascal), offering episodes
from the lives of the characters, which allows students to touch the modern culture of the countries
of the studied language.

The textbook also presents the English fairy tale "The Toy Soldier”, consisting of eight
rhyming episodes. Atthe end of studying the material, students are invited to stage a play.

For a deep introduction to the cultural values and traditions of other peoples with the help
of English folklore, materials dedicated to "Special Days" are included at the end of the textbook.
In this section you can find comics, poems, songs and dialogues that immerse students in the
atmosphere of two English holidays — Christmas and Mother's Day.

In grade 4, the study of such small folklore forms as songs, poems and rhymes continues,
but the grammatical structure of the language becomes more complex.

The textbook also presents the popular English fairy tale "Goldilocks and the Three Bears",
consisting of eight rhyming episodes. After completing the study, students will be invited to stage
a play based on this fairy tale.

To familiarize students with the cultural values and traditions of other nations through
English folklore, the end of the textbook contains materials on Special Days (Happy New Year!
April Fool's Day!), where you can find such folklore genres as poems, comic strips, songs, and
more. This material will help students easily learn about New Year celebrations inthe UK, popular
jokes in England, France and India on 1 April.

In this teaching and methodical complex we observe a significant change in the volume of
folklore material studied. Inthe Starter elementary level textbook and in grade 2, the main focus was
on learning songs, a wonderful genre of folklore. However, with subsequent classes, they are replaced
by fairy tales, comics and poems. The learning process becomes more and more profound: the
grammatical structure of the language in folklore genres becomes more complex; instead of short and
simple sentences there appear multi-layered and branched constructions rich in dialogue elements.

The authors of the educational-methodical complexes recommend the introduction of
compulsory lesson elements such as songs, poems and theatricalisation. This not only enriches
learning, but also serves as a living reflection of the traditions, culture and everyday life of the
people of the country whose language is being learnt. Small folklore genres, such as poems and
songs, become carriers of valuable cultural information, thus contributing to the formation of
linguo-cultural competence of students.

If we talk about the learrer's role in the perception of folklore material, he/she becomes anactive
researcher of another culture. The authors suggest staging karned songs, rhymes and poems in the second
grade in order to immerse yourself deeper into the culture of the country. In the following years of study,
at the end of eachtextbook, students are presented with a play based on the studied fairy tale.

The beginning of work with folklore material should be associated with the preparatory
stage, including overcoming linguistic and cultural difficulties. Only then is it appropriate to
introduce new vocabulary. The next step is the perception of the folklore text in the primary
reading. Then the teacher reads aloud or uses an audio recording, after which it will be advisable
to check the reading comprehension through questions. After that, the work is worth reading again.
The final stage will be the development of language skills and oral speech by completing various
tasks and answering questions. This algorithm may vary depending on the genre of the folklore
work and the purpose of the lesson [6].

Familiarizing pupils with the folklore of the country of the target language should begin in the
primary grades. This contributes to a faster communicative and psychological adaptation to the new
language world. First of all, in the younger grades children are familiarized with poetry, riddles,

103



oy ISSN 1813-1123 BECTHMK JKY Ne3(112)/2024 .

limericks, proverbs and sayings - it is these types of folklore texts that are most accessible to their
perception and become an effective means for further study of more complex folklore works [7].

Among the examples of small genres of English folklore that students work with are
children's songs (“Head and Shoulders”, “Little Star”, “Happy Birthday”, etc.), poems (“Two
Little Eyes”, “Rain”, “Nine Little Monkeys”, etc.) and counting books (“One, Two. How are
you?”, “One for Sorrow", etc.).

The volume of folklore material increases every year: in grade 2 students first meet with short
poems and riddles, and by grades 3and 4 they turn to more extensive texts, although the number of
songs and poems decreases. The complexity of the content is increasing, including more complex
grammatical constructions and artistic means. Universal tongue twisters remain relevant at all stages
of learning, they can be used to practice phonetics and articulation. Our study covered educational and
methodological complexes such as Smiles, Spotlight, Starlight, revealing their richness in English
folklore, which brings variety and keeps students' motivation and interest levels high.

Results and discussions

Analyzing the ‘Spotlight’ educational-methodological complex, we can conclude that the
authors of the textbook aimed to deepen students' understanding of the world of foreign peers and
the culture of English-speaking countries, opening the doors to the dialogue of cultures. Each
lesson is filled with songs and rhymes that introduce children to the richness of the English-
speaking cultural tradition. In the textbook for Grade 4, students first meet the famous English
fairy tale ‘Goldilocks and the Three Bears’, to which a separate block in each module is dedicated,

offering exercises based on the events of the story.
In the Starlight educational-methodological complex, attention is also paid to the study of the
culture of peers from other countries, familiarization with age-appropriate foreign folklore and
children's fiction. The educational goals of the course are aimed at forming tolerance and respect for
representatives of other cultures [8, 9.10]. Here, as in ‘Spotlight’, pupils interact with folklore
characters (leprechauns, fairies, etc.), but the uniqueness of ‘Starlight’ lies in combining English
folklore with Russian fairy tales and characters. This allows children to compare their native folklore
with the folklore of the target language, which stimulates analytical and synthetic thinking. In addition,
fables, such as the one about the tortoise and the hare, serve as a basis for cultural and ethical values.
The analysis of the educational-methodical complex on English language reveals that
folklore material has limitless potential in studying various aspects of the language in modern
educational conditions. Folklore opens the door to the world of life, traditions and linguistic
realities of English-speaking countries, offering students a unique opportunity for engaging and
visual learning. The process of memorizing songs, counting songs and poems, researching the texts
of fairy tales and performing creative tasks such as dramatization or role-reading not only
contributes to the development of communicative competence, but also significantly increases
students’ motivation to learn the language. Folklore becomes a powerful tool that enriches
language practice, creating an interactive and dynamic learning environment that can inspire and
enthuse. This approach to learning not only deepens knowledge of the language, but also builds

breadth of vision, awakening interest in the culture and heritage of English-speaking peoples.

Conclusion

English folklore is a universal tool for enriching different aspects of language and revealing
perspectives on speech skills. In its depths lies an enormous potential for the development of
linguistic intuition, which in turn awakens a positive motivation to study the culture of English-
speaking countries and promotes entry into the dialogue of cultures. Therefore, the teacher should
integrate folklore texts into the mainstream teaching process, as they are able to visually illuminate
cultural realities and peculiarities, as well as correlate native and foreign language worldviews.
These narratives, imbued with the spirit of the time and folk wisdom, not only enrich the student's
linguistic palette, but also serve as a bridge to understanding other cultures, inspiring their own
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searches and discoveries in the multifaceted space of human communication. In conclusion,
introducing folklore into the learning process becomes an important step towards a deeper
appreciation and respect for the diversity of cultural traditions, revealing amazing opportunities
for learning and personal growth.
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ATBIJIII BIH TIJII CABAT'BIH/JIA BACTAYBIII CBIHBIII OKY1 bIJTAPBIHBIH
JIMHI'BOMO/JAEHU KY3BIPETTIVIII'TH KAJIBIIITACTBIPY IAT bBI
® OJIbKJIOP/JbIH 9JIEYETI
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1. ’Kancyeipos amvinoazvl Kemicy ynusepcumemi, Kazaxcman Pecnybnuxacsit, Tanovikopean K
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byeinei mayoa minoix 6iniv bepyodi scayvlpmy 0Ky npoyecine ey HCaHa HcoHe muimoi
Oinim bepy pecypcmapuin eneizyoi manan emeodi. Ocvl2an OAUIAHBICHBL Uiem miidepin OKblmyoa
@ONbKIOPObI KONOAHY OKYULLUIAPObIY JTUHCBOMIOCHU KY3blpemminicii Kalblnmacmplpy YuliH
MaHwu130b1 Oinim bepy pecypewl 601a anraovl. Ocvi2an cylieHe Omvlpbin, MakKaiaoa dacmaywviul
CHIHBINMAPOA AZBUIUbIH MINIH YUPeHY npoyeciioe (hOoNbKIOPIbIK Mamepuaiovly - epmeiiepoiy,
maxan - momenoepoiy, aHoep MmeH eaeH0epOiH MaHbI30bl po.li Kapacmbvipovliadvl. CoHbiMeH Kamap,
bananvly dcexe 6achbiHblY NCUXUKATBIK 0aMY OUHAMUKACHL, COHOAL-AK 0Cbl OLiM Oepy npoyeciniy
Hez2i32i KOMNOHEeHmmepi. KOSHUMUBMI, TUHSBUCMUKALBIK JHCIHE MOmUeayusnvik. Makania agmopul
azvimuvin - onvkaopvin  "Spotlight  ""Smiles" owcone "Starlight”" oxyrvikmapuin  manoay
MBICATLIHOA  OACMAYbIUL  CHIHBIN OKVULBLLIAPbIHbIY IUHSBUCTIUKATILIK-CIMAHRY  KY3bIDeMMLNIeiH
Kanielnmacmolpy Kypaivl peminoe Kapacmelpaowsl. Makarada agémop O6acmayviul CbIHbIR
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OKVULBLILAPBIHA ARBLIWBIH MINIH OKbINYO0Ad QONbKIOPIbIK MAMEPUALObl COoULey 0a20bulapbl MeH
eimany OUiMiH Kanblnmacmelpyobly, OACMAyblul MeKmen HcacblHOagbl banianapoa Momueayus
MeH adameepuinik Kacuemmepoi 0amblmy bl MuiMoi KYpaivl peminoe nadaiany mMyMKiHOIIH
Kapacmeipaosl. Makanaoa ageimusih mini cabakmapvlHOa @QONbKIOPAbIK MAMepUuaioapmeH
oHcymulc  icmeyOiy  KYPbULbIMObIK HCOCHAPLL  YCIHBUIAH, Ol MY2animoepee OKyubllapObl
mepenipex mapmyea MyMKIHOIK Oepedi, Oy oaapea mindi MeHeepin KaHa Koumau, iuKi anemin
Ma0eHU 0acmypiepmer OAbimyaa MyMKIHOIK Oepeoi.

Kinr ce3nep: 6Oacmayviui coimvin oxywbiiapel, @QOnbKIOp, ARBUIUbIH MINIH OKblIMY
a0icmemeci, MaOeHuemmep OuUaio2wvl, 0Ky Mamepuaol.

INOTEHIIUAJI @ OJIBKJIOPA B @OPMHUPOBAHUN
JIMHI'BOKYJIbTYPOJIOI'NYECKOHU KOMIETEHIUHA MJIA LI UX
M KOJbHUKOB HA YPOKE AHT'JINMCKOT O SI3bIKA

Koinovuuunaesa M. X., liocebaesa C.b., [lemkosa U.O.

Kemwvicyckuii ynusepcumem umenu Unvsca Kancyeypoesa, Pecnyonuxa Kazaxcman,
2. Tanovikopean
*e-mail: madina 6709@mail.ru, s.berikovna@mail.ru

Mooepruzayus A361K06020 00paA3068aHUsL Ce200Hs mMpebyem 8HeopeHUs 8 YUeOHbIll NPoYecc
CaMbIX HOBbIX U IPDEKMUBHBIX 00PA306AMENbHBIX pecypcos. B smoil cea3u ucnonviosanue
gonvriopa 6 06yueHUU UHOCPAHHBIM S3bIKAM CHOCOOHO CMAmb 3HAYUMBIM 00PA308AMEbH bIM
pecypcom Ons (hopmMuposanus IUH2B0KYIbMYPHOU KomnemeHyuu yuawuxcs. Mcxoos uz amoeo, 8
cmamve paccmampusaemcsi 3HAYUmenbHas pojib (YONbKIOPHO20 MAMEPUAIA - CKA30K, NOCI08UY,
necen u CMUXo8 - 6 npoyecce U3VYEHUs. AH2IUUCKO20 A3bIKA 8 HAUANbHLIX Kiaccax. Tlpu smom
nOOYepKUBAEMCs OUHAMUKA NCUXUYECKO20 PA3BUMUS TUYHOCMU PeOeHKa, d MaKice Kilouegble
KOMNOHEeHMbl 0aHHO20 00pA308aAMENbHO20 NPOYECCA: KOCHUMUGHDIU, JUHSBUCTIUYECKULl U
MOMUBAYUOHHDBIL. A8mop cmamvbu paccvampusaenm aHIULCKUL QOIbKIOP KAK Ccpedcmeo
Gdopmuposanus 1UH260CMPAHOBEOUECKOU KOMNEMEeHYUlU Y YU4aujuxcs HAYAIbHbIX KIACCO8 HA
npumepe ananuza yweonvix nocoouu ‘Spotlight' 'Smiles’ u Starlight. B cmamve asmop
paccmampugaem GO3MONCHOCHb UCNONb308AHUS  (PONbKIOPHO2O Mamepuala 6 o00yYeHul
AH2ULICKOMY SA3bIKY VUAWUXCS HAYATILHOU UKOLbL KAK 9 eKmusHo20 cpedcmsa (hopmupoeanusl
Peuesbix HABbIKOG U CMPAHOBEOUECKUX SHAHULL, PA3GUNMUSL MOMUBAYUU U HPABCMEEHHBIX KA4eCme
y 0emetl MaaduLe2o WKOIbHO20 8o3pacma. B cmamve npedcmaenen cmpyxmypuposannviil niau
pabomvl ¢ HONBKIOPHLIM MAMEPUATOM HA YPOKAX AHIULCKO20 SA3bIKA, KOMOPbLL Oaem
neoazoeam uHCmpymeHmol 015 6oJiee 21YO0K020 8081EeHUeHUs. YUAWUXCS, NO3605 UM He MOIbKO
0871a0emb A3bIKOM, HO U 0002aMUmMyb C80U GHYMPEHHUU MUD KYTbMYPHLIMU MPAOUYUAMU.

KioueBble cjI0Ba: yuawuecsi HA4aibHOU UKOJbL, (POILKIOP, MEMOOUKA NPEnoOaBaAHUS
AH2TULLCKO20 SA3bIKA, OUANLO2 KYIbMYP, Y4eOHbLU MAmepUual.
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